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For those with children under five

You are already educating your children, because you are
lookine after their needs and development. Education
Otherwise is about simply continuin~ that process after
they become five years old. The child's needs do not
suddenly change at the "nagic"” age of five; they evolve
gradually through the infant vears. There is no reason
why you cannot continue to take the basic responsibility
for the child's education if you so wish, once they
becone officially "school age”. There is no one way to
"educate" your child, of course, any more than rearing
theme Here are some sugpestions from other parents. .

1f we are thinking of teaching ouvr children at home we
stould perhaps as' ourselves a few basic questions before
launching into the construction of a nrogranme.

For instance, what do we understand by the term
“"education”? What are we teaching our children for? Do we
want to model our activities on the schonol or do we want
to vse the opportunity to evolve somethinz new?

Some people will be very confident that they know what
the child should be learning at each stage- But given
that certain skills can bhe tausht at early stages, it
should be considered whether such an emphasis is
heneficial for the child's all-round developnent as a
well-grounded person. Alice Yardley ('Mother' magazine,
January 19792) gives the example of gardeners using
chemicals to speed the ripening of tomatoes and finding
that inside they were hollow-

If we feel it most important to teach skills and pass on
factual information, are e mnerlecting to nourish
children's imacinations - for example by introducing then
to fairy tales and folk stories, giving then
onportunities for singing and moving to music, for acting
fin the iupromptu way that children love to re-create
certain situations)?
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It is eacy to pul too rauch emphzsis (Dcrhgps ‘ne to

pressure from elucetinnal adwicers? on the child
E”o(uCLng something, to spend. all the tine "doing" and
2llow mo chance for "hzias". We sghould be 2uare of the

possibility that in encoure
count 0F explore things at
pre—-empting their natural

wonder of thz world.

always to :labal,
we saizht be

the nystary and

well to remind ourselves often that wue

21 about how & chilA
velops and how lezrning takes placs Z£. we =ncoursee a
¢h11! to cavelop quickly in one area Are w: realiy -oing
him 2 sarvice? We shouls ine our notives.far what we
are doing-

'a ghould perhaps. be avarce of what activities wve
]

encourage and approve:of snd which ones we feel are less
worthwhile. Tf 2 ¢hil?d prafers playing w'th: dolle or

reesing up to reading or writing one day, o we fosl
33 ¢ legs worthwhiile? - Is
it possibiie for ms tc kmow waet the child neeis 21l the"
2 L] ‘

Another variztion. is the temptation to see every
gitnation as a “learning experience” fhould cooking be
enjoyed for its own s2le oF uses as s weans of conveying
nethematical conC?prs?, Children have an uncenny knacl of
knowinz wvhen we fael thot certain zetivities are "good
for then"-

The sort of programre vou plan for your children wil

. be 1eﬁnrﬂ‘noﬁ by how vou see their neale, Rulelf Iteiner
and Mari» lontessori ware two people w”c saw the ne=ds of
1 £

ldren differently from tteir contemporaries (and
\
}

\ _ tie inelude these Accounts not besius2

think that nzrents s-ouvlsd follow one o the other in
Jetail, but ro i1llustrate that & yariety of anproaches
exists <




STPINZR

In recent years interest has been shown in the ideas of
Rudolf Steiner with relation to child Jevelopment and
educetion. It is difficult to pive an account of his
philosophy of education without going inte. great-detail
about thwe anthvoposophical orinciples on which it is
based; However it might be relevant to introduce some of
the themes that occur in his writing

Tudelf Steiner describes the child's development as. a
series of rouplly seven year periods:

Puring the-period . from-birth to about 7 years, the
chi11's energies should:-be talen up with physical growth,
and developnent of the will. At this stage it is very
inportant for the child to be in an environment of
bezuty, love and warnth, vhere people's action are not
inmoral” or foolish.- Learning occurs only through
imitation an? example, so instruction 2nd admonitions are
of lisrrle use-

Murine this time the child is learning akour the world
through all his senses and should be encouraged to paint
(with the primarv colours only) ant to develop @ nusical
sense. Singing and lancing are important to physical..
~rowth anl to the crostion of .a sense of rbythn in all
things-

The chilid should not be over-stinulated or introduced to
2n intellectual way of looking at things- TcleVisioh,
cinema, radio and records are not seen as having a
healthy effect in that they encourace a lop-sided
development and do nok help children to use 211 their
senses or to come to a real understanding of their fellow
human beinsas-

Toys should “e beautiful and simple. If they are too
ahstract ot over—elaborate they do not nourish the
imagination. For example, rather than 5 set of geometric
nesting cubes, ‘t is preferable for the child to have a
set of those brightly painte” “Pussian dolls The doils
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they play with-should not he qﬂp "pretty' variety but
wooden or rag dolls with only 8kerchy featires = allowing
the child ko endow then with chaTecteristice from his own
inaginations i

In the Steiner view, the child shoulld rot he Leing
'taught' anythina et this stase,including reading and"

vritine ,: rather the narent shou4 be aklowing. the forpes
within the child to develop in as natural and full a ﬁay
as possible, not putting obstacles in the wey,; and
allowing a firn foundation to be laid for “he nekt
period,

Wavine given the child the actual physical pattern for
himz to copy before the age of seven, “udolf Steiner says
that between 'the loss of nilk taeth and puberty, new
forces of growth are relezgsed, and we must bring into his
anvironment things with the right inner-nieaning and
value. The child should hear about the outstaniing
fioures of histovv, ctories of the lives of great uen and
women. The child would be taught about the laws of
neture in the form of parablaz rather then in tetns of
ebstract princliples-

"Intellectua)l conceptc 2re only one of the mezng we have
to understand the things of this world and It ig only to
the materialistic thinker that theyv appesr as the sole
eans.» -« In this tine of life (batween the change of
teeth and puherty) we must not 4ry up the child's nind
and spirit by craming it with intellectuzl concepts-”

Accoriing to Tteiner, it is not until puberty that the
human ° beinpg is ripe for the formation of his orn
judgements. Refore this t2 the c¢child should “e spared
from all theories atout th

Fairy tales play an imprtant part in the Steinsr systen
of education as many of ther contain lessons  important to

thie children at differeant.stagess

lfany people ¥will not feel they can cempletely accept this
philosophy, 2s it fpvolvas 2 particuizr wview of Wman as a




spiritual being but, all the same, the insights provided
by Rudolf Steiner can be relevant to parents,
partfcularly in contrast to the 'early learning
currently nopular. Pudelf Steiner quotes the
philosopher Jean Paul:

' methods

"1le shoul? remeriter that the chilAd
we have to sducate bears half his wvorld within him all

there and ready tanght, namely the spiritnal half.”

Two recommended hooks are:

"FAucation as an Art": "udolf Cfteiner and others. Pudolf
Steiner Publications, 151 North Moison Road, RElauvelt,
llew Yorl 10213, USA.

“The Fducation of the Child": Rudolf “teiner- D2udolf
Steiner Press, London-

MONTESSORI

Rorn in ITtaly in 1270, Maria lMontesseri became the first
woman deoctor in her country's history. Working first
with retarded children and the very poor, she ohserved
their development closely and devised a successful systen
of education to help handicapped children. Later she
showed that her approach and equipment were equally
stinulating for normal children.

She helieved that a child should be allowed freedonm to
learn by hinself at his ovm pace with 2 mininum of adult
interference. Parents can help this happen by creating a
stinulatine enviromnment matching their child's particular
needs at any time, so that he can teach himself with the
mininun of adult correction-

Montessori observed children carefully and designed many
nmaterials to suit the stages through which they pass-.
These are attractive, cenerally simple and child-sized-
They are self-correcting so that if a child makes an
ertor he can see it by studying the material itself.
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fone of the materials help the child to acquire the nany
1 sino
of

slkills, involwed jin writine and rez’
the child with the shapes of letters us&ng YIS SeNSss
touch an’! he'ping to develop the control of z pencil

befors trying.to write lettazrs snd numbers-

ine = femilia

‘(‘J

. 1

ides reading and writing, the ehild g Introduce? to

nur Her concepts in & very concrete vav, staze by stase,
th the help of a series 0f very siunle nut =2ffective

},J. ’-b.

s - of apparatus-
A basie introductior to this approach wovls be;
"Montessori and your child = A primer for narents”:

Terry ‘blloy, Tholren Paperhbzc’g.

Vonfesbori herself &ra

Many hocks written Ly Ma
availahle. Amons those
by Sholken are:

“Dr Montessori's own Eandhoo'"
""“ha Montessori Mathod".

Also, nuhﬁfgﬁ 1 by Pan®

"The Child in the Family”
For parents sducatino their children at home ~nd quF nns
to nake use of ldontesspri meterialg there a~ve two very
welpful hoots gi Airections foor na%ing nany of then
yourgelf, publigh by Plume. panerbacks:?

"meaching Montassori in the home — fha s=-gschool

years” and :
"maaching Montessox’ in the hone - the school! years

™o datter gives guugastions. for reny exerc

maethematics 2
]

2 quotation ries

Hear #nt 1 former

?
see ans 1 renenber
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PLAYGROUPS

Ide?liy, playprouns should extend the home experience;
providing activities-on the hasis of a good understanding
of the child's needs, allied tn 2 respect for the
children's capacity to select those acrivities which they
need. Tn teality, plavsgroups can he as structurad as
infant schools; where the infant's needs #re dictated by
the adult, and "creative olay” is a carefully controlled
exercise resulting in an artefact (or proluct) to take
home- There is often an enphasis on number and letter,
and the learning (in icolation from practicel experience)
of shapes, colour and size. If you feel this is :
important, then vou may sain a lot from using a
playeroun: or you may make use of it occasionally as a
social experience rather than, say, a mini-school.-

You nay, througzh your nlayaroup activifties, neet other
parents who share your doubts about schooling, and with
whom vou could continue to co-operate ‘on TC projects as
your chiliren grow up. There are many more such people
ahout than you may realise, hut many of them cdo not
realise that EO is legal and practicable for then.
Playgroups can have an important “enabling” function -
they can be self-help groups which pgive their members
confidence hv showing ther that they sre c2pahle, that
they 4o have an enormous amount to offer their children.
As such, thay can run counter to the trent of many other
organisations in our society (schools includied) which
emphasise the ‘mportance of "professional” qualifications
for certain taslks and vhich therefore teni to discourage
people from feeline capable and Adeter then from taking
basic responsibility for inportant aress of their own
lives- Unfortunately, ploaygroups are bheconding
increasingly specialised; training for the adults in
chares, expensive equipment, eote, and the self-help
notion becomes submerged in professionzlism. lMaybe your
contrihution coul? Fmprove a plavegroun run along these
lipnes-




Fooks recommended by T0O menberg: *-<.- .. PR

“Pancuin Rook of Dl:ygrouns": Iucas an? Melennall,
"The Playgroup Pool'": Vinnie ®orcher, Foptana-
"Ctate of Play": editor Foger Cwene. R0 Publications.
"Primary Education”: F1i€0 handbool: for teachers-
Teaching as a fubversive Activity": Postnan and
Veingarten. Penguin Efucation Cpecials.

“Ynstezd of Fducation”: John Holt, Pelican;{an? all
Holt's books) -

“Teacher”: Sylvia Ashtov, Warner, _

“What to o when thera's nothing to do": Foston
Children's Medical Centre an® Flizabeth Press- Arrow.

Books, 70p.

"o

Useful Addresses

Pre-School Playgroups Scottish FPPA,
Association (PPA), 182 St Vincent ftreet,
Al for? House, Glasgov,

Avaline ftreet,

London JE

"hé PPA produces severzl excellent anl cheap
panphlets/booklets, includinz "How to start .a Playgroup”.
Details from addresgses zbove.

As hzg been said, the transition from "pre-school” age; to
"prinary” ase is not an.abruot one, and nu i
written in the Section for 5-12 year—olds epp_ies.eoua ly
to the un“er-fives-

(@]

o el 17 ]
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™e Fcottich PPA address sbove is also the location for
the Centre for Under-5s, a new and exciting venture in
Glasgow, for anyone concerpe! with this 22e group.- Thera
is a shop which sells basic materizls very cheaply; =2
kitchten where visitors can mabe tez; information on play
and provision for undzr-5s and a toy library.

