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EDITORTIA AL

A nightingale is singing its heart out in the trees outside. It's two
o'clock in the morning, a warm night, and I think we've nearly cracked the
Fewsletter. Last weekend (May 3rd) we had encugh material to fill about
five pages. It's amazing how it all came in... late. 0ld hands are
probably used to this but we were wondering how on earth we were going to
fi11 nearly fifty pages and wrote some material ourselves stimulated by
the vision of a painfully thin FHewsletter. Ve make no apologies but we’'ll
know pext time.

In the end there was too much and we will have to pass on some interesting
material to the next editor.

Two of the many fascinating themes in this issue, religious education and
corporal punishment, come together for me in the following incident;

My first school was Mortlake Infants. I was six years old
and my class was told the bible story about Jesus walking on
water, The story was enjoyable enough but the way it was told
left the distinct impression that we were meant to believe it
to be literally true.

Later in the playground I was speaking about this with my
friend as earnestly and sincerely as six year old boys do. My
opinion was that the story could not really be true because
people couldn't welk on water. Unfortunately our private
discussion was overheard by the religious imstruction teacher
who whisked me off to the headmistress where I was harangued by
the two Christian ladies as an ungodly child. Then, for my
unintentional blasphemy, 1 was caned... three wacks on each
band. My indignation gave me strength not to cry. I bad no
conception of what wrong 1 had done and, of course, all that
had happened was that I 1nnocently exhibited normal human
behaviour; being curious, asking questions, thinking things
over, not necessarily taking things at face value etc.

Personal details: We live in gquiet seclusion in the country with our two
children, Eleanor and Kimberley. (Kimberley is five weeks old.) Ve rum a
design business in Brighton and are members of the College of
Storytellers and- The Institute of Cultural Research. VWhen we decided to
have children we also decided to educate them out of school, hence our
interest in EO which we joined soon after Eleanor was borm.

Schools, we feel, whether state run or independent, suppress the desire to
learn. They are, by and large, conditioning and training systems 111
equipped to educate - tending to destroy human potential rather than
develop perceptions. And... what goes into a salt-mine becomes salt.

Ve have to try and do better for our children.

Ve share the sentiments of Alexandra Walker that education starts long
before 'school age' (Feb. issue, page 4 and her article in this issue),
agree that it never stops and enjoy looking for ways to develop all forms
af perception.

‘Learn how to behave from those who cannot.'
Proverb
Linda and Ivan Tyrrell,
1, Lovers Meadow, Chalvington, Hailsham, East Sussex BN27 3TE.




Don't Belleve Everything You Read

Can LEAs be trusted to tell the truth? You might like to look at the
letter opposite. Vhat would you think if it was addressed to you? Consider 1t

point by point.

1. You don't need your LEA's agreement before you opt not to admit your
child to school. You don't even have to tell them, although it might be
prudent to make a statement if they ask.

2. Section 39 of the Bducation Act 1944 says no such thing. It's about the
parent's duty to make sure a registered pupil goes to school. As the child
referred to in the letter 1is not a registered pupil, this section 1is
irrelevant. The supposed quotation is not from s.39 of the 1944 Act, nor, for
that matter, from anywhere else in the Act. EBither it is a complete
fabrication or else, presumably, it origioates from some internal LEA
guidelines.

3. Vherever it came from, this stipulation is illegal. You don't have to admit
your child to school in the first place. You don't have to meet any arbitrary
standard set by the LEA, in fact your education doesn't necessarily have to
conform in any way with that provided by any school (Bevan v Shears, 1911, 2 KB
936). All you have to do is provide a "suitable, etc, education, and the
final arbiter of how suitable it is... 1s a court of law.

4. Furthermore, you don't at any time have to submit a curriculum, or a
timetable, or indeed any other document specified by the LEA, umnless you want
to. If you wish to submit evidence of suitable education, it can take any form
you choose.

The moral is clear then. Some LEAs can be quite reasonable and helpful at
times; others, like Humberside evldently; will stoop to all kinds of deceit and
intimidation to get your child into school. Not many of their letters are as
blatant or as clumsy as this one - it's the subtly disguised ones you have to
be on your guard against. Indeed, a shrewd LEA will avoid putting anything
into writing if it can help it, but that won't necessarily stop its officers
(or some of them) from using the same sort of tactics by word of mouth. You
know what the law says. Keep calm, think clearly, and don't let them persuade
you it says something else.

Humberside have dishonestly misled these parents with respect to their legal
rights and duties. They bave exceeded their authority by making demands which
they were not legally entitled to make. We have written to point this out to
them, and have asked for a retraction, an apology, and a promise to treat these
parents correctly in future.

At the time of writing we await their reply with interest.

Anne and Rob Vade, as legal group members
19 Perkin Close, Vembley, Niddlesex HAO 2LY




your ref.

our ref,

Humberside County Council
Education Department - East Riding Division

Director of Education

J. Bower, C.B.E., M.A. Divisional Education Office,
Manor Road,
Enguiries may be directed to Beverley
Mr. Hugill North Humberside,
HU17 7BH.
ext; 258
wha (s desling with this matter Tel: 0482 - 861251

ERD/MAN/F Written commginications are 10 be 2nd April, 1987

sddressad to the Director of Education,

Dear Parents,

Michael- (aged 4%)

Thank you for your letter dated 30th March, 1987 advising me of your
intention to be responsible for your son, Michael's education other than
through attendancze at school.

I note that Michael has not yet reached compulsory school age. Whilst
one respects your wish to educate your son at home I must warn you that to
not admit Michael to school after the beginning of the term following his
fifth birthday without the agreement of the Local Education Authority is
contrary to Section 39 of the Education Act, 1934, which lays a duty upon
you, as parents, to ensure that your child attends school until such time
as:-

you provide a detailed curriculum which compares favourably with
the curriculum provided by the Local Education Authority and is,
therefore, satisfactory to the Authority.

If you are firm in your resolve to educate your son at home you must,
vefore Michael reaches statutory school age, submit to this office a
proposed detailed curriculum together with a timetable for your child at
home. On receirt at this office of a detailed curriculum from you, a member
of my Advisory staff will arrange to meet you to discuss this matter.

I should be pleased if you could furnish me with tichael's date of
birth.

Yours sincerely,

)

Director of Education




EDUCATING YOUNG CHILDREN

The reponse to my letter in the February Newsletier shows that there are many
E.0. parents interested in the ‘'education' ¢in itse broadest semse) of very
young children, and it has been suggested that I share some of my thoughts on
this topic. Hopefully it will spur on others to do the same - but I do want to
emphasise that these are only my conclusions, based on my experience with wmy
children ~ I don't wish to convey the idea that my way is the right one or that
there are particular activities that E.0. members should be dolng with their
small children. As parents we are all experts — but on our own childrea, not
anyone elses!

There are hundreds of good books on the market nowadays which give many more
ideas of things to do than I could list here, so I shall not attempt it, and
have instead tried to list six general ideas which I've found to be important.

Education First

An important part of the whole business is one of continuing education - not
the children's, but mine! If I love learning my enthusiasm may rub off, and
hopefully the children will realise that learning is a continuous process, not
one that goes on only in schools for those of the 5 - 16 age group. As I have
little time at the moment to take up new hobbles or go to evening classes my
present education consists of reading ... anything to do with child
development, educationsl ideas, Johp Holt and so on. Reading about people
who've done it before is a great morale-booster, and books full of ideas of
things to do with children can be full of inspiration and suggest specific
areas of real interest,

Ny reading has, in turn, forced me to think out some direction for our future
E.0. plans - 1t's no good having some rosy picture of home education as
diligent children working quietly at Lheir own tasks while 1 gaze on dreamily -
it strikes me that the reality is not like that. Already I must question why I
want to do 1it; what is it all for anyway? VWhere are we heading as a family?
Vhat do I hope to achieve? Sometimes reading a book I disagree with can really
bhelp here if I ask; Why can't I agree with this idea? V¥hy don't I think it is
appropriate for what I want to do?

Provide the BEnvironment

Ve're constantly being told that a child learns from his environment, from the
moment he {s born. Stimulating environments are all the rage these days, belng
particularly popular with toy manufacturers trying to convince us that thelr
goods will provide all the answers. 1 too think the environment is of great
importance, but it doesn't merely consist of the toys a child has or just the
things that money can buy. To me the environment that shapes a child is
everything including your own lifestyle, the moral views you hold, the places
you visit and the people you choose as friends. It includes the way your home
is decorated, the clothes you chopse to buy, the books you read, the things you
do together, and yes, the toys you are able to provide too. Everything that
surrounds your child is the world, Afs world and he will do a good deal ot
learning from it. BEven on a limited budget it 1s possible to shape up your
home life - as an example, we personally worry about the ettects of television
and thus we do not possess one, Ve choose story booke very carefully and try
to ensure the toys we provide are aesthetically pleasing and not ‘gimmicky'.

These aren't meant to be rules for anyone else, "just some examples of putting
our thoughts into practice,

Time and Love

Small children need time; our time mostly, They need time to be themselves,
time to carry our tasks, time to do 'nothing', time to talk, to play, to think.
They need time when they suddenly express a wish to dress themselves, or to do
up their own shoes, or to stop during a walk to watch a tractor at work,
Children also need one-to-one interaction, "special times“ when each child bas

4




our undivided attention, all to themselves (perhaps when the baby is asleep, or
an older child at playgroup, or just before bed when the others are already
tucked up.) They need "special times® with each parent ideally, though this is
not always possible 1f you work long hours or if you are a one-parent family.
Doing things together 1is another way of sharing our time; sharing a hobby,
doing the gardening, washing the car and so on. And 1 think that it is
important that our young ones have some time on their own each day; if
possible, {n their room or part of the house where they must think up their own
activities for a short spell. Marvellous for encouraging resourcefulness and
self-direction.

Along with time comes love. ['ve naver yet met a parent who didn't love their
child but I've met many who find it difficult to express — ['m sure that loving
fsn't just about providing for the materlal needs with a few hugs and cuddles
thrown in. Giving up your time is a way of showing your love; so is answering
awkward questions in the middle of Sainsbury's; taking time to explain
something when really you're tired out; finding an odd moment to give a word of
praise or say how helpful they've been or how proud you are of them. Love
means respecting your little ones, introducing them to your adult friends,
discussing your plans with them, giving them choices, however small, Love
means being honest with them - plenty of eye contact even when you're annoyed.
And sometimes it even means that when they're being Real Pests and you're ready

to land them one ... giving them a hug instead.

Disclipline

Bow I realise that this is a emotive word for all these liberal-minded EQers
whose children are free to explore without unnecessary restraints - however,

I'm not talking about the six-thrashings-a-day sort of discipline but more
about instilling a respect for people and property, a sense of morality, an
awareness of those less fortunate, a sense of justice. Such big philosophies
are started young when a child tests the limits of his small world and learns
what is tolerated through training and correction. (And I use the word
‘correction' rather than 'punishment'.) However we feel abaut the topic, 1t is
ilmportant to remember that children don't grow into mature, caring and
responsible adults by our casually mentioning the subject one day.

Keep Calm!

This applies to me in particular. [ find it very difficult when my baby
screams all night and my toddler has tantrums all day, and I'm disorganised,
disillusioned and tired - mostly I feel like screaming back and frequently do.
Ve do have really good days but the awful ones are what stick in my mind and I
often feel I don't achieve the standards I've already set myself. However, ['m
equally sure that children need calm mothers, ones that can calmly ignore
tantrums, turn a blind eye to palnt on the wallpaper and can cope with
screaming babies. Children need someone to lean on, stability in the home and
some sort of daily routine they can depend on.

A daily routine doesn't have tou be a rigid, inflexible, timetable-like
structure that prevents freedom to learn... it can be very loose indeed. Our
own dally structure is probably more organised than many people would want but
It works well with us - it includes times for getting up and going to bed, a
special time for the older one in the morning while the baby has her nap, a
walk in the fresh air each day, three meals which we try to make into family
affairs together, rests after lunch and a speclal time for the baby while the
toddler has a longer sleep. We reserve the morning for cleaning up,” gardening,
constructive play and tasks that need more concentration whilst the afternoons
are more likely to see us visiting, or doing water play or playdough or
painting and drawing etc. This would seem too structured for some, but the
point is the dailly pattern of things, not a rigid timetable as such. In fact,
I have a theory that structures, when working properly can provided what I call
a "natural rhyths" to the day which, when in operation, actually frees a child
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to learn. To me the "natural rhythm" idea is incredibly important for small
children and bas great implications for the way our little omes live and learn
and interact with the world around them - but of course, this is my personal
view only,

How do I assist their learning?

Small children are desperate to learn all the time. It's easy to see this when
they want to help in the kitchen or spend hours practising a new skill like
cutting with scissors. But I find it more difficult when their explorations
lead to water all over the bathroom carpet or a smashed vase. Very young
children don't meed to be shown how to learm, but as they get older it is
increasingly important to ‘feed' their enthusiasm and gently channel them
towards new activities and experiences. The so-called 'pre-school' years are
immensely important to a child, and I fully believe that their experiences, and
the learning dome in these years are the foundations from which their future
potential is developed. This means that these years are all about experience -
to provide as broad a base as possible in every area of life. A few general
thoughts:

Babies need things to see, to feel, to hear - they need plenty of cuddles,
to be able to watch family life around them, to be outdoors and so on. Provide
them with lots of mobiles and plenty of things to focus their eyes upon around
the cot; carry them with you when you go about the house and give them a
running commentary about what you are doing.

Older babies also want a variety of (safe) objects to handle, mouth, bang
and drop.

Crawling babies need to be free to explore in a carefully ' baby-proofed’
home rather than imprisoned in a playpen.

Babies can start looking at picture books with you from 6 months; they can
begin to experiment with ‘making things bhappen' (try building towers aof
beakers, or any objects, which, when pushed, crash down nicely) and they love
mirrors.

By the time a baby is one year old be's really quite a different person
and can do all sorts of things, if you are willing to spend the time. Let him
"help® - drop laundry in the linen basket, tip out the contents of the waste
bin or put a cushion back on a chair. Let him explore the contents of
cupboards, fill and empty boxes, tins, cartons; let him watch you cooking,
washing up and so on; sit with him and do 'lift-out' puzzles, bulld towers of
bricks, nest beakers etc.

By 15-18 months words will be coming along well and this can be encouraged
by conversing with him and giving simple instructions and explanations. Try
playing with a toy telephone, copying games, listening to music and singing
songs; introduce crayons and paper, shape sorters, toy vehicles and dolls.

At 2 years the toddler has become a complicated person who now needs
simple choices, who can hold little conversations and who is suddenly desperate
to exert some influence in the home. Two year olds seem to me to be notable
for their rapid advances 1in speaking and their desire to do everything
themselves. Useful toys bave included sit-and-ride toys, jigsaws, turning and
screwing toys, musical instruments, hasmering toys and construction kits, and
large building bricks. 'HNake-believe' play can be encouraged with toy farms or
skittles, sand and water play, painting/crayoning, playdough etc. They want to
participate more in the home and will happily push the Hoover along, wield a
duster or dig about in the garden with a trowel.



Vith 3 - 4 year olds, learning really takes off and the idea is to get a
balance of activities. Books continue to be important and they mAy eXpress a
desire to read. You can start playing all sorts of word games as well as
pointing out words all around us - street signs, notices etc. Continve to
discuss things; continue to give cholces but now ask them what their reasons
were for that choice. Get out and about, visit the seaside, old buildings,
woods and lakes. Do activities together outside the home such as swimning;
sing songs, dress up and act out situations; listen to music; do cooking. Have
regular creative sessions, every day 1if possible - paint, colour, draw; do
collage or make things out of cardboard boxes. The list is endless.

Finally a few book titles which I have found to be useful, either in helping me
to understand my children's learning or as resources for ideas or activities:

“Bables First Year of Life* X. Carter (Oxford Illustrated Press) - has an
early learning supplement up to 3 years

Ladybird Under Five Series "Learning With Mother®™ - 5 books
Ladybird Play Books - 4 activity books
"Play Together, Learn Together® Melanie Rice (Kingfisher)

“Entertaining and Educating Babies & Toddlers®
"Entertaining and Educatinpg Young Children® - both Usborne Parent's Guides

"Reading Through Play" Carol Baker (Macdonald)

“Teaching Montessori In The Home" - The Pre-School YearsE. Hianstock
(Plume Books)

Alexandra ¥ilson
25 Fitzjohn Close, Merrow Park, Guildford, Surrey GU2 7HB

(Alexandra has compiled a list of names and addresses of other E.0. members
with very young children who are interested in contact and exchange of
ideas. FPlease get in touch with her direct if you're interested. Ed.)
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WHY THE 'QUALITY OF ATTENTION' IS SO INPORTANT FOR CHILDREN

There is, I believe, one outstanding reason why so many people are of such
poor quality. Everyone can verify the truth of it and the whole family can
take part in exploring the implications. The reason is that the importance of
the quality of attention directed at children by parents and educators is not
properly considered and understood. People, therefore, when they direct
attention, do so more often than not destructively. This is the principal cause
of why so many of us grow up to be lazy, greedy, obtuse, selfish and so easy to
manipulate. Giving the right quality of attention at appropriate moments is,
I'm sure, the basis of civilisation.

From babyhood we seek attention and the need to give and receive it, is a kind
of nutrition, essential for survival, Attention is as important as food and
drink and many people crave it., We all know people who need it badly, and not
only children. If you meet an excited person who keeps on and on about
something or other and give him genuine attention you'll find his views become
less extreme. He will calmw down and may even learm to give you attention too.

it is because we don't have to be at the mercy of what attention we can or
can't get, that we can be more than animml. But, unfortunately, the need for
attention becomes a conditioning system. It's important to bear this in mind
because the way in which children get attention, and the way they are taught to
deal with it, determines future behaviour. Though we‘re rarely conscious of
it, the attention factor is a key element in all tramsactions - at work, in
personal relations, religion, politics, entertainment and, of course,
education.

(People often seek out careers that, because of the nature of the work,
automatically provide them with a form of ritualised, ‘frozen' attention.
Clergymen in the pulpit, actors and actresses on stage, anyone in uniform and,
of course, teachers and lecturers. They are often people not weaned off their
addiction for an excessive amount of attention though they usually have no idea
what has motivated them towards their ‘chosen' career,)

To be more precise; if, for example, a child attracts more attention to itself
by being naughty than it does by being good, he or she will be encouraged to be
naughty because experience is teaching it that this is a more successful means
of attracting attention.

Children should receive spontaneous, genuine, attention for positive activities
and achievement, and stern, dissaproving but less animated and exciting
attention for antisocial behaviour. The amount and seriousness of the
attention given a child in response to 'good' behaviour should always be more
interesting, animated and rewarding than the attention he gets for being
'naughty’ .

It is not possible in schools to give this quality and subtlety of teaching.
(It's hard enough at home!)

There are, of course, many other reasons why schools are undesirable places but
this one alone is enough to make them dangerous.

Ivan Tyrrell, 1 Lovers Meadow, Chalvington, East Sussex.




A NATURAL EDUCATION

These thoughts;, i{deas and commentaries about what constitutes a
natural education are based on our experiences of education both
within the home and as teachers within schools and universtities. Our
views were shaped by dissatisfaction with the latter, and increasing
understanding of the value and possibility of the former. They are
given in the form of statements with commentaries because that is how
they arose, from dialogues between us. They are offered from a hope
for something better for children's lives.

Ve gratefully acknowledge Len's influence
in the formation of these ldeas.

At a spiritual level each child is complete. It became apparent that there is
a spirit present and at play in the lives of all young children, except at the
hands of adults. A fundamental change is needed in the attitudes of adulte
towards children; the respect and humility that goes with the recognition of
dealing with lives which are more intact and simply lack experience.

Children need opportunities for learning, not teaching. Children bhave a thirst
for learning which is mostly stifled by schools and the idea that they need to
be taught. V¥hat usually goes with the idea of teaching, albelt unconsciously,
is an attitude of superlority and dominance which children can well do without.
Doing one's best to provide opportunities 1s more likely to assist a child
develop individuality rather than to live out adults’ plans and ambitions.

Education is part of life, and nat a separate and artificial practise for an
economic/materially oriented world. Learning goes on best when both adults
and children are engaged in things that they care about and im which they
freely choose to assoclate. Setting out to teach a lesson usually leads to
formality, sterility and boredom for all. Far better to love what you are
doing, love where you are and love who you are with.

The right kinds of respects can only develop when there is an attitude that all
are of equal value and have an {mportant part to play. The basis for conduct
then become family standards which are agreed to by all. It excludes pulling
renk on the grounds of "1 know best".

A useful attitude is ‘giving without counting the cost’, Looking te gain
personally was found not to be usetul, whereas looking first to the family's
benefit was found to be healthy. It leads to valuable things like patience,
consideration and care. “Think not what your child can do for you but ratber,
what you can do for your child", to adapt a saying by John F. Kennedy.

The main job of parents is exclusion. Children are free spirits and not the
possessions of parents. After all, parents don't make children; they simply
provide the means whereby children arrive in the world. It parents can somehow
exclude possessiveness, dominance, weakness and so on, from their dealings,
then children have a chance to grow up stable, confident, independent, able to
take charge of their own lives. Our generation has not succeeded in making the
world a better place so we would hardly want to pass on our worst habits and
prevest the pext generation from making progress either.

There is much more that could be said and more detail that could be included;
about the benefits of holding family conferences at the beginning and end of
each day for example, but we wanted to do our best to look at the bigger
picture. Ve hope it helps - children certainly deserve better.

Penny and Peter Forster - 13 Trinity Close, Haslingfield, Cambridge CB3 7LS




Home Education Through the Primary Years - Looking Back

Edward is nearly 13 and Vicki is 11. Until last September neither attended any
type of school.

Looking back through the primary years, I do not regret having kept the
children at home and 1 have writtenm this article in the hope that our
experiences may give cunfidence to anyone else considering embarking on bhome
education.

I am not a teacher, nor is any one else in our immediate family, and I do not
bave an academic background. The qualifications I have been forced to acquire
during the past years are a tremendous amount of patience and endless energy
and motivation.

I did not make the decision to keep Edward out of school until the very last
minute, as he turned 5. I did not want to be different, I would have preferred
to conform with everyone else, but I had this ‘gut' feeling that to send him
into the state system was not the right thing to do and so, with fingers
crossed we posted a letter off to the Education Authorities. At that stage,
nearly 8 years ago, bad 1 experienced amy opposition, 1 do not think I could
have coped with it and my children would probably be in the state system now,
However, 1 didn't. in fact | received encouragement and understanding, which,
{ncidentally, is the attitude I've experienced with Education Authorities in
both REssex and Norfolk right the way through. I am now, of course, more
confident in myself and in the way we have chosen to spend these years of our
lives.

In the early years, the nearest family to us that were educating children of a
similar age at bome, lived a two bour car journey away. Ky need for support
from someone who wae like-minded, and also the fact that her two boys
immediately became friends with my two children, meant that for the next four
years, until we moved from Essex to Forfolk, we met with the other family in
either our home or theirs, almost every week throughout the school term. {The
‘school term' was not planned but just bappened as a result of the many friends
we wanted to keep contact with who were at school) .,

During these four years we worked periodically on projects with the other
family. Ve experimented with many types of art work together, we went on long
walks with them, shared music sesslons, and of course, the children played. In
fact our day with them was always very busy.

¥hen we were at home we worked on writing and reading but never at set times
and never to a timetable. If the weather was good we went out, if the day was
wet we tended to stay in. Ve took advantage of any learning situations that
came our way and iovestigated all types of things.

Vhen the children reached about seven, we started on a maths scheme which at
that time had just come on the market (Peak Maths). On looking back through
the books (Edward is now on the last of the scheme) we have discovered that,
without planning it, both children bave completed one workbook a year. This
seems to have brought them to a good standard of maths at the right time.

Ve have always made weekly trips to the swimming pool and we have regularly
cycled, but neither child has been particularly interested in ball games.
Edward is now becoming a competent canoest and Vicki rides a horse well.




Since moving to Horfolk we have made a habit of going to a local museum every
week during the school term and joining in with one of the visiting schools for
a lecture. We always receive VIP treatment from the museum teacher and have
built up a good relationship with him.

Over the years we have made many friends with EQ families, and there are a far
greater number of sympathetic people around today than there were when we
began. Nost have children a lot younger than Edward and Vicki however, and
even now, eight years on, we still have to travel between twenty and fifty
miles to visit the homes of EO friends with children of a similar age.

I have noticed the need for more external interests as the children have grown
older. The many activities available around us, just by being at home and
free, have been experienced before and there has been a need for more. Ve
started going along to a workshop which had been set up for usemployed people,
and there we did some woodwork and art work. But still | felt there was a need
for more.

Recently a Rudolf Steiner school opened five miles away from us. [ asked the
children if they would like to try attending the schonl for a term for the
experience of attending school in {tself. Also because there they can
experience singlng as a group, act plays and find ocut what it is like working
with a small group of people, outside the family, on a regular basis.

They both attended for the term up to Christmas and have enjoyed the
experience. In fact, they have buth chosen to stay longer. The school covers
very little academic work and so we are still doing a little work at home
together - that has become a way of life and a habit we could not break.

I have always made it a rule to know our options for the future but never make
the decisions until we get there. That way we can choose the route which suits
us the best, I do not know how long the children will stay at the Steiner
School, it is really up to them, but at present the school only plans to take
children to the age of 14, which sults us very well as at that stage we shall,
I suppose, be looking at examinations and the various ways of obtaining them!
If they do not stay at the school that long, | am confident we shall find other
avenues to explore - we always do.

Home Fducation Through the Secondary Years - Looking Forward
(The above article was written twelve months ago but I didn't
get around to sending Lt.)

Both Vicki and Edward completed the school year at the Steiner School and there
is no doubt that it gave them an insight into a different way of life to home
education.

During the summer term Edward became restless and felt that whilst he was at
the school he was not getting enough time to spend on the things he enjoyed
doing most. He completed the term and thoroughly enjoyed taking part in the
end of term play that the class put on,

Vhen Lhe Septemberterm began Vicki returned to the schoal but Bdward resumed
his education at home.

Ve thus entered another phase of bome education, and are not as casual as we
were in the primary years. Ve found that it was necessary to draw up a daily
schedule to make sure that subjects we felt were necessary to Edward's future
were regularly covered. Edward does want to take GCSEs when he is at the age
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that his peers will be taking them, and he hopes to be able to enter a local
college to obtain 'A' levels when he is 16.

Ve have found that working on correspondence courses for English, Maths and
Geography is nothing like as bad as we had feared it might be, and by starting
gently now we have allowed ourselves plenty of time. The Peak Maths scheme
that we originally followed gave us a very good foundation for the 'O’ level
course that we are now studying.

Ve are fortunate that a local education centre bhas allowed Edward to join some
of its Adult Bducation classes. He is attending French and Woodcarving classes
but not with the intention of taking exams.

For several years Edward has been very friendly with another home educated boy
of his age whose mother helps both of them to study Micro-Electronics and
Computer Studies on a regular basis,

Ve are using a text book to work on Physics and although it is not the easiest
subject to cover at home, we have, so far, managed to gain access to equipment
when it has been required. Another BO friend (a nurse) is working with Edward
on Human Biology.

In a way the secondary years of home education are easier than the primary, for
although (in our case) there is more need for a structured week the teenager is
old emough, with support, to take responsibility for his/her own learning (and
cleaning up the mess after completion of a project).

As in the primary years, more opportunities are there for us to take advantage
of than we have time for!

Gerry Lockington-Vard
Forge View, Niddle Road, Gt. Plumstead, Norwich NR13 SEE.
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INFORMATION RESOURCE CENTRE

Tel: 0270 664060

Andy and Diane Anderson,
05 Derrington Avenue, Crewe, Cheshire CW2 7JA

An information/order form list is available, The list contains
used and recommended books and materials and can be used as a
guide to assist those seeking suitable educational material for
children of all ages.

Members are offered the use of the Resource Centre - If anyone
has any queries or problems with regard to what educational
material etc. is available please do not hesitate to contact us
at any time, either by phone, letter or a visit. What we don't
know we will try to find out. Please feel free to use us.

A= we get no funding from any source would you please ALWAYS
include SAE for reply.

Vhen recommending anything please give as much information as
possible and when recommending a book etc., please give title,
author, publisher and price if known and a rough idea of the age
group it would be useful for.

12




S

NATHEXNATICAL SKILLS
As a non-member, and having read only the two most recent issues of the E.0,
Bewsletter so far, | wonder if | may comment on one of your newsletter items
concerning the press report "Schools need no longer teach basic maths skills"
part of which was reproduced in E.O0.'s February Newsletter (page 37).

It seems to me that the Government committee members mking their
recommendations, may themselves never have discovered the revealing
mathematical messages an ordinary clock face can convey, especially to the pre-
school child, Vhat the committee suggests any child could ... in terms of
mathematical understanding ... get out of a digital watch, with its mere
rotation of the visible symbols aof Number, is beyond me.

But then, I am pnot a methematician; | merely helped my 1 to 3 year olds to
understand the basic abstract concepts of number and its manipulations, of
fractions, plane geometry, three dimensional space ... all of which are
everywbere around us in our daily lives, all part of advanced modern thinking
and understanding and language (or, at least, they ought to be and could be,
for everyone).

My 3 year olds bhad understood the basics of maths from, yes, the old-fashioned
clock face (its fractions rather than its decimals), from their babyhood
building blocks, the apple, the orange, the empty squeeze bottle in the bath
and countless other everyday objects. They had understood as only an educated
infant can: far better than their parent who had been school-taught in
accordance with the topsy turvy philosophy that, by doing sums (arithmetic,
algebra, geometry and the rest), one ought to grasp the underlying abstract
concepts of which the sums and the calculations are only the written, symbolic
expression. Which is the wrong way round.

Ky youngsters had thoroughly grasped the concepts before ever they did sums on
paper, before the school Instructed them In the mechanics of arithmetic.
¥hereupon, in no time, they outdid the statistical scholastic requirements for
mich older childrem ... to such an extent that one of them, at age 4, was
pronounced to be a "brilliant future mathematician" (which he was by no means),
whilst the other (a mathematician who considered maths alone too limited an
intellectual exercise) was reading A-level maths all by himself when, at 10,
the school kept nagging him about his Junior sums.

Any educated toddler could understand maths in its various forms {f he were
introduced to them early and in the correct way. Any child ... boy or girl ...
desperately needs that insight so that he may better understand what his world
Is about, and, 1n the case ot the girls in particular, so that they can help
their future offspring to understand in thelr turn.

It 1s a pity, if not irresponsible, that a Government committee can thus declde
about the intellectval fate of the next generation. Do they not consider that
the "new techology of calculation" is a mere tool ... like the abacus ouce was;
that it canoot replace bhuman understanding but, on the contrary, will require
much more advanced and much more widespread mathematical understanding by the
following generation, in order that it can use these tools to its further
advantage and advancement? Or, are they perbaps relying on the statistical
20-25% of so-called academic children (who get their advance from their homes
and not from school) to keep future educational achievements and statistics
static ... as nearly a century of past educationists have professed that to be
the natural state of affalrs, whilst deluding three-quarters of the population
into believing that it cannot learn?

By denying the formally educated masses the bepefit of understanding maths, by
stunting still further children's timely intellectual development, we shall
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produce a still less intellectually adept generation, one that may not even
aspire to the calibre of some of the competitors who (upable to see a simple
pattern, unable to calculate their most basic chances) now regale us on
television's "The Price Is Right" as they blunder along with a noughtless
version of "Nougbts and Crosses®. Watch them, and be embarrassed. They,
still, were educated before the "skills of basic maths" were banned from the
nation's education.

¥re J. Whitt 4 Tudor House, Parson Street, London NVA 1TH

THOUGHTS ON A.S. NEILL

...prompted by a broadcast about him

A.S. Neill is said to have called himself a soclalist. Yet Summerhill Is
unmistakably a product of the capitalist system and could exist under no other.
It is remarkable how many people call themselves socilalists, yet everything
they say and do proclaims the opposite. Brian Clough springs to mind. The
classic product of socialism is the comprehensive school - huge, dehumanising
and inefficient, just what Neill was fighting against.

Summerhil]l itself, in fact, cannot be regarded as very efficient. Its staffing
ratio {s about 1 - 6. And if, as we are told, the children spend their first
five or six years more or less playing, then it might be thought that they
would be just as well at home. Home has the advantage of being a natural, and
not an artificial, community. Also, it doesn't cost £1,800 a year. And if the
answer to that is that home in many cases is bell on earth, then that amountis
to saying that Summerhill's function is that of a substitute home.

As such it can certainly claim to have made a point. It has shown that there
are children who benefit from a no-pressure education. The movement towards
"child-centred learning” clearly owes a great deal to Neill. But that doesn't
mean that WNeill was right all along the line and everybody else was wrong.
There are children who thrive in an ordered, structured environment. The
present “"child-centred® orthodoxy could well prove short-1ived. Results hawe
been somewhat short of spectacular.

The whole process of education is extremely unnatural and selfish. From the
age of 5 to 16 or even 20 a child is supposed to devote the whole of its
purposeful endeavours towards improving its own individual capabilities. It is
not expected in the whole of that time to contribute in any way to the common
weal or even, in most cases, to its own support.

Yet 1 believe that what gives people the most satisfaction in life is the
ability to make themselves useful. It is noticeable that the desire to be
useful is one of the most conspicupus characteristics of very young children.
Toddlers love above all to bring you your shoes or your glasses. They send you
up the wall by insisting to trying to dig the garden or clean out the grate.
This dimension is absent in our education philosophy. It was also apparently
absent in A.S. Neill's - strange in such an acute observer.

In less developed societies children can and do make themselves useful, and
their desire to do so is preserved - some might say exploited - right through
to adulthood. They seem happy.

In developed societies this is more difficult. Children are simply not part of
the action. HNo wonder they feel alienated. Schools make things worse. Ve
need to find a better formula.

Stewart Deuchar
Dean Farm, Singleborough, Milton Keynes NK17 ORF
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Religious Education at Home. Is it possible?

I have followed the correspondence on 'RE at home' with interest and found
myself unable to resist joining in with a point of view I've not yet seen
adequately represented.

Vhat worries me is that, asking the question, "what should one do about
religious education at home?" pre-supposes that teaching 'religion', as opposed
to teaching 'about religion', is a 'goad' thing.

Surely Christianity is now seen, as far as spiritual evolution is concerned, as
a dead thing, a husk - quite unsuitable, even harmful, to young children, Its
traditional stories and myths have worn out and it is not operated by people
who know how it might be made useful. While it is true that, on occasion, it
acts as a therapy, keeping people occupied and supplying comfort and welfare -
all very usefull, but nothing that is not done equally well oputside the offices
of a religion or cult - it is alsoc destructive and suppresses the human spirit.

Much Christian belief and behaviour is odious to non-Christians. But most of
us are too polite to mention this or do anything about it - perhaps because of
the feeling that ‘ome shouldn't kick a dog when he's down'. However.,. there
1s said to be a Christian revival. Perhaps the rest of us should stand up for
a more enlightened view.

An example of what non-Christians can find a 1little offensive is; as when
Christians claim that some apparent 'good' behaviour is, "a Christian act", or,
when, as they irequently do, they exort one another and everyone else to "mend
our ways, stop killing and live in peace", without knowing how this trick is
done, (These, and other similar preachings, are always easy to say, guaranteed
to be applauded by the ignorant and thoughtless, and unashamedly, almost
wickedly, hypocritical. It is hypocritical because these Christians have no
knowledge with which they can help people to change. All they know how to do
is raise emotions - a dangerous activity, with young and old alike, and one
that makes conditioning people easy - something religions have become expert at
over the centuries- and the exact opposite of developing the spiritual life!)

The story of Christianity is mostly a history of evil and hypacrisy. It has
probably done more than any other religion towards creating the present
difficulties of Mankind. Christianity plunged Europe into the Dark Ages,
destroyed the great libraries of antiquity and suppressed the desire to learn
as much as it could, right up until the 20th century. Vorst of all, perhaps,
it has given the very idea of interest in the 'spiritual' life a bad name by
conditioning us that spirituality is the same as emotionality.

All the major religions were formed because the groups surrounding the person
introducing the various new teachings into the world, turned into cults on the
death of the teacher. Jesus certainly didn't want a church founded, vyet
Catholics revere FPeter, whom their own gospels show Jesus calling ‘Satan', as
founder of the Church! Buddha, who tried to discourage idol worship, has more
statues of him in the world, including the largest representations of the human
figure, than any other individual. And Mohammed said; "No monkery..." (Tell
that to the Ayatollahs!).

Religions are not at all what they seem to be, or what they tell us they are.
For thousands of years we have been brought up to think that they are, in some
way, ‘'spiritual' operations. Even a little study, however, shows that they
clearly are not, though they were probably begun by people who knew something
about what Mankind needed in order to develop. Our children should surely be
shown this.




[f you examine Christianity you find it is a training system for low level,
uncivilised people endlessly declareing that we should not rush around killing,
raping and stealing (the Ten Commandments eic.). At the appropriate time of
course, there i{s nothing wrong in this. You cannot have civilisation without
getting organised, stopping gelfish, brutish behaviour and establishing a
commonly agreed level of good behaviour that will benefit the community. Fair
enough. But has no one noticed that killing, raping and stealing is not the
everyday story for most of us?

So, perhapsin the past the purpose of organised religion was to knock primitive
people into shape, rather as the drill sergeant knocks raw recruits into shape.
People were bullied and frightened into obedience and then conditioned and
entertained to stop them regressinging in the hope was that eventually more
civilised behaviour would 'take'. But, once organised and behaving, most of
the time, in a 'civilised' way, peorle have to move to the next stage. Ve must
learn to think for ourselves and gain volition. If we don't we will die out
At this point religion, if it persists, is a hinderence to the civilising
process and, like a husk, has to be shed. The reason religions tend to persist
long after they serve any usefui function is that, as with all organisations,
they become power structures that have forgotten their original function. Tao
outsiders religion at this stage seems either pathetic, like a blind simpleton
(Church of England), dangerous, like a blind angry beast (Fundamentalists of
any pursuasion), or a mixture of the ftwo (the Catholic Church).

0f course it's old Lkat for non-Christians to say this, and Christian 'true
pbelievers' cannot help but ignore them when they do, but that doesn't mean the
subject 1is not worth pursuing. I do believe it should be considered when
thinking about home education, (A big EO advantage for us is that our children
are less likely to come under the pernicious influence of Christian teachers or
people propagating some other political/religious 'ism' equally harmiul to
developing minds, )

So, what can be taught of religion at home?

The history and anthropeiogy of religion, including how it auvtomatically
degenerates, is an i{mportant topic for older chiidren and can lead to deeper
insights and study of the lives and writings of the wise (yes they did and do
exist) from all cultures. But there is an extra ingredient.

"The folik-tale is the primer of the picture-language of the soui."
Jaseph Campbell

Children learn best not by being indoctrinated (which isn't learning) but by
absorption - and the best way to help children understand the hidden patterns
that are at work in the world is to feed them a rich diet of folktales and
teaching stories, §Stories seep into the mind, improve thinking capacities and
tell us more about the way things are than any doctrine could hope to Many of
them contain blueprints for the mind as it were, and enrich our own and our
childrens understanding of the multi-dimensional nature of the worid, the way
mankind bebaves and our destiny, They put peopie on the path to Truth in a way
no dogma or emotional and pious behaviour can.

“As soon as yau entered the worid of form
an escape ladder was put out for vou "
Rumi

Ivan Tyrrell, 1 Lovers Meadow, Chalvington, Hailsham, East Sussex
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JUNP TN V¥iTH BOTH FEET!
I wrote a brief letter in the last Newsletter because, as usual 1'd put it off
until the last minute and then hastily scribbled a note at the eleventh hour.
Bow, I hope I can expand a little and hopefully, our trouble-free experience
=y encourage others who are teetering on the brink to jump im with both feet.

We're a pretty ordinary family, or we were then, back when it all started.
Alex and I both experienced the state system and although neither of us could
say our schooldays were joyful, we were not particularly unhappy either. Ve
both qualified as teachers and I absolutely adored my job. Ve were eager to
have children of our own and that led to the arrival of Alexandra in 1978,
rapidly followed by Ficholas in 1979, T enjoyed their early years immensely
and it gave me much more insight into the way small children learn. Useful I
thought for when I returned to work. Ha!

Alexandra started school in January 1982 aged 4% and it was clear after the
first week that she really wasn't that impressed, but 1 thought that may be it
was a case of waiting for ber to 'settle in'. In September she moved into the
middle infants class and took an instant and violent dislike to her teacher, a
woman whom I had always liked myself. Alexandra's reason for her dislike was:
"Nrs B. wants to be my mummy, and ope mummy is quite enough, thank you." The
year deterioriated until, by her 6th birthday she was anything but the
cheerful, happy, outgoing, little girl she used to be, also having nightmares,
and turning the 3 mioute walk to school into a regular via dolorosa. Alex and
I arranged to see her teacher, and | expressed my concern at her unhappiness
and lack of achievement. (If 1'd had an average middle infant who had achieved
s0 little 1I'd have hung my head in shame.) Her reply took me aback somewhat:
“l don't think you realise what & problem she is Mrs Smith.* *"Well, Nrs B.* |
replied, “Suppose you tell me?*® She went on to say that she was almost
impossible to motivate and it was impossible to find a way of interesting her
in anything. (Again, as a professional, i'd bave hung my head in shame.) She
also criticised me for not hearing the reading books she sent home. | replied
that (a) if T could hear 30 children read every day, then so could she, and (b)
Alexandra was so woukd up and miserable after 6 hours in her classroom that I
had no intention of prolonging her misery. As my fury increased I said, quite
snddenly, "If that's the best you can offer me, ['ii do it myself!®™ aithough
at the time 1 had no idea (f we legally could. Ve explored all the
aiternatives. A.C.E. were very helpful and that year we joined E.O. At this
time | was very much the enthusiastic party as Alex rather thought it was just
another bee in my bonnet, but being the loyal person he is, he nffered quiet
support. Ve discussed the idea with the children and, as Fichoias was looking
forward to starting school in September 1984, Alexandra agreed to give her new
teacher a try for half a term. She stayed for the whole of that educational
year, and it was a good one, for her, but at the end of it | was eager to have
them at home, having had my eyes npened to all the faults in the system, and as
they were reluctant to return in September '85, I didn't send them.

Ve wrote the appropriate letter to the area education office as advised in SING
and were sent a form asking the qualifications of the chiidren's tutor, schemes
of work, areas set aside for each child to work undisturbed, etc. 1 telephoned
Essex's co-ordinator, Sandie Cottee, who said, “We've all had that form, we
Just ignored it; they're trying to frighten you." So we ignored it too. Almost
2 yearss on we haven't heard a single thing, which is so typical of Essex's
atiitude 'if they're not costing us money then we'll leave them alone'

I can't honestly say that being at home has made a lot of difference to Niex,
wha 15 the sori of child who will learn anywhere. He may well return to school
Nt some point as he is very much a pack animal. However, | could go on and on
ad nauseum about the change in Alexandra. Vhen she came out of schooi her
reading age was 65:4 - less than when she'd started school and a full year less




than her actual age. If I asked her to read anything, no matter how simple, it
resulted in tears, as would a request to write even her name. In those first
few months it was so hard to be passive but I read to her a lot, trying to make
books once again something to be enjoyed, not dreaded. Gradually I found she
would write shopping lists for me or jot down “things to remember®™ on the
kitchen board.

Ve'd decided that as 1 wouldn't be working for a few years, through having the
children at home, we would have a much longed for third child. I was in
hospital for 5 weeks preceding her birth and Alexandra kept a diary, wrote me
letters and made cards for me and cur baby while I was away. Ve did wonder if
any difficulties would arise from our addition, but she has brought nothing but
joy to all of us. Alexandra's self confidence has rocketed as she is very
competent with Naomi. She writes endless stories which she then types out and
{llustrates; her reading age is easily within the range of what is appropriate
for her age. She has been able, too, to explore the avenues of mathematics
which had been closed to her at school; geometry, magic number squares and
binary. HNick is a prolific and effortless reader and like his sister had a
vivid imagination but hates writing. Many of his ideas are captured in
beautiful, detailed drawings which I'm sure he wouldn't have bothered with at
school. He reads anything and everything (including graffiti, usually aloud)
and unsuitable reading material (e.g. horror stories) had to move to the top
shelf.

In those first few months at home I must have had the same conversation a
hundred times if we dared show our faces outside during the day:

*No school today?/Kids not well?/Having a day off today?"

*No, they don't go to school/No, 1 stopped sending thew/ No, I teach them
myself.”

*0Oh, can you do that?/You can do that, you're a teacher/You can't do that.*®

Then, depending on how well disposed I was feeling, or how well I knew the
inquisitor, I would expand. Or not. Now, most of the town are used to seeing
us about, it isn't a problem. [ was prepared to be on the defemsive at first
but people have shown nothing but interest. It has been pointed out to me that
there are things they can only learn at school, and yes, this is true. School
was the only place my children learned to be deceitful and smutty and to tell
lies, because they certainly didn't learn them in my house.

One of our biggest supporters has been an old and much valued friend who was
then head of Special Feeds at the local comprehensive. He had observed our
children before, during and after "The System" and if 1 ever wonder if we did
the right thing, he reassures me that we most certainly did.

On the other hand: “Call yourself a fighter?" said one neighbour, "you're just
opting out, bit selfish isn't it?" Vell, yes, 1 suppose it is, but where my
children's welfare and happiness are concerned 1 am prepared to be ruthlessly
selfish. 1 spent 2 years beating my fists against the system and it won't
change fast enough for my children to benefit NOV. 1 want the best deal I can
get for them and I can't afford to wait until it's too late.

it never ceases to amaze me how many and varied things they are interested in,
how full each day is, and how happy my children are now. It wasan't plain
sailing at first - everything seemed s0 messy and unstructured but have
faith! There IS order after disorder, and if you really want that cake then
break the eggs and make a mess - it is worth it, T promise.

Jan Smith, 63 Station Road, Burnhamon-Crouch, Essex CMO &HF
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TRUE BELIEVERS AND HONE EDUCATION

EQ Newsletters are full of items from 'True Believers': -

Socialists, Wew Agers, Steinerites and people from Christian and other cults
espousing a wide range of views - all, in their enthusiasm, betraying a
fascinating variety of prejudice. (This edition is no exception.) Prejudiced
people, however, tend only to see what fits their prejudices. This rather
limits the possibilities. Fortunately it is often pointed out by other
contributors that pre-packaged beliefs do not help the human condition, are
primitive, and only thrive in some circles because of conditioning and
ignorance. I agree with this latter group, the Truth always exists outside
belief systems.

There are no ‘'bureauocratic', ‘political', ‘'religious' or other fanciful
solutions to the problems of the world, however much our culture conditions us
to think there are. And education should wean children off the human tendency
to want such pre-packaged, comforting belief systems.

You can find clues as to why packaged solutions are not realistic when thinking
about the nature of perception,

THE ITNPORTANCE OF SHARED FERCEPTIOES (Getting back to basics.)
Perception is the act our brains perform in understanding the world - by
whatever of the senses we use. In other words, it is what brains do with the
information selected by the senses.

Conscipusness discriminates, excludes or accepts information through a
filtering process. Vhat survives this process becomes our 'model of reality'
- based on selected input. This discrimination process, as we know too well,
is easily influenced by emotion and conditioning. Ve hear what we want to hear
and see what we want to see.

Sensitivity, discrimination and perception are the three essential
characteristics of all living creatures reacting to their environment., All
creatures are sensitive to basic things like heat and cold, light and dark,
hard and soft etc. - from single celled animals like ameoba to ourselves. For
their very survival all living creatures require 'sensitivity'. Vithout (1t
they cannot discriminate. And this is true for each individual human child,
adult and all groups and cultures.

A civilisation can only exist when enough people share in similar perceptions
about the nature of the world and their place in it. The more refined the level
of generally shared perceptions within a culture, the more civilised it is.

Civilisation is a process of refinement of perception ... true education. And,
whenever this process is halted or reversed, the civilisation becomes frozen at
best or, at worst, degenerates and collapses. By examining the 'levels of
perception' of a particular group or culture, and the powers of discriminatio..
of its members, it's possible to assess the level of civilisation it has
reached and compare it with others.

To increase understanding of the rise and fall of past civilisations, