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For those with children under five

You are already educating your children, because you are
lookine after their needs and development, Education
Otherwise is about simply continuine that process after
they become five years old. The child's needs do not
suddenly change at the “magic” age of five; they evolve
gradually through the infant years. There is no reason
why you carnot continue to take the basic responsibility
for the child's education if you so wish, once they
become officially “school age”. There is no one way to
“educate” your child, of course, any more than rearing
them. Here are some suggestions from other parents.

Tf we are thinking of teaching ovr children at home we
should perhaps as’: ourselves a few basic questions before
launching into the construction of a programme.

For instance, what do we understand by the term
“education”? What are we teaching our children for? Do we
vant to model our activities on the school or do we want
to use the opportunity to evolve something new?

Sone people will be very confitent that they know what
the child should be learning at each stage- But given
that certain skills can be taught at early stages, it
should be considered whether such an emphasis is
heneficial for the child's all-round developnent as a
well-grounded person. Alice Yardley ('Mother' magazine,
January 1979) gives the example of gardeners using
chemicals to speed the ripening of tomatoes and finding
that inside they were hollow.
If we feel it most important to teach skills and pass on
factual information, are we nerlecting to nourish
children's imarinations - for example by introducing then
to fairy tales and folk stories, giving then
opportunities for singing and moving to music, for acting
fin the inpromptu way that children love to re-create
certain situations)?

 



 

It is easy to put toe much emphes
pressure from etucetional aitvis
producing something, to spend. al
2llow no chance for “heiar”, We
possibility that in encovreging
count o= explore things + y.2se we might be
prevempting their natural feeling for the myst:
wonder of the world.
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Tt is verhans as well to remin? oursely
do not after all know 2 great dezi about how a L
develops and how learning takes place Sf. we eneoursre
child to caveiop quickly in one ar pre we rea doing
hint 8 service? We shoul’ exanine our motives.fart what we
are doing: a : nie
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  te should perhaps. be ar ties we
encourage and approve. of s we feel are less
worthwhile. If a child prefers playing with, Jolle or
dressing up to reating or writing one day, Ag we feel
guilty or make the chil¢ vor thwiile?, ds
as possible for us to know waet neeis all the’
tine?

 

 

    feal it:

 

Another varietion.is the temptation see every
situation as a “learning experience” Should cooking be
enjoyed for own es2te oc used as 5 weans of conveying

concepts?,, Children have an uncanny knack of
thet éertain activit are "good
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  knowing when we f-
for them”.

fren will   The sort of programe vou plan for your chi
. be determined by how you see their needs. Rudolf Steiner
and Maria Montessori ware two people wie saw the neads of
children differently fron their contemporaries Cand from
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STPINER

In recent years intérest has been showm in the ideas of
Rudolf Steiner with relation to child development and
educetion., It is difficult to give an account of his”
philosophy of education without soing into. great detail
about the anthroposophical principles on which it is
based, However it might be relevant to introduce some of
the themes that occur in his writing

 

  
lf Steiner describes the child's development as.a

of roughly seven year periods: :

Putting the-period,from-birth to about 7 years, the
enila'ts energies should: be taken up with physical growth,
and developnent of the wili. At this stage it is very
important for the child to be in an environment of
beauty, love and warmth, where people's action are not
innoral’ or foolish. Learning occurs only through
imitation an@? example, so instruction and admonitions ere
of Litrle use.

Purine this time the child is learning about the world
through all his senses and should be encouraged to paint

th the primary colours only) ani to develop 4a nusical
‘ing and tancing are important to physical..

srowth and to the cr ion of .a sense of rbythn in all
things -

  

  

 

The child should not be over-stinulated or introduced to
en intellectual way of looking at things. Television,
cinena, racio and records are not seen as having a
healthy effect in that they encoureee a lop-sided
development ani do not help children to use 311 their
senses or to cone to a real understanding of their fellow
hunan beings - i

  

Toys should be beautiful and simple. If they are too
abstract at over-elaborate they do not nourish the
imeginetion. For exanple, rather than a set of geometric
nesting cubes, it is preferable for the child to have a
set of those brightly vainte* ®ussian dolls- The dolls



 

  

they play with should not be qhe." pretty’ variety but
wooden or rag dolls with only isketchy fe lowing
the child -to.endow then with, anetecteristics fron his own

ination,

 

Wres =

  

In the Steiner view, the child should not be being
‘taught’ anythins.et this stave,including reading and.
writine,: rather the narent shovl4 be ablowing-the fotces
within the child to develop in as natural and full a may
@s possible, not vutting obstacles in the wey, and
allowing a firm foundation to be laid for the next
period,

 

Yavine given the chil? the actual physi pattern for
him to copy before the age of seven, “udolf fteiner says
that between ‘the loss of bk. teeth an? puberty, new
forces of growth are relezsed, an? we must brine into his
anvironment things with the right inner-meaning and
value. The child should hear about the outstan?ing
figures of historv, stories of the lives of great u
women. The chile would be taught about the laws of
neture in the form of varables rather than in’ terns of
abstract principles.

ny    
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“Intellectual concepts are only one of the
to understand the things of this worl4 and
the materialistic thinker that they appest as the sole
neans»..«In this tine of life (between the changeof
teeth and puberty) must not dry up the child's mat
and spirit by ci it with intellectual concepts.”

  

   

 

er, it is not until puberty. that the
e for the’ formation of his own
this tine the child shoul?’ be spared

about things.

 

  

 

According to
human ~ being

' judgements >
from ai} theori

 

Fairy tales play an im ant part in the Steiner systen
of education as many of ther contain Lessons important to
the children at cifferant stages»

Many people will not feel they cau comphetely accept this
philosophy, #s it involves e particuwler-wiew of tan as a
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spiritual being but, ali the same, the insishts provided
by Rudolf Steiner can be relevant to parents,
particularly in contrast to the ‘early learning' methods
currently popular. Pudolf Steiner quotes the
philosopher Jean Paul:

"We should renmernter that the child
we have to educate bears half his vorld within him all
there and ready taught, namely the spiritual half-"

Two recommended hooks are:.
“Education as an Art": "udolf Steiner and others. Pudolf
Steiner Publications, 151] North Moison Road, Plauvelt,
New Yor 10913, USA-

dolf

 

“he Fducation of the Child": Rudolf Steiner.
Steiner Press, London-

MONTESSORI

Rorn in Ttaly in 1870, Maria Montessori becane the first
woman doctor in her country's history. Working first
with retarded children and the very poor, she observed
their development closely and devised a successful systen
of eftucation to help handicapped children. Later she
showed that her approach and equipment were equally
stinuletine for nornal children.

She believed that a chiid should be allowed freedom to
learn by hinself at his own pace with a mininum of adult
interference. Parents can help this happen by creating a
stimulating environment matchine their child's particular
needs at any time, so that he can teach himself with the
minimun of adult correction.

 

Montessori observed children carefully and designed many
materials to suit the stages through which they pass-
These are 23ttractive, generally simple and child-sized.
They are self-correcting so that if a child makes an
error he can see it by studying the material itself.
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  211s, invyolwed in writing ant regiin rising
he child@ with the shapes of letters using

touch an! he!ping to develop the control of < p
before trying.to write letters and numbers -

 

42Resides readir introftuced to
number concepts in « very concrete vay, stage by stare,42
with the help of a series of very siimle out affective

ang writing, the ch   

x

pieces. of apparatus.

sic introtuctior to this approach vwouls be:
ontessori an? your 2 - A primer for narents”:

Terry Malloy, Tholen

 

  
Baperhec’s.
ia MontesSori herself are   

 

Many books written hy
ilable, Anons those
Shoken are:

    vecently reprinte? in paper
 

“Dr Montessori's own Handhoo’”
“Tha Montessori Matho?d".

ve ‘The Child

 

For parents educatine their children. at home end wishine
1ere are fEwo very

of then
to make use of Montessori meterials, rt
helpful boots giving: directions fos ua
yourself, published. by. Plune. panerhacks?

"Meaching Montessor:
years”. and
"™eaching Montessoy’
both hy beth .¢
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PLAYGROUPS
Ideal yy, playgroups should extend the hone experience;
providing activities: on the hasis of a good understanding
of the child's needs, allied to a respect for the
children's capacity to select those acrivities which they
need, ™ reality, plaveroups can he as sttuctured as
infant schools; where the infant's needs vre dictated by
the adult, and “creative olay” is a carefully controlled
exercise resulting in an artefact (or protuct} to.take
home; There is often an emphasis on number and letter,
and the leerning (in isolation from practicel experience)
of shapes, colour an@d stze- If you, feel this is
important, then you nay gain a lot from using a
playeroup: or you nay nake use of it occasionally as a
social experience rather than, say, a mini-school.

 

  

 

You nay, through your nlayzroun activities, neet other
parents who share your doubts about schooling, and with
whom vou coule? continue fo co-operate ‘on TC projects as
your children grow up- There are many more such people
about than you may realise, hut many of them co not
realise that EO is legal and practicable for then.

Playgroups can have an important “enabling” function -
they. can be self-help groups which give their members
confidence bv showing ther that they are capable, that
they ¢o have an enormous amount to offer their children.
As such, they can run counter to the tren? of many other
oreanisations in our society (schools inclused) which
enphasise the ‘nportance of “professional” qualifications
for certain tasks 9nd which therefore tent to discourage
people from feeling canable en? deter then fron taking
basic responsibility for important areas of their own
lives. Unfortunately, pleygroups are beconing
increasingly specialised; training for the adults in
charee, expensive equipment, etc, an? the self-help
notion becomes submerged in professionalism, Maybe your
contribution coul? improve a playgroup run along these
lines-

    

 



 

Pooks recommended by EO memberss: ‘<-> "1 jet hg

  "Penguin Book of Playsrouns": Lucas an? Mclennall,
"The Playgroup Poo!.": Winnie Porcher, Fontana.
“State of Play": editor Poger Cwens. RRC Publications.
“Primary Education”: FICO handbook for teachers.
“Teaching as a fubversive Activity":. Postman andWeingarten. Penguin E*ucation Specials.
“Insteed of Education": John Holt, Pelican;(an? all
Holt's books) ~
“Teacher”: Sylvia Ashton, Warner, /
“What to do when there's nothing to do": Poston
Children's Medical Centre an* Elizabeth Press- fArrow
Books, 7Op,

 

  

Useful Addresses

Pre-School Playgroups Scottish PPA,
Association (PPA), 192 St Vincent Street,
Alford House, Glesgov,.
Aveline ftreet,

omLondon $211.
 

   

™hé PPA produces several excellent ani cheep
panphlets/booklets, luding. "How to start .a Playgroup”.
Details from aedres ove

As hes been said, the transition from “pre-school.” age, to
“prinary” age is not an.abruot one, and much of what is
written in the Section for 5-12 year-olds epplies eaually
to ‘the. unzer-fives.
™e Scottish PPA address above is also the. location for
the Centre for Under-5s, a new ani exciting venture in
Glasgow, for anyone corcerne! with this age group. “here
is a shop which sells basic materials very cheaply; 2
kitchen where visitors can mabe tes; information on
and provision for un¢er-5s ant a toy library-

  

London boroughs often heve en under-S's group run on
similar lines - e.g, Hackney under-5's, c/o Centreprise,
Mare St., London BS. Contact your local totm hall,

n

 



 

CHILDREN WITHDPAUN FROM SCHOOL

Children may tale some time to recover frou the effects
of schooling and so you may have (thoush not necessarily)
a difficult transition period,

Children of 5 educated otherwise will he the busy active
curious creatures they were at 4, needing’ little
assistance in findine thines to absorh or challenge them
or in structurine their day- An older child used to
school routines may well find a day with no fornal
structure difficult to bear, if not intolerable. So you
may need at first to have a definite routine or .
tinetable, adhered to quite riesidly, so that the child
feels secure Gradually, their self-reliance will return
and you can gradually leave behind your timetable and
operate in a a nore netural and easy-foing way.

Another likely hangover from schooling will be an
aversion to some of the activities they associate with
school. The child may for example go for months without
wantine to write, because writing at school was a
monotonous, enforced and joyless business. There is only
one course to follow in such a case - allow them not to
write. Eventually the joy and the purposefulness of
writing wil? return, if you allow time to overcome this
aversion
One boy took 2 years after being withdraem from school
before he was willing to make-up stories - the legacy of
enforce’ “creative” writing. lis parents read him many
stories. These he taped or allowe? his mother to write
dorm. But it was another year before he wrote then
himself. Now he takes a positive pleasure in inventing
stories and writing them down - usually in hed!   

Although writing was the hane-up in this case, you may
find your child has an aversion to other school
activities instead, or as vel]!



 

These are sone suggestions from a parent for a propramme
of activities for and with children from 5 to 12, “hey
are inten’ed to help pcrents vho feel unsure about whet
to 2o and perhans unconfilent of their atility to do it,
anyway. There is no attempt to map out any programme for
you to fo™low, but rather to offer guidance in
constructing your own prograns.
Iwill assime, to besin with, that you are beginning
otherwise education when your children reach five ye EBs
rather than withdrawinn them later. Much of what will be
saic is generally epplicable to children withdraw later
hut T'1. reserve discussion of aspects/problens specific
to then later.

  

First some suggestions shout whet to read to give
yourself confifence an? a sense of direction. Alicea
Yartley has written severe! books ‘in the Young Chiliren
Leerning series, vublished by Evens) available from
libraries, about modern infant school nrinciples and
practice, Che writes clearly and sinply an? 1 would
recommend especially "Young Children Thinking” end
“Discovering the Peal Yorli". These books will show you
that teaching-learning is not 4 nysterious business
suitable only for the professionals hut an ordinary
matter which ortinary people can teckle, “Sood” mofern
infant schools try to be as homely .s possible, their
activities are not essentially different fron what their
loving and interested perents youl?! do with, Ley on for,
their children anyway. “he sesle an? organisation will
differ but not much else. For exennle, Alice Yardley
points out thet the range of nathenatical experience
available in «n ordinary litchen is es greet is, if not
greater than, in an average classroom.

 

 

“he second bit of besic treating I would recoumend is
Susan Isages Intellectue? Growth in Youns Children (pub.
Noutledge & Zegan Paul). “his ney sound formidable an?
inceet in its entirety ts formidable. fut certain hey
sections re invaluable, It is an account of the
"“experinental” Maitine “ouse School which Isazcs ran in
the 1920's. This has been the single most important

ll
 



 

 

influence on modern primary school methods. Looking at
Chanter 7 “Four Sample Weeks" end ? “Sunnary of
Activities” you will be able to see how without fornal
struetures the learning went on purposefully through what
to a casual visitor must have appeared random activities
and casual interactions. You will also see, even more
clearly than from Alice Yardley, that the ordinary
activities of ordinary children, freely chosen and
supportei as necessary by a sensitive alult, constitute
an absolutely sound and nurnoseful education- Also resd
Chapter 2 "The Educational Technique” where Isaacs
explains her principles and practice as a teacher: for
example, “we took our cue from the children. When we
wante! to introduce new pursuits it was because the
children had put ont a query in that direction, or
because the new experiences vere direct an? progressive
developaents of existing interests." tm this chapter
Isaacs is superbly clear and practicel about whet it
neans to give ireazdon to children in their learning -
something that can be said of few vriters on
“progressive” education. (One note of warning: don't be
put off by the high IM's of her children or the fairly
lavish material provision, Weither ere essential
for eyploying her very soun’ approach to educstion!).

  

Other reading

Jom Yoit's “Uhat No = Do Montay” is a very practical
Look with lots of suggestions for things to do-
Chil? Education fe monthly magazine for tenchers) and its
connanion Child Mducation Special (pub. Evans, available
through nevsegents, the monthly costing 37n) are very
useful publicetions- In each issue a theme is chosen
Crecent ones inelnde PINONSAURS, MR AND MY ROPY, TOWN ANN
VILLACh, GYOUING TINTNCS) and sctivittes syringing fron
the thene are susceste? frer; al arens of the prinety
school curriculum. At the back of an issue is a list of
sovrees “hooks, ruseuvs, ‘its ete.) ts given to help you
develop activities aroun! the thene- CTS covers specific
topics often Lined to BPC PracsS. Firet issue (Aus. 78)
was MAGIC: Nativity, Giants, Funfairs.
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“SUBJECTS” ARRN'T IMPORCANT

One limit (among many) of this document is that it has
dealt with activities under traditional school subject
headings - it's the most convenient classification. It
is also most misleedine, since learning dors not proceed
uniformly in “subtects”, an? perhaps the major criticism
of orthodox schooling is that it artifictally divides
learning into “subiecte”.

 

But don't worry about “covering” all the subiects-
Certainly don't try to nave a balanced “curriculum”
within each week - you'll find that a curtous and
resourceful child (unschoole¢e or once recovers! fron
schooling) will create a “curriculua” for you ae
wide-ranging and exhaustive as in any primary sciool.
An’ at no tine toes it metter whether what you are joing
is Poetry, or Science, or Mistory or ¢11 3 rolled into
one - the tnportant thing is what is of interest or
benefit (in terms of pleasure and understanding? to the
child. Anyway you'!2 find as you loo! back over your
records of the last few months' “otherwise” activities,
that without any very corcious desien, there has been an
average belance in your eiucational programme.

13



 

READING AND URITING
These are highly enotive topics in our word-obsessed
society. You may want to train your child to read
from the age of two (see later), or you mav want to
follow the Steiner principle and wait until he or she
reaches 7. This section presents te views of more
than one parent-
Lf the truth be known, reading and writine are
skiils to be learnt rather than taught. Although
schools spend enormous amounts of time snd energy in
“teaching” then. they »re skills which are not
particularly difficult for most children to acquire -
as long as adult obsessions and anxieties ¢o not make
the task seen overwhelminz or do not force the child
along faster than she needs or wishes to go.

Schools senerally repar’? literacy as a collection of
technical skills, and they place these skills et the
top of their list of priorities. They make them into
ends. Sure'y a Setter wav of looking at readine and
writiny is as eans to other ends, as tools which
give eccess to certain areas of experience.

In a hone where the perents use books, merazines etc,
write notes an letters, and read aloud to their
children, these children will erow up interested in
these processes end able to see their value. Long
hefore they can read they will preten? to to so.
They will vant to write letters and notices, and will
try to shane the letters. “hey will ask parents to
write down their notices for them and perhaps copy
then, “hey will also pick un without effort basic
ground rules: eg the left-to-right an? top-to-bottom
conventions enployed in books.

 

From these early beginnings children (if allowed to)
will move naturally and unselfconsciously towards
conplete competence in literacy, with no sense of
working at an onerous task. “hen trey write, it will
be because they have something to communicate (not as

14

 

 



 

 
in schools because they must practise the sli11);
letters to graniparents, notices (Private - Keep Ont
is 2a venersl favourite), invitations to parties,
messages in bottles. "hereas in manv scools
teaching of reading begins before the teaching of
writing, “otherwise” parents will find thet 2a good
deal of writing eoes on (with freauent Jemands to
spell out neeied words) before the child masters much
reading. What better wey to learn to read than using
words one nas written oneself.

A good handwriting book is “The Puffin Fook of
Lettering" by Ton Govrdie; and see John "olt's
section on writing in “What To I lo Nonday?" for
practical advice on playing with making letters.
Avoid two traps which educationally-conscious parents
are prone to fall into, suggests & narent:

}. Sticking nane-cards en every object in the house
fron the WC to the rubber plent-~ Your child will
either ignore them totally or think you've cone
sliehtiy mad.

 

2. Manafacturtne occasions/neets for writing, ©7:
“Let's write 2 list of all the nice things you
want to do when ve 20 on holiday, tear - in ctse
you forget!"

The child's desire to be like aftults and to scquire
greater communication skills, plus being bombarded by
nessages of al} t:inids from the med? 1 propel hin
towards complete literacy, He wili to it in his own
distinctive manner 2n7 orter. There is no correct
orter for learning the various contriiuting skills.
The adult's function is to assist when asked or when
he/she feels there is a need which the child is
unable to formaulste.

   wi

  



 

Reading Materials
Shoul¢ one avoid reading schemes? “hese are based on
the assunption that children need to start on simple
useful vords fresuently reneate?, an? the results is
bland anit toring hooks, “Look, Peter, look, look!"
The fact is that a five year o1l4 nz4 keen on
dinosaurs is nore likely to want to know and to
renenber the vor? “Ipuanodor” than the vor? “where”;
sinple and useful “where” nay be, but it has no
enotionel inpactr-

“he hest nateria) for a child learning to read is
fa) his own writine, (5) writine adults have done at
his dietatior, fe) ordinary entovahle sinple stories
publishe’ for chiltren of his age - eg the Picture
Puffin series, the Collins Armala, Picture “ions etc.
Also well worth considering are the fr Seuss "Cat in
the Har" saries of hoolts for voung children, although
they have a restricted vocabulary and some parents
may find them wearisonely "zany". The child will
pick np useful nlain words fron these because of
their sheor frequency, ent if it seems annropriate
you can help hin sain access to a Jot of these quite
quickly (eq by the use of flashcards). Along with
the awful Ladybird Graded eaters, Vills and Hepworth
publish a list of Vey Words; 100 words which hecause
of their frequency male up some enormous percentage
of our total use of wor'’s, spoken and written- It
might be useful to have e copy of this.

 

De Seuss' “Cat in the Rat Kev inners Fook Picture
Mictionary” is a quirky, amusing book whtch will help
a child wio has beau to real to acquire a vreater
“sight vocabulary”.

Put some parents fini readine schemes useful (if
conbined with other material and selectively
earploite?). For ezanple, "little Nippers",
“Breakthrough”, “Pangers end Mash". "“Pesources for
Pealine” (Methuen) ts 2 sertes of erste’ hooks rather
than a set schene- “The Pealing Centre (feading -

16

 



 
 

where else - Berks) vill send a Sooklist appropriate
to the child's ability.
You can also obtain samples from ecucational
publishers.

It is possinle to train 2 child to reed fron the age
of two, and some beleive that the earlier the better.
The best known exponent of this idea is Glen Doman,
in "Teach your Baby to lead", (Pan Child Nevelopment
series 1975). Ye suszeste thet very youns children
went to tead an? should be encourage? to do so,

Older children wight enjoy vorting on formal Mnglish
papers (such as Nelson 2n? Year papers tn Wnglish, or
idout: Mnelish Vorkbooke).

fone hints about recognising new wor !s

Ciitaren find out wiat new words on 2 nege say by
either:

1) asting soneone vho knows, or
2) working out, from their knowledge of

letrer-sounts and thetr knowleise of the rules
governing thetr interaction, what tonal sound the
combination of letters male. ““his is know as
using “"phonics"”

 

The first method rouchly sneahine is appropriate to
irregular words and the seconde to regular, thoueh the
child will gra’cally begin to spot resularities an’
patterns in the ircreular words too~

Phonics

A chil¢ will need to know the sound of all the
Jettere in the alphabet. it is more helpful if she
gets to know them first by their souncs rather £han
their nanes, end in their lower case form rather than
as canitels. ‘“nowing the soun4 of the fo).lowins
letter combinations is eavally important:

17

 

 



 

ai (as in train); aw (saw); ay (say); ch (chin);
ck (back); 2aa(sea); eettree); er (her); ew (new);
ne C:ing)3 oa Choat); 00 (room); ou (out); ow (cow);
ph (phone): sh (sho); th (this); oth ‘Cahen) »

These are the most important or “regular” but not the
only soun’s these letter combinations make. When
they make irregular sounds, as with individual
letter-sounds, these can he explained as they occur.

Also important is the effect of “e" at the end of a
word: it lengthens the previous vowel - ee cam/came3
shin/shine; rod/rode; tub/tube. These and other
phonic rules can be introduced and exanuples given
when occasion demands, ie when the child is
encomterine a problen for which she needs the rule.
There are a number of television programmes which
could help in this area.

The key to helping a child to read is to remenber
that every child will have her own way of tackling
ft “one suvdenly are able to read fluently
overnight when the previous day there was no sign
thet thev knew anything of the process- Much more
likely is that the road to mastery will take some
##ti  

Pon't be do a hurry! Many children in schools arepushed! at realing before they ere ready and there
begins a cunulative record of failure- Like Susan
isaacs, renember that a practical sense of the value
of reating end writing is nore inportant than early
cultivation of technical proficiency. And be warnedby the follovring quotation:-

"A mental age of 7 appears to be the level at
which the chil’'s mental structures are
sufficiently developed to allow sone degree of
success” in realising “the interrelationships of
worls and sounds... Even with a mental age of 9,
sone children still ke errors that suggest they
have difficuity in realising the position of

 

    

 

 



 

sounts within woris and how to enalvse words into
sounds." (from "The Challenze of Infornal
Education” by Moira Mackenzie and Ven71a lernig,
published by Darton, Longman and Told, Mi Se
worth quoting te some LAs!)

 

Expect that a child's interest in reading end writing
will fluctuate as co her other interests, The nay
not want to do eny for weel:s or even months. I think
that should be respecte’, Often when < child returns
to <n interest after a veriof of apparent neglect, it
is clear thet learning has heen going on silently
“underground”.

 

One important qualification that must he made to my
general message (thet learning to read and write is
not difficult for moet chfitren) is that there’ are
some children for whom *t is difficult because they
suffer fron specific leerning disabilities - the best
known of these being "dyslexia". ere the
cifficulties are create? by specific perceptual
difficulties the chiid has.

 

Mowever, it is important to bear in nine? that
dyslexia may he a convenient label which disguises
(a) the failure of the teacher to unterstand the
child's learning problem, or (bh) an emotional or
other block whic’ prevents the child from learnine to
reat. We must not be too easily led into accepting a
professionel diaznosis an7+ pronouncement of a
"condition' which may heve no basis in reality at
all, (It's not for nothing thet Lewis Carro
fascribed the process as ‘reeling and writ’

  

 

ng'!)
“hat said, you ney feel that your chil? hes a genuine
perceptual 2ifficulty. The first point to make is
that as a carert doine otherwise etucation vou are
far more likely to notice such difficulties than a
teacter dealing with thirty children.

T attach below 2 brief outline of the eymptoms of
fyslexin, from the Scottish Assoctetion for the Study

ig
 



 

of Dyslexia:
"The simplest way to recognise the specific
learning difficulty known as developmental
dyslexia is to be aware of a2 discrepancy between
a child's general, overall ability and her/his
clear difficulty with coding and sequencing
symbols (letters and numbers) when she/he is at
the age when other chil¢ren are coping with these
sane symbols, If a child is handicapped by a
vision or hearine loss, or an emotional state,
then naturally this "discrepancy" may not be so
easy to detect, and it is usually the dyslexic
who has a variety of problems who goes
“undetected” by teachers and parents. Signs
which can indicate a dyslexic pattern of
perception — but do not necessarily ~ are the
following: persistent confusion re right and
left; difficulty learnings to tell the tine;
reversal of syllables in speech; reversal of
letter-orter when readine; reversal of
letter-shenes when reading and/or writing (eg db;
un; mw; etc); confusion between opposites -
up/down; under/over; before/after - inability to
sequence isolated sounds taps, rythms, letters,
eg sequence of words like nultiplications tables;
confusion re tine of the day, months of the year;
days of the week.”

If you suspect thet your child mieht suffer from
dyslexia you should contact:

The Pritish Dyslexia Associction, 18 The Circus,
Path, Avon. Tel Rath 2880 (office open Tuesdays,
Vetnesdays and Thursdays 19.99 - 4,00)

The Scottish Association for the Study of Dyslexia.
Telephone Tdinburech 2320379 (mornings only) for
advice and help.
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If you feel this is something that has to be
conciously encourage!, rather than just assumine that
it vill be expressed along with everything elss -
then pverheps the most obvions thing is to read tt
aloui. There are usny food antholoeies:-

“he Young Puffin Fook of Yerse"; “ime for “hyme"
(for three yeers un}: both e'itead Sy Barbera Irason.
Puffin.
"Junior Voices": edited Geoffrey Summerfield ‘four
volunes), Penzuin-
"Four Feet ant To":
“Puffin Quartet of Poets”:
Serraill
Secret Laughter”: Us

“A Child's Garden o
“The Oxford Pook of
wice age range).

  La Pera, Pencuin.
Ferjeon, Xeeves, “ein,

 

fx

  

h Stevenson,
‘poems for a

 

Poetry can be tzined as well es written 4own - oF put
to music, perhaps? You may te able to get recordings
fron 2   
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ARTS _& CRAFTS
Art an! Craft in Education (pub- "vans, monthly, now
IM, and available through newsagents) will provide
enornous numbers of ideas for thines to do in art and
craft with chileren of any age and forthcoming for
7-1\"s there is JUNIO” EPUCATION nagazine.
There are endless art and craft activities: drawing,
painting, printing, collage, modelling, sewing,
spinning and weaving, that children can enjoy from an
earty ape- They can be tied in with other projects,
with explanations, with keeping a record, with
seasonal events - and most important, they allow
self-expression -

Photography can he an interesting starting point,
too- John Holt describes how 5 year olds took lovely
pictures using Polaroids (expensive to operate), old
box cameras, instamatics - or, if you can get
chemicals and paper, try naling photograms, or taking
pictures using a cardboard box and é “pinhole”. See
FUN WITH TRICK PHOTOGRAPHY by David Webster.
Also, LADYRIRD "Uoodwork”, and LET'S PAINT (Craft
Series).
In London you may he able to order equipment through
the GLC 4f you can join with a larger group
(playgroup? food co-op? bull. buy group?) and this
might be true elsewhere. CHVILNSPLAY, 112 Tooting
igh St., SU17 have a catslopue of inexpensive

equipment- Sone under-5's groups will sell cheaper
stock.
Qther resources Free paper from printers: laree
factories; computer fims-
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4 MUSIC

4 paxvent once aske? a fanous nusician/nusicologist/
teacher: "My two year o14 is very musical. What can
% do for her?" “For God's sake leave her be” he
replied. Then, when pressed, he suggested having
lots of different music aroun? to 1isten to, an“
singing together, "The Puffin Song Book” conta‘us
lote of yvell-know nureerv and folk sones, with
simple musical acconpanimert, 3-4-5 records are
rhynes suns in netural children's voices (rather than
sub-operatic-tyne ones) and there are many others.

 

Children cen nake very simple instruments themselves,
end often get a lot out of using a piano entirely
untutored, Then there a visits to concerts (in
London there are regular chil¢ren's concerts at the
Festival Balt); raiio 3; a local choir; recoris from
the library.

Sone parents aivocate the Guzuki netho? of teaching
children to play stringed instruments, This approach
is outline? in:

“Warture? by Love: A new approach to education”:
Shinichi Suzuti, Exposition Press, New York.
"Suzuki Raucetion in Action": Cliffor? A-Cook.,
Exposition Press, New York.

Pecommendel Rooks:
For younser children:-

. “Growine up with Music": Mary "ope, OUP. An
outstanding hook. Practical and specific, but
placine iteas for activities in the context of
the child's overall musical Jevelopnent-

Practical suesestions for many ectivities are to be
found in either:

“Musical Activities with Younr Children": Joan
Gilbert, Ward Locke Eiucational; it also has 2
useful list of song books ant further resting;
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or “Activities tn Music with Children under Six":
Margaret Hope-Brown, Fvans' Tducation in Action
series,

For 8-12 year olds:
“Chilaren Make Music” and "Make Music” (for
teacher and child respectively): Richard Addison-
A sound and inspiring puide- If you feel
ignorant about nusic, start by reading the
children's book!
" Tasy Stretch Cuitar - New method for the
conplete beginner": David Pairman, Galliard.

Tr's not beyond anyone without musical experience to
learn to play a recorder with their children. Good
recorer tutors are easily available, ez- ""he School
Recorder Bool": Priestley and Fowler,

Again, as with everything else, the main point seems
to be to make nusic and to enjoy it, rather than to
be trained to produce other people's music from too
young an are.
Dance is 7 netural parallel, and need not be
formalised into hallet or tap lessons, Music and
movement, mine, acrobatics, yoga - all are activities
to he enjoye? with children without special
qualifications (except pearhans in the case of yoga).

Myana: “here seems to be a dearth of dramatic
activities for children. You may find a sporadic
drama workshop in your nearest city (in London the
lnicorn Theatre Club, Great Newport Street C2 may be
able to give details of other cities; as might the
Anna Scher Company, London ll. Could parents let us
know of places they come across?) .
Visits to the ballet, the opera, or the theatre can
spark off a chain reaction in all sorts of other
activities.
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MATHS
Many alults look beck with pain to their ow maths
education an? would find the thought of "teaching"
naths to someone else very offputting. Ardittionally,
they are confused about school maths, which is now
completely different. "t's “New Maths".
Tt is difficult to give very precise guidance about
how to tackle maths, as there are two Jistinct
approaches.
One is to let the child's mathematical understanding,
like Topsy, “ust grow and erow". The child's
curfosity about the Living worl!4 will involve hin in
counting, weighine, measuring, atc. elence
activities inevitably involve nathenatics- An? se do
chilfren's vractical "making" activities. At Susan
Tseac's school, "Tf thay wanted more stuff for
sewing, e@ new mat for the school stens, new laditers
or curtains for the windows, ve «ste? them to nessure
up the quantities or sizes required, When they
wanted to mee cakes, they bourht the ineretients,
counted the change, and weigned ovt the things
theoselves."

 

The other, while agreeing with the enormous volue of
such activities for nethematicel uncerstan’ine, ts to
sey that you will also nee? naths lessons 2s such,
since neths is a structurad and sequential body of
idecs.

 

Basic principles "hichever approach you adopt:
1. The development enc mastery of mathematical ideas

is not sonethine that can tele place sinply in
the heai. Cildren nove towards then by playing
with sinvle meterials, erranzing then, and
telking about what they see in doing thts. Maths
is learnt through the hands an?’ the tongue.
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1.

Since physical ani manipulative experience is so
fundamental, it follows clearly that mathematical
understan‘’ing cannot be rushed. If you try you
are initiating a train of failure your child will
find is virtually impossible to recover from.

Sums are not the he~all and end-all of maths.
They are simply a way of recording an experience
or discovery. There are different and equally
valid ways of recording:
2) orally
b) in written words
c) in vritten numbers (sims)
There is no reason why the third should always be
used. And a note of warning! Young children
neec to be introcuced gradually to these nethods
in that order, and it is vital that they are not
pushed onto the third prenaturely.

Useful materials
Rooks:

Mathematics for Schools - Harold Fletcher (pub
Addison-Wesley) - Pupils books and Teacher's
Resource Yooks.
Nuffield Mathenatics Project - Teacher's Guides(Pub W& R Chambers), A parent writes (of
vols 1 $ 2): “Very useful and clear guide. I
have started to see maths as describing processes
rather than as the mechanical repetition of
techniques -"
Alpha Arithmetic Series - Teachers and Pupils
books, Less good than the two above but usefulfor parents who fell clueless about “New Maths".
Mathematics in the Primary School by members of
 the Association of Teachers of Mathematics
(Cambridge University Press) and
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Mathenatics in the Primary 5choo! - Schools
Council, Curriculum Bulletin fo. 1 (PMEO) are
both authoritative accounts of the basic
principles of modern nathensticel Learninc.
Clear and useful.
TV Maths Prosranmes: there are a variety of
these. Put some find them too fast; too
abstract. Others find then patronisingly,
unrenittingly “entertaining”. The worksheets
provided with the programmes may be helpful.

Measuring devices: ep Kitehen and bathroon
scales, sieasuring jugs, medicine spoons, tape
measures, easy-to-read clocks etcn

 

Metric measurements are taking over, but’ you
might vant to stick to pounds and ounces, on the
erounts that these are the weietrs that your
chil’ encounters in everyday life. As one parent
points out, it is the principle of weighing thet
is important and she feels that-new units.can be
eesily learned leter on when eprropriate,

_Cuisensire or Colour Factor Pofs? (slightly
e thing-}

 

different versions of s Ingenijously
simple piece ofequipment, Aesiene’t to helo
children sbsorb a series of basic mathematical
concepts through the pores, by pleying with end
aanipulating coloure? rots of various Jeneaths.
NO read the accompanyine leaflet/instructions and
use eccordinzly (allowing the child just to play
with the reds) and MCT as en aii to getting
“suns” rieht! |

 

ce

And do allow children to use them as playthings
from a very early age before using them as a
maths aijJ. Playing games is a good naths eit,
too ~ such as Snakes end Ladders (with two dice),
chess, draughts, luo, cards.

at  

 



 

 
Colour Factor Pods available from: =.J. Arnold,
Leeds.
Cuisenaire Pods available from: Cuisenaire
Company, 40 Silver St., Reading.
(Or both available through educational
suppliers/shops such as E.J. Arnold, who
incitentally publish free an enornous catalogue
of “educational equipment”, much of it
unnecessary, hut it serves to give you an idea of
what's available.)

Below is an outline of some important activities and
concepts in various areas of mathematics.
Counting

Counting rote fashion does not imply understanding. A
child who can count to 20 but does not understand
that 2@ is 2 grouns or sets of 19 needs to “play”
with the numbers much more. Also, be careful to
avoid teaching number in the absence of real obiects
or teaching number in counting order; instead, let
the child meet numbers at random, as in life.
Ways of counting: implements when laying the table,

buttons, people, flowers, shoping,
etc

Arranging: nut objects in order of size, eg
beads, boxes, buttons, cutting
different lengths of paper

Games: a) counting and singing ganes and
rhynes

h) targets - throwing at
scoreboards

c) skittles
d)} carts, dice, dominoes etc,
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Nee’ to understand eg the fourness of four ise.Ae l+elei tt=u? 4]he 2424=e2+1+4

 

This needs to be’ do in es many lifferent ways from
2-9 inclusive, Cuisenaire rods can be used.
Ordering: Ist, 2nd, 3rd etc.
Pepresentation: e# a) figure 3

b) spoken and written three
c} many possibie physical

arrangements sn? patterns of
three objects.

Trace figures, copy, complete unconplete? figures.

When these concepts are understooe then “place value”
may be grasned, ie: i; 17

means

1 ten ant 7 units

An understanding of plece value is neeied when
recording, comparing, adding, subtracting etc.

  

Water olay Cor 7
understand conservation, i
same quantity whatever the sh

  thematical expérience as it
liquids and

“Cooking - marvell
requires vetghing, ezsuring

. counting.
Shopping - Compare weights ané quentities. Learn

that size and shape are not always a guide
to weight -
“Feel”

 

 

 



Money Shopping, counting with real money, giving
change.

Ralance and Symmetry Pafterns ani tesselations.

Measurement Compare different lengths and distances,
Need to know the terminology ie heisht, length,
width. Give children a tape measure - show how to
use ond record. Arrange ohiects in height, length-

Shapes Collect containers and cut out shapes, Count
corners, edges, faces, sides etc. Name shapes an?
solids -

Graphs See "Pictorial Pepresentation - 1” :Nuffield
Maths Project (Chambers and Joohn Mvurray).- 

Tine
 

Have a simple clock and tov teaching-tine clock. Note
times you do things ee get up, have lunch, watch TV,my, eeete. Use Ratio and TY “ines - look up tines of
prorramnes.
Fractions

You coul? tackle these by using Cuisenaire, or
looking for everyday examples such as cutting a cake
into 6, and talking about one-sixth or five-sixths.
However, John Holt ("What Po.l Do Monday?" undet
‘Fractions and other Pugaboos') thinks it is a
mistake to use pies and pie diagrams because these
only work for pies and are not illustrative of
fractions fn general- Ye adds that he doesn't think
children should he 'raught' fractions... they shoul?
neet and work with them in the course of their real
work with nunbders.-

Peconmended: “Let's Play Meths" by Michael Yolt
and Zoltan Pienes (Penguin) -
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6. SCIeSncE

 

Science with young children is primarily concerned
with gathering experience “They have a natural
curiosity about their surroundings and slmost
work or play that concerns exploration of their
environment results in learning with understending.”
‘from “Science 5-13", see low). ‘Otherwise’ science
activities are likely to be just like this, and it
will help you if you have an uncerstandine of what
leernines or benefits they geti their
activities Alice Yardley's “Discovering the

1Physical Vor1i" is excellent for youneer children.

 

   ny

    

  

 

For the whole primary age range consult “Science 5-13
With Objectives in Mind” > expleins rigorously
an’ comprehensively the sort of scientific concepts
which are available to children between 5 and 13, and
what sort of experiences ere likely to help children
acauire the ™hen there are two hooks sbecifically
on infant science: 4

    

 

   

  

"Ep  ‘arly Fxperiments” and "Tarl
Explorat* ons” There are 3 host of project hooks,
with topics like “Minibeasts”, “Metals”, * es and
Cavities", "Trees", “Structures ani Forces each of
these suegest 2 plethora of possible science
investigations.»

 

    

  

 

Also useful (and very cheap) are the
Science Pooks"; good information pooks for
year old or for the ignorant parent-
useful suggestions for activities and experim
(explaining exactly what equipment you will n

  

 

Some parents recommen’ the USPOSNE books (for S-1l or
younger), such as:

“Children's Guite to the Tarth” 

   Dinosaur
“Prehistor
“Insects”,

or the Macdonald Tcience Starters {55p).
  c Manmels

 



errr re
You could try a chenistry set, an? watch the science
programmes in the schools TV series. hecal museuns
can be a good starting point too. Cooking has been
found to be a simple everyday scientific activity
that children enjoy-

Useful, cheap and fun is “Science Fxperiments you can
Rat": Vicki Cobb,’ Penguin.’ Three excellent teacher's
books are:

"Scientific Interests in the Prinary School”:
Froebel Institute.
"Science in Primary Schools": HIfso
UNESCO Source Rook for Science Teaching.

 
It's worth remenbering that science isn't a very
special activity. It includes the whole natural and
man-nade worlé - all the thines and processes
(animate and. inanimate) that can be perceived through
all our senses. The aim of science activities is
really to heighten the children's awereness of and
sense of wonder at their experience of the physical
woritd. ft is a feeling.as well as thinking activity,
and in that sense akin_to poems and stories, music,
history, geography - or any so-called "subject".
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in the way conventional schools do them. First hand
experience is more valuable to children than ‘ry
information about far-away ‘times and places.

At Suean Isaac's school: "Ceozraphy grew cut of their
ing, gardening and weather observations and
country excursiors". It was rooted in actual
ence and the questions that spreng from it.

 

ce elso interested? in things and
people far away in place and time and will have ample
fuel for their curiosity from television, museums,
atlases and books. ‘Stories set in far-off places and
times will often leat children to, want,,to know.more
about those places a times. ! ary Sutcliff is an
excellent, writer of nistorical f ion, and, sone of
her meny books will be enjoyed by the 7-12 year olds,
others  %eing writter more for the teenage/adult

* Feacer

However children

 

    

 

  

 

Diseussion:is fundtanental, sbout people and. the part
they played in shaping the child's own life., This may
lead to some sort of chart, coloured or labelled, to
ane en the wall and which eventuelly might becone a
scrap book

  

Cne parent has guccessfulty used & study kit produce?
by the local: Pecord Office (on crime ant punishment
1799-1900, for example), an* recotrents the’ Ladybir4
“Lives” series, 25 well as "People of. the Past’

  

 

(Yacdonali).

Mapping the environment is a nice geographical
activity; it can be the number of trees in your
garden, or the houses in your street. The iit Open
University course “Art end the Environment" has 2
stimulatine section om mapping which is perfectly
suitable for 7 year olis upwards! You could probably
get the material from your local OU study centre
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(this course has lots of ideas for prejécts in
reneral, mainly concerned with exploring the
imagination).

Making a fanily tree, or visiting the nearest ancient
ruin, are two starts to make.

LONDON APPENDIX

For those who live in London, the following resources may
be helpful -

1. Atl nuseums and art galleries’ fnany of which have
special programmes for children, including ‘workshops,
in the. holidavs?).

  

2. Your local:community fesource centre e-g. Pattersea
Arts Centre

3. London 200 season tickets cost #6.50 per year and
adnit the holder plus one adult guest, or ?
unaccompanied children under 16 The Zoo is half
price on the Ist Sat~ of every month except June,
July an? August

 4. Publications:

 

Parents’ Cuide to Children's London (Nicholson 95p).-
“IME OUT napazine - children's section (weekly)
SNAERS AMD LAMDRPS - a directory of children's
activities compiled by the Vestninster. Play Assocn.,
16-20 Strutton Groun*? SU1.

fone of these fecilities may exist in other cities,  



CONCLUSION

Remember that you do not need to feel alone when seeking
ideas/guidance about activities/educational principles in
your otherwise programme. There are = number of sources
for these, including:
1.

4
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Other Otherwise fan

Your neighbour - there may be soueone living near you
who would welcone the opportunity to talk to 4 child,
or pass on a skill of craft.

Teachers or Lecturers in Co*’leges of Hiucetion ~ you
may know some or if not it's not <ifficuit to find
sone- You nay be surprised at how many of them are
sympathetic to what you are doing.

 

Yadio ani TV proprammes, including but net only
schools broadcasts series if you know in advance vhat
is coming. BO Publ ications, School Grders Section,
144 Bermondsey St., London SEL (91-407-5762/2/4) will
supply 4a booklet Radio ani TV Annual Progranmes
for Schools and Colleges” (usuelly available each
spring). Fron this you can see what is likely to be
useful, and if appropriate order booklets etc which
accompany vrogrannes you intend to use-

  

 

Idbrariens and Museum Curators, whoce capacity and
willingness to help you find out what you are looking
for is by and large grossly under edi and underuse!,.

 

  

a)Loc Fivestion Authority Advisers - one will
presumably be keeping an eye on your activities and 1
see no earthly reason why you cen't consult him.
Sonetines 2 lvisers inspecting “otherwise” programmes
will without provocetion offer to a*vise about
materials, methocs, books, etc. After all thet is
their job!

  



rndt is hope? that thi ‘
ee orde ype this euide will be regularly revi 4

your sugrestions will keen it £1 mane
~ - - exible,

pry ical a idpractical an? widely based

Suecestions an? ; ‘ea contributions should be sent to the

nside the front cover- - Se



EDUCATION OTHERWISE
The Manor House, Thelnetham, Diss, Norfolk

Education Otherwise is a membership organisation whose
principal aim is to provide a support and information
network for families whose children are being educated
out of school, for those who are contemplating such a
step, and for those who wish to support the freedom of
families to take proper responsibility for the education
of children.

Our principle aims are as follows:
To encourage the provision of alternative learning
situations outside the school system for those
children who are not benefitting from school.
To re-affirm that parents have the primary
responsibility for their children's education and
that they have the right to exercise this
responsibility by educating them out of school.

To establish the primary right of children that full
consideration, with due allowance for their age and
understanding, shall be given to their wishes and
feelings regarding their education.

For further information send 9"x4" sae to the above
address.
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