London boroughs often have an u14er-5 S group run on
similar lines - e.g. BHackney under-5's, c/o Centreprise
Mare St., London EB8. Contact your l ocal towm hall,
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CHILDREN UITHDPAI FROM SCHOOL

Children may tale some time to recover from the effects
of schooling and so vou may have (thoush not necessarily)
a Aifficult transition period,

Children of S5 elucated otherwise will bhe the busy active
curious creatures thev were at 4, needing' little
assistance in findine thines to ahsor: or challenge them
or in structurine their dav- An older child used to
school routines may well find a day with no formal
structure difficult to bear, if not intolerahbhle. So you
mav need at first to have 2 definite routine or o
rinetahble, adhered to quite rigidly, so that the child
feels secure Cradually, their self-reliance will return
and you can gradually leave hehind your timetable and
opevate in a a nore natural and easy-going way-

Another 1likely hangover from schooling will be an
aversion to some of the activities they associate with
schonl. The child may for example go for months without
wantine to write, hYecavse writing at school was a
monotonous, enforced and jovless business. There is only
one course to follow in such a case - allow them not to
write. Eventually the joy and the purposefulness of
writing will return, if you allow time to overcome this
aversion

One hoy took 2 years after being withdrawm from schoo’
before he was willing to malke-up stories — the legacy of
enforce! "creative" writing- I'is parents read him many
stories. These he taped or allowes his mother to write
dovm. But it wae another year before he wrote then
himself. Mow he takes 2 positive pleasure in inventing
stories and writing ther dovm - usually in hed!

Althougsh writing was the hang—up in this case, you may
find vour child has an aversion to other school
activities instead, or as well!
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These are sone suggestions from a parent for a progranre
of activities for and wvith children from 5 to 12. They
are inten’ed to help parents who feel unsure about what
to <o and perhaps unconfilent of their s%ility to do it,
anyway. ~“here is no attempt to map out any prograime for
you to follow, but rather to offer guidance in
constructing your own prograna.

L will assmme, to besin with, that you ave peesinning
therwvise educztion when your children reach five ye:r
rather than withdrawias them later., Tueh of what wil
3 o} wil

=]

‘\

saicd is generelly spplicable to children withdrawn la
tut T¥11 reserve discussion of aspacts/problens spaci
to then later.

First some sugzestions about what to raal to glve
yourself confidence zn? a sense of direction. Alice
VYarilay has wmitten several books ‘in tha Young Chillren
Leerning series, nublished "y Fvens) availatle from
iibraries, about modern infant school nrinciples and
practice, fhe writes clezrly and simply and T would
rncomﬁend egpecially "Young Children Thinkipng" and
"Niscoverinpg the Pesl Yorli". These hooks will ghow you
that teaching-learning Is not 4 nysterious business
suitabls only for the profesgionale but zn ordinary
natter which ordinary reople czr tzckles “Zoo0d" modern
infant schools try to be as homely ns possible, their
activities ars not assentially dAifferent from what their
loving and interested parents woul’!l 4o with, T2y on for,
thelr children anyway. The scsle an’® organisztion will
differ but not mnuch else. For exennle, Alice Yardley
roints out that the range of mathenstical exparience
available in zn ordinary litchen 1s as grect =zs, if not
pgreater than, in an average classroom.

e second bit of hasic rzaling I would recoumernd is
usan Tsarcs Intellsctu2? Growib in Younp Children /puh.
"outledge & ¥egan Psul). This nmzy sound formidahle and
indeed in its entirety e fomidables Iut cartain hey
sections zve fnvaluable, It is an account of the
"experinentzl” Maltine “ouse fchool which Tsazes ranm in
the 1920's. This has been the sinzle most inportant
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influence on modern primarv school methods. Looking at
Chanter 7 "Four Sample lleels™ and ? "Summary of
Activities” you will be ahble to see how without formal
gtrnctures the learning went on purposefully through what
to a casual visitor must have appearsed random activities
and casual interactions. You will also see, even more
clearlv than from Alice Vardley, that the ordinary
activitinms of ordinary children, freely chogen and
supportei as necessary by a sensitive adlult, counstitute
an absolutely sound and purnoseful education. Aiso resd
fhapter 2 "The Educational Technique” where Isaacs
explaing her principles and practice as a teacher: for
example, "we took our cue from the children. Uhen we
wante! to introduce new pursuirs it was hecause the
ckhildren had put out a query ia that direction, or
Lecause the new euperiences were direct an?! prosressive
developusnts of existing interests-" TIn this chapter
Isaacs is superbly clear and practicel about whet it
neans to give Zresdon to children in their Jearning -
something that can be said of few uriters on
“progressive” education. (Cne note of warning: don't be
put off by the high IN'e of her children or the fairly
lavigh material provision. Heither ere essential

for employing her very sound sporoach to educstion!)-

Other reading

Jo'm Holt's "Uhat Do T Do Monday"” is & very practical
Look with lots of sugpestions for things to do-

Chil? Bducation (2 nonthly mzgazive for teachers) and its
connanion Child Tducation fpecial fpub-. Rvans, available
through newsagents, the rionthly costinz 37n) are very
useful publications- In ecch issue » thoeme is chosen
(recent ones inclipde DINOSAURS, ME AND MY RODY, TONIT AN
VILLACFE, SROUING Ti'IN0R5 and sctivities svoringins from
the thome sre sugneste? frem =132

sclool curriculun At the
souvrces ‘hools, ruseurs, |

=22 arezs of the prinery

tacl of an issue is a list of
4ts etc.) is piven to halp you

develop activities aroun! the thene. Cf'% covers specific

toplcs often linked to BPC PONCS. Firet igsue (Mug. 78)

was MAGIC: Mativity, Ciants, Funfairs-

12




"OURJECTS™ ARFN'T JMPORUANT

1

One linit {among many} of this document s that*t It has
dealt with activities under traditional school subject
headings = it's the most convanient classification. It
is also most miegleading, since learning Jdoes not proceed
uniformly in “subiects”, aun? perhaps the maior criticism
of orthodox schooling is that it artificially divides

lezrning Into "gubiecte”.

2ut don't worry about "covering" 21l the subiects.
Certainly don't try to have a halanced "curriculum”
within =2ach week - you'll find that a curious ani
resourceful child f(unschooled or once recovere!l from
schooling) will create a “"currficulum” Zor you ac
widie-ranging and exhauctive &s in any primary scihool.
An? zt no tine does it matter whethar wvhat you are ‘oing
is Poetry, or Science, or Uistory or sll 3 rolled iInto
one - the iImportant thinsy is what Is of interest or
benefit (in terms of plezsure and understanding) to the
child. Anyway you'll find as you lecol" tack over your
recoris of the last few months' "otherwise" activities,
that without any very conclous Jesion, thaere has been 2n
average bzlance in your educationzl pregrarme-.
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REANING AND URITING

™esge are hipghly emotive ropiecs in our word-obsessed
societv. You may want to train your child to read
from the age of two (sea latecr), or you mav want to
follow the Steiner principle and wait until he or she
reaches 7. This section presents t'e views of more
than one parent.

1f the truth be known, reading and writine are

skiile to be learnt rather than taught. Although
schools spend enormous anounts of time »nd energy in
"teaching” then. they zre skills which are not
particularly difficult for nost children to acquire -
as long as adult obsessions and anxieties do not make
the task seen overvhelmin~ or do not force the child
alonpg faster than she needs or wishes to ¢o-

fchools senerallv repard literacy as a collection of
technical skills, and they place these skills zt the
top of their 1ier of priorities. They make them into
ends. Sure'v a hetter way of looking at readine and
writine is as “eans to other ends; as tools which
give zccess to certain areas of experience.

In 2 Y“one vhere the pzrents use books, marazines atc,
write notes anr latters, and read aloud to their
children, thege childyren will erow up interested in
these processes =nd able to sce their value. Long
Lhefore they can read they will pr=tend to %o so-

They will want to write letters and notices, and will
try to shape the letters. They will ask parents to
write down their notices for tliem and perhans copy
theni» They will also picl up without effort basic
ecround rules: ag the left-to-right an’ toap-to—bottom
conventfons emnloyved in Looks.

From these early beginnings children (if allowed to)
wil! move naturally and unselfconsciously towarids
conplete competence in literacy, with no sense of
vorking at &n onerous tasl. 'hen trey vwrite, it will
be because they have somnething to communicate (not as

14




in schools because they must practise the shill);
lettars to grandparentg, noticec (Private — Heep Ont
is 2 general favourite), invitations to parties
messages in bottles. 'Thereas In manv sc-oole
teaching of reading begins before the teaching of
writing, “"otherwisa" naremnts will nd that 2 pood
deal of writineg coes on (with frnounﬂt Jemands to
spell out needed words) before the child nasters nuch
reading. UWhat better way to lezin to read than using
words one has written oneself-

A pood handvwriting book is "The Puffin Poolt of
Lettering"” by Ton Gourﬂ1°; and see John 'lolt's
section on vriting in "What To I To Monday?" for
practical 2dvice on playine with making letters.

Avoid two traps which educationally-conscious parents
are prons to fall into, suggests & narent:

1. Gticking nane-cards on every object in the house

on the WO te the rubter plent. Your ohild will?

totally or think yvou've cone

2. Manafacturinz occasions/neels for writing, ex:
"let's write 2 list of all the nice things youn
vant to do when e go on holiday, dear — in c=se
you forget!"

T™e child's degire to be 1ike adults and to zcqulre
greater cormunication skills, plus being bombarded by
messages of 212 “inds from the mediz, will oropel hin
towards complete literacy. Fe w13; 1o it in his own
distinctive mannar znd orler. There is no correct
order for learning the various contributing skills,
The adult's function 1s to assist wh2n asled or when
he/she feels thare is a need which the child is
unahle to formul:=te.




Reading Materials

Should one avaod reading schemes? These are based on
the assunption that children need to start on simple
vseful words freauently reveated, an” the results is
hland anl koring hools. “Lool, Peter, lool, look!”
The fast is that a five vear old ngd keen on
dinoszurs is nore likely to want to know and to
venenber the word “"Ipuanodor” than the wor? "where";
sinple and useful "vhere” nay be, but it has no
enotionzl inpacr-

"he hest naterial for a child learning to read is

fa) his own writine, (%) writine adults have done at
hig dietatinr, (e) ordinarv enijovahle sinple stories
published for children of his age - ez the Picture
Puffin seriac, the (pllins Armala, Picture Tions etc.
Algo well worth congiderine are the P Seuss "Cat in
the Hatr" garias of hools for voung chilAren, although
they have a restricted vocabularv and some parents
may find them wearisomely "zany". The child will
pick np usaefnl nlain words from these hecauss of
their shanr frequency, 2nd if it seens araropriate
you can help hin rzin zccess to a lot of these quite
quickly (en by tte use of flashecards). Along with
the awful Ladyhird Graded "eacders, Villg and Hepworth
nublish a 1liat of Tey Vords; 100 words which hecause
of their frequency male up some enormous percentage
of our total uee of wor's. snoken and written- It
night be usefnl to have & copy of thisa

Dr Teuss' "Cat in the Bat ¥evinners Pook Picture
Nictionary"” is a quirky, amusing book which will help
a child wio has henun to real to acquire a preater
"sight vocabulary"”.

Put gome parents fini reaiine schenes useful (if
conbined with other material and selectively
erploitel). TFor ezanple, "little Mippers”,
“Prealthroush”, "Pangers and Mash”. "Pesources for
"ealing” (Methuen) is 2 saries of orzde! hooks rather
than a set scheme- The Pealing Centre (feading -
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whare else - Jerke) «i’1 gsend a2 “Hoollist appropriate
to the child's ahility.

You can also obtain szmples from elucationzl
publishkers.

It is possible to train z child to resd from the age
of two, and soume beleive that the earlier the Letter,
"™ hest known exponent of this idea is %flen Doman,
in "Teach your Eaby to Tead", {(Pan Child PMevelopment
garies 1275). Ve sugsestes that very youns childrem
went to read an® should be encouraged to ¢o 50,

0lder children might enioy woriing on formal Tnglish
paners (such as lNelson 2a'! Year papers in ¥nglish; or
vidout: Pnglish Vorkbooks).

2one hints about recognising new worle

tildran £ind out wiat new words on & page say by
s

1) asline soneone vho Fnows, or

2) working out, fror their knovledge of
ietrer-gounds and their knowlaire of the rulag
governing their interactionm, what total sound the
combination of lettars make. ‘"his is known as
using "pnonics”)

The first method rourhly sneatine Is sppropriate to
irregular words and the second to repular, though the
child will gra’rally begin to spot regularities ans!
patterns in the irremular words too-

Phonics
A chil® will neel to know the sound of 2ll tke
Jettere in the alpbabet. It is more helpful if she

et
get

4] t’f

to know them first by their sownds rather than
,aelr nanes, end in their lower case forn rather than
85 canitsls. (‘mowing the sound of the fol.londng
Jetter combinzations is equally important:
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(as in train); aw (saw); ay (say); cb (chin);
(back); ea (sea); ee (free); er (her); ew (new);
(Ling); oa {boat); oo (room); ov fout); ow {cow);
ph (phona): sh (shon); th (this); wh (when},

90 W
B I

These are the nost important or “regular"™ but not the
only soun's these lettar comhinations make. Tlhen
they make irregular sounds, as with individual
letter—-sounds, these can he expleined as they occur.
Also dmportant is the effect of “e" at the end of a
word: it lencthens the previous vowel - oo cam/cane;
shin/shine; rod/rode; tub/tube. These and other
phonic rules can be introduced and examples given
vvhen occasion demands, ie when the child is
encomterine 2 problen for which she needs the rule.,
There are a nunber of television progsrammes which
could help in this area.

The key to bhelpineg a child to read is to remenmber
that every child will have her own way of tackling
S “ome su'denly are able to read fluently
overnight when the previous day there was no sign
that thev knew anything of the process- Much more
likely is that the road to mastery will take some

time=

Pon't Y do a hurry! liany children in schools are
pushed at reaiing hefore they 2re ready and there
begins a cunulative record of failure- Like Susan
isaacs, reneither that a practical sense of the value
of realing and writing 1s more nportant than esarly
cultivation of technical proficiency. And he warned
by the folloring quotation:-—

"A nental age of 7 appears to be the level at
which the chil'''s mental structures are
sufficiently developeld to allow some degree of
success” in realising “the interrelationships of
worls and sounds... Even with a mental age of 9,
sone children still nzle errors that suggest they
have difficuity in realising the position of

12




soun-s within woris and how to znslvse worls into
sounds.” (from "Tha Challenne of Informal
Lducation™ by Moira MacHenzie and Vlen?la lernig,
published by Darton, Longnan and Told, Mizht e
worth quotiny to some LTAs!)
Expect that a child's interest in realing and writing
will fluctuate as do all her other interasts, Che may
not want to do any for weel's or even months. I think
that should bHe respecte?, Often vhen # chil?! returns
to =zn interest after a nerior of apparent neplzet, it
is clear thet learning has heen goine on silently

"underground" .

One ‘mportant gualification that must he made to my
general message {that learning to read and vrite ig
not difficult for most chil-dren) is that thare are
some children for whom *t is difficult because they
suffer from specific leesrning Aisaiuilitiss = the bhest
knovm of these heing "dyslexia". Yere the
é¢ifficulties are creates by spacific verceptual
difficulties the child has,

However, it ds important to bear in nin? tlat
dyslaxia may be a convenient lzabel which Adisguises
fa) the failure of the teacher to un'erstand the
child'e learning problem, o» (h) an emotionzl or
othar block ~hic" prevents the child fromn learnine to
read. Ve must not be too esasily led Into accepting a
professionzl Adizznosis au? pronounceusnt of a
'condition' which may heve no basis in reality at
all. (It's not for nothing thet Lewis Carroll
Aagcribed the nrocess as 'reeling and writhing'!)

"™at said, you nay feel that your chil? hes a genuine
perceptual difficulty. The first point tc make is
that as a varert doine othwerwige slucation vou are
far more likely to notice such Aifficulties than a
tescter de2ling with thirty childzren.

s 1 4

attsch below 2 brief outline of the symproms of
nyslexin, from the 3cottish Asscclztion for the Ftudy
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of Dyslexia:

""he sinplest way to recognise tha specific
learnine difficulty known as developmental
dyslexiz is to be aware of a2 discrenancy between
a child's general, overall ability and her/his
clear Aifficulty with coding and sequencing
symbols (letters and numbers) when she/he is at
the ape when other children are coping with these
came symbols, If a child is handicapped by a
vigsion or hearine loss, or an enotional state,
then naturally this "discrepancy” may not be so
easy to detect, and it is usually the dyslexic
who has a variety of problems who goes
"undetected” by teachers and parents. Signs
which can indicate a dyslexic pattern of
perception = but 4o not necessarily - are the
following: rersistent confusion re right and
left; difficulty learning to tell the tine;
reversal of syllables in speech; reversal of
letter—order vhen readine; veversal of
letter-shapnes when reading and/or writing (eg db;
un; mw; ete’; confusion between opnosites -
up/dovm: under/over; before/after — inability to
sequence isolated sounds taps, rythms, letters,
ez seauence of words lile nultiplications tables;
confusion re tine of the day, months of the year;
days of the week."”

If you susnect thzt your child nielt suffer from
dvslexia you should contact:

The Pritish Dyslexia Associsrtion, 18 The Circus,
Path, Avon. Tel Rath 2080 (office open Tuesdays,
Vleinnedays =nd Thuyrsdays 10.00 - 4.,00)

The Scottish Association for the Studv of Dyslexia.

Talephone Tdinbureh 2320779 {morninps only) for
advice and help,
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2% BORITY

If you feel
conciouely en
it vl be exp e
then perheps the most obvions thing is to read it
aloul- There zre many good antholoeies:—

g is something that has to be
o 1+
2 wk

rage!, rathber than just assumine that
essed 2lonp wikh everything elsz -

"

""The Young Tuffin ook of VYerse": ine for "hyme"
{for three yezrs upji: both elited “dy Parbsra Irasona
Puffin.
"Junjor Voices": edited Gaoffrav Zummerfield ’‘four
volunes), Peanzuin-
"Four Feet and Tvo": edited leila Rerg, Pencuin.
"Puffin Quartet of Poets": Ferjcon, Heeres, “ein,
ferraillicsr-
"Oecret lauchter": (lzltsr e Io lares;
"A Child's Garden of Verses": P.L. Ctevenson,

e 2xford Pook of Thildren's Verse"” fpoems for a
wile age ranse:
Poetzy czn be tzoed as well &s written <owvn — or put
to music, perhaps? You may ke able to get recordings

from 2 lihrary.
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ARTS & CRAFTS

Art 2n! Craft in Education (pub. "wans, monthly, now
1Mn, and availzble through newsagents) will provide
enornous nunbers of ideas for thines to do in art and
craft with children of any age and forthcoming for
7-1)'s there is JUNIN™ EDICATINM magazine-

There are endless art and craft activities: drawing,
paintine, printing, collage, modelling, sewing,
spirning and weaving, that children can enjov from an
early ape- They can be tied in with other projects,
with explanations, with keeping a record, with
seasonal events — and most important, they allow

sel f-expression-

Photography can he an interesting startine point,
too- John Ho't describes how 5 year olds took lovely
pictures using Polaroids (expensive o operate), old
box cameras, instamatics - or, if you can get
chemicals and paner, try naling photograns, or tsking
pictures using a cardhoard box and z "pinhole". See
FUHN TITH TRTCY PHNTOGPAPHY by David Vehster.

Also, LADYRI™N "lioodwork", and LET'S PAINT (Craft
Series).

In London you may be able to order cauipment through
the GLC if you can join with a larger group
{playaroup? food co-op? “ulk buy group?) and this
might be frue clsewhere. CFILNSPLAY, 112 Tooting
ligh St., %917 have a catzlopue of inexpensive
eguipnent- fone under-5's groups will sell cheaper
stock-

Other resources Free paper from printers: larpe

factories; computer fims-
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4,

HUSIC

4 pavent once as%e? a fanous nusician/nusicologist/
tezcher: "My two year old Is very nusical. What can
I do for her?” "For Cod's sale leave her be" he
replied. Then, when pressed, he suggested heving
lots of different nusic zaroun”’ to 'igten to, an”
singinz together, "The Puffin fong Book™ conta’as
lote of well-knowm nureerv and folk sones, with
simple musical accompanimert. 2-4-5 recoxds are
rhymes sung in netural children's voices (rathar than
sub-operatic-tyne ones) and there are nany others.

5

Children cen nalke very sinple instrunents themselves,
znd often get a lot out of using a piano entirely
untutorad. Then there a visits to concerts (in
London there are regular children's concerts at the
Festival Ball): ralio 3; a local choir; records from
the librarys.

Sone parents a2ivocate the fuzulkl nethos of tsaching
children to play stringed instruments. This approach
is outlined in:

"Marture? by love: A new approach to elucation”:
fhinichi Suzui, Exposition Press, New York.
"Suzui NAucetion in Action": Cliffor” A.Cool,
Fzposition Press, New York-

Pecommendel Rools:

For youncer children:-
“Srowing up with Music": Mary “ope, OUT- An
out:standing book. Practical and specific, but
placing ideas for activities in the contaxt of
the child's overall nmusical Jdevelopaent-
Practical sunpestions for many sctivities are teo be
found in eithex:
"Musical Activities with Youne Children™: Joan
Gilbert, Ward Locke Eilucational; it also has 2

A

useful list of song books an' further rezding;
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or "Activities ‘n Music with Children under Six":
Margaret Hope-Rrowm, Fvans' rducation in Action
series.

For "-12 year olds:

“(hildren Male Music” and "Malke Music” (for
teacher and child respectively): Richard Addison-
A sound and inspiring guide. If you feel
jenorant about nusic, start by reading the
children's book!

" Fasy Stratch Cuitar — Mew method for the
conplete beginner": David Pairman, Galliard.

Tt's not heyond anyone without nusical experience to
learn to play a recorder with their children. GCoo"
recorlar tutors are easily availahle, ez- "The School
Recorder Fool:": Priestley and Fowler.

Again, as with everything else, the main point seems
to be to make music and to enjoy it, rather than to
he trained to produce other people's music from too
young An &Re.

Dance is » nstural parallel, and need not he
formalised into hkallet or tap lessons-. !'usic and
movepment, mime, acrohatics, voga — all are =2ctivities
to he enjoye! with children without special
qualifications (except parhans in the case of yoga)-.

Nyrama: "here seems to be a dearth of Adramatic
activities for children. You may find 2 sporadic
drana workshon in your nearest city (in London the
Infcorn Theatre Club, Creat Mewport Srreet UC2 may be
able to give detajls of other cities; as might the
Anna Scher Company, london I'l. Could parasnts let us
know of nlaces they come across?).

Visite to the hallat, the opers, or the theatre can
spark off a chain reaction in all sorts of other
activities.
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5.

HATHT

Many aidults loolk bzclk with pain to their own maths
education an? would find the thought of "teaching"

aths to soneone elge very offputtipg. A’ditionall
they are confused about school maths, which is now
completely 4iffarent. Tt's “"New lathg"

Tt ig difficult to give very precise guidance about
hov to tackle mathgs, 25 there avre two Jisztinct
speoroaches.

Cne is to let the child's mathenatical understanding,
iiva Topsy, "iust grow and erow": The child'sg
curiosgity about the livins world will fnvolwe hin irn
counting, weighing, measuring, atc., feience
activities inevitably invelve nathenatics- An” zo do
chilfren's oracticz! "naking" activities. At Susan
Tseac's school, "Tf thev wanted more stuff for
sewineg, 2 new nat for the school steps, new ladiars
or curtains for the windows, e sele! them to messura
up the auantiti=c or sizes veqnuiraed. Vaen they
wanted to mave calkes, they houpht the inere-ients,
counted the chenge, anﬁ waiored ovt the things
thensalves.”

e other, vhils sgreaine with thte enormous volue of
such activities for nsthematical understanding, Is to
gay that you will also nee’ naths legsons 28 such,
cince meths is 2z structurad and sequentizl torly of
idaps

’u—u'\

1

Ragic nrinciples thichever zpproach you adopt:

1. The developrent and nastery of mathematical ideas
is not somethino that can tzle place sinply in
the heai. Children nove towacds them by playing
with sinole meterials, arranzing them, an-
telking about what they gee in dofns th's. laths
ig lesrnt tr=zough the hanids =nd the tongue.




Since physical and manipulative experience is so
fundamental, it follows clearly that mathematical
understanding cannot be rushed. If you try you
are initiating a train of failure your child will
find is virtually impossible to recover from-

Sums are not the te-all and end-all of maths.
They are simply a way of recording an experience
or discovery- There are different and equally
valid wavs of recording:

2) orally

b) in vritten words

¢) in written numbers (sims)

Thera is no reason why the third should always be
used- And a note of warning! Young children
neer to be introduced gradually to these methods
in that order, and it is vital that they are not
pusher onto the third prematurelv.

Useful raterinls

lh

Rooks:

athematics for Schools - Harnld Fletcher (pub
Addison-llesley) = Pupils books and Tsacher's
Resource Yooks-

Huffield Mathenatics Project - Teacher's Cuides
(Pub W & R Chambers). A parent writes (of

vols 1 & 2)+ "Very useful and clear puide. I
have started fto see maths as describing processes
rather than 2s the nechanical repetition of
technigues-"

Alpha Arithmetic Series — Teschers and Pupils

books. less pood than the two above but useful
for parents who fell cluesless about "Hew Maths".

Mathematics in the Primary School by members of

the Association of Teachers of Mathenatics
{Cambridgs University Pressg) and
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Matheratics in the Primary School - fchools

Council, Zurriculum Bulletin flo. 1 {UMEQ) ate
both authoritative accounts of the basic
principles of modern mathensticzl learnin”.
Clear and useful-

TV Matts Programmes: there gre a variety of
these, Put some find them too fast,; too
atstract. Others £ind then patronisingly,
unrenittinply “entertaining”. The worlsheets
nrovided with the nrograunes may he bolpful.

Measuring Jevices: eg Kitchen and bathroon
scales, measurinz 3jugs, medicine spoons, rape
neasures, easy—-+o-read clocks =2tcs

Merric measursments are
night vant to stichk %o
erounds that thege are
child encounters in everyday life.. As one parent
points out, it is the principle of weiching that
is important and she feels that-new units.can te

er5ily lezrped laoter on when 2prropriate;

inz over, but you
s and ounces, on the

the weieghkts that your

Cuisenzire or Colour Factor Mods: (slishtly
different versions of seme .Y Ingeniously
simple piece of equipment, Aesienet to help
children absorh a series of rasic nathematical
concepts through the pores, by playing with end
asnipulating coloursd rols of various lenaths,

PO read the accompanyine leaflet/instructions and
use rccordinzly (alloving the child just to play
with the reds) and 11CT as =zn aid to getting
"suns” right!

pnd do ailow children to use them as playthings
from a very early age before using them asg
raths aid, Plaving gamee ic¢ a pool nathg aid,

roo — sueh as Cnakes and Ladders {with two dice),
chess, drausiits, ludo, cards,

a
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Colour Factor Pods available from: E=.J. Arnold,
Leeds.

Cuisenaire Pods available from: Cuisenaire
Company, 40 Silver St., Reading-

(Or both available through educational
suppliers/shops such as E.J. Arnold, who
incidentally puhblish free 2n enormous catalogue
of "educational equipment”, nuch of it
unnecessary, hut it serves to ¢ive you an idea of
what's available.)

Below is an outline of some important activities and
concepts in various areas of mathematics.

Counting

Counting rote fashion does not imply understanding. A
child who can count to 20 but does not understand
that 20 is 2 grouns or s2ts of 172 needs to "play"
with the numbers nuch more. Also, bhe careful to
avoid teaching number in the absence of real obijects
or teaching number in counting order; instead, let
the child meet nunters At random, as in life-

Ways of counting: implements when laying the table,
buttons, people, flowers, shoping,
ete ;

Arranging: nut objects in order of size, eg
beads, boxes, buttons, cutting
different lengths of paper

Games : a) counting and singing games and
rtiymes
h) tarsets - throwing at
scorehoards
c) skittles
1) car?s, dice, dominoes etc.,
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Yee! to understan?d eg

Ty

ece figures, copy, cO

When these concepts are

may be grasped, le:
1 ten

An vnderstanding of ple
recorcing, comparing, a
Capacity and eight
Tatey pvlay (or <ried vpe
underetand conservation
same quantity whotever
‘Cooking - marvellous =

raguires
counting .

Shopping - Compare weig

the fourness of Sour

4=1+)+1+1
R e )
& =2 =+ 2
b=2+1+1
Thip needs to be‘done in 28 nany lifferent ways from
2 =0 inclusive, Cuisenaire rods can be used,
Ordering: lst, ?nd; 3rd etc,
Pepresentation: ez a) fipure 2
b) spoken and written three
¢} many possible physical

£

arranganants =n? patterns o
three olbjects.

mplete unconplete? figures.

understoor then "nlace value”

i i
MNLANS
and 7 units
ce value is neeied when
dding. subtzacting etec.
as or sind} is necassaty to
, ie 100ml of Water is the
tHa ghape of tlie conftainew
sthematical expé¥ience as it
ghing, neasurinz liocuids »nd
htg =pd quantities. Learn

that size and shape are not always a guide

to weioht.
and
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loney Shopping, counting with real noney, giving
change.

Ralance and Symmetry Paftterns and tesselations.

Measuremerdt Compare different lengths and distances.,
"eed to Ynow the terminology ie heicht, lenpth,
width. CGive children a tape measure - show hov to
use ~nd record. Arrange ohiects in height, length-

Shapes Collect containers and cut out shapes. Count
corners, edpges, faces, sides etc. Ilame shapes and
solids-

Craphs See "Pictorial Pepresentation - 1" :Muffield
Maths Project (Chambers and Joohn Murray) -

“Time

Have a sinple clock and tov teaching-tina clock. lote
tinmes you do thines e get up, have lunch, watch TV,
o

ef.c~ Illse Radio and TV Times - look up tines of
programmes.

Fractions

You coul” tackle these by using Cuisenaire, or
looking for everyday examples such as cutting a cake
into 6, and talking about one-sixth or five-sixths.
However, John Holt ("What Do.I Do Monday?" undet
"Froctione and other Pugahoos') thinks it is a
nistalke to use pies and pie Aiagrans bBecauvse these
only worlk for pies and are not illustrative of
fractions inm general- He adds that ke doesn't think
children should he 'taught' fractions-.- they should
neet and work with them in the course of their real
work with numbers.

"econrended: “let's Play Methks" hy Michael Yolt
and Zoltan Dienes (Pengnin)-




Ccience with young children is primarily concerned

with gathering experience “They have 2 natural
curiosity about their surroundinge and slmost. any

work or play that concerns exploration of their
environnent rasults in learnine with understznding.
‘from “Science 5-12", see helow). 'Otherwise' science
activities are lilelvy to be just like this, and it
will help you if you have an understandine of what
lezrnings or benefits they 2re getting from th
activities Alice Vardley's "Tigscovering the
Physical WVorli" is excellent for youncex children,

For the whole primary age range consult "feience 5-13
With Objectives in Mind" which expleins rigorously
and comprehensively the sort of scientific concepts
which are available to chilAren between 5 and 13, ant
what sort of experiences azre likely to help children
acouire them. Then there are two hooks sbecifically
on infant science: "Early Fxperiments” snd "Tarly
Fxplorations” There ars a host of proiect hooks,
with topics like "Minibeasts”, "Metals", "Holes znd

1 of

-t Oy

Cavities", "Trees", “"Structures an’ Forces"; eac
these suvegest 2 plethora of possihble science

investigationss

Also useful (and very cheap) are the "Ladyhizd Junier
ccience Pooks"; good infomation books for the 8-12

year old or for the ignorant parent. They contain
useful suvgeestions for activities 2nd experiments

LI e
2y

(explaining evactly what equipment you will need)-

9

Some parents recommend the USPORNE books (for 9-11 or
younger), such as:

“Children's Cuils to the Tarth”

“Dinosaurs”

"Prehistoric Manmels

“Insects”,

or the Macdonald “cience Trarters {55p).




You could try a chenistry set, an? watch the science
programmes in the schools TV series. Lecal museuns
can be a good starting point too. Cooking has been
found to be a simple everyday scientific activity
that children enjoy-

Useful, cheap and fun is "Science Fxperiments you can
Fat”: Vicki Cobb, Penguin.  Three excellent teacher's
books are:

"Scientific Interests in the Primary School™:
Froebel Institute.

"Science in Primary Schools": HIEQ

UNESCO Source Pook for Science Teaching.

Tt's worth renmenbering that science isn't a very
specisl activity. It includes the whole natural and
man-made world - all the thines and processes
{aninate and inanimate) that can be perceived through
all our senses. The ain of science activities is
really to heighten the children's awereness of and
sense of wonder at their experience of the physical
world. Tt is a feeling as well as thinking activity,
and in that sense akin to poems and stories, music,
history, geography — or any so-called "subject".




HISTORY & GEOGPAPHY

T doubt that you will o hisfory an- geograopn
in the way conventional echools do them. Fiz
experience ic more valuable to chkildren than
information about f(r—ana leas'gqﬂ places.

At Sugan Isaac's school: "Ceozraphy graw cut of their

modelling, gardenine and weather obszservations and

their country excursiors”. It was rootzdi in actual

experience and the questions that spreng from it.

Bowever chiliran zve slso interestsd in things and

people far away in place
r

and time znd will have ample
fuel for their curiosity from television, museuns,
atlases -and books. Itories.set in far-off places and
times will often leal children to:”9n~”fo know .more
about those places arg t Rosemary Sutcliff is an

excallent writer of Historiesl f*c jon, and sone of
her meny books will he enjoyed by the 7-12 year olds,
others heing writter more for the teenzge/adult

reager

iseussion is fundamental, zbout people and the part
they played in shaping the c¢hild's own life., This may
lead to some sort of chart, coloured or lakelled, to

ne on the wall and which eventuzlly might becone a
ran book.

Cne parent has succassfully used a study kit produce”’
hy the local Decord Cffice. (oniwccime anid punisﬁmenr
1700-1200, for example), an? recofmen?ds tha'Ladybird
"Lives" series, as well as "People of. the ?astL
(Macdonald). ~

o

Manping the environment is & nice geographical
activity; it can be the number of trees in your
parden, or the housss in your street. The =ziult Open
University course "Art znd the Environment” has 2
stimulatine section on mapping which is perfectly
suitahle for 7 year olis upwards! You could probably
get the material from your local CU study centre

33
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(this course has lots of ideas for prejects ‘in
ploring the

general, mainly concerned with e:
imagination).

Maling a fanily tree, or visiting the nearest ancient
ruin, are two starts to make.

LONDON APPENDIX

For those who live in Tondon, the following resources may
bYe: helpful.

1. All nuseums and art 2alleries
special programmes for children, including workshons,
n the holidavs}.

many of which have

»

3
E

(RS

. Your local:community Tesource centre e-g. Pattersea
Arts Centre

3. Lonlon Zoo sezson tickets cost #6.50 per year and

adnit the holder plus one adult guest, or 2
unaccompanied children under 16 The Zoo is half
price on the lst fZat. of every month exceot June,

July an? August

Publications:

2

ts' Cuide to Children's London {(Nicholson 95p)-
IME QUT ragazine - children's section .(weekly)
SNAIES AN LATDERE — g directory of children's
activities ecompiled by the 'estninster Play Assocn.,
16-20 Strutton Groun?t 511,

fome of these frcilities may exist in other cities,




CONMCLUZION

Remerier that you do not nead to fe2l alone when seeking

ideas/guidance about activities/educational principles in
your otherwise programme. There are a2 number of sources

for these, including:

&
3

o

[

Other Othrerwise families,

Your neighbour - there may be souweone living near you
who would welcore the opportunity to talk to & child,
or pass on a skill of craft.

meachers or Lecturers in Col’leges of Fiucztion - you
may know some or if not it's not difficult to £ind
sone- Tou nav be surprised at how many of them are
sympathatic to what you are doing.-

vadio ani TV proprammes, includine but not only
schools broalcasts series if you know in advance vhat
is coming. BP0 Pu%l ications, fchool Nrders Section,
144 Rermondsey Ct., London 0Tl (01-407-5762/2/4) will
supply a tooklet "BRC Fadio anl! TV Annual Progranues
for fSchools and Colleges" {usuzlly available each
spriﬁq}n Fron this you can sze what is lilely to he

useful, and if appropriate order hooklets ~tc which
accompany nrogrannes you intend to use-

Tihrarizns apd Museum Curators, whoez capacity and
willinzness o help you find out what vou 2>e looking
for is by and large prossly underrated and underusel.

Toczl Fiucztion Authority Advisers — one will
presumably be keeping an eye on your activities and
gee no earthlv resson why you cen't consult him.
Sonetimes 2 lvisers inspecting “"otherwise” programnes

T

will without provocation offzr to a'vise about
materials, methods, books, etc. After all thet is
thei+ job!




Tt is hope? that this ecuicde will he regularly revised,
and that vour anecestions will keen it flewible,
nractical an? widely bhasel

Suecestions an® contributions should be sent to the
address inside the front cover-




EDUCATION OTHERWISE
The Manor House, Thelnetham, Diss, Norfolk

Education Otherwise is a membership organisation whose
principal aim is to provide a support and information
network for families whose children are being educated
out of school, for those who are contemplating such a
step, and for those who wish to support the freedom of
families to take proper responsibility for the education
of children.

Our principle aims are as follows:

To encourage the provision of alternative learning
situations outside the school system for those
children who are not benefitting from school.

responsibility for their children's education and
that they have the right to exercise this
responsibility by educating them out of school.

‘ To re—affirm that parents have the primary

To establish the primary right of children that full
consideration, with due allowance for their age and
understanding, shall be given to their wishes and
feelings regarding their education.

For further information send 9"x4" sae to the above
address.
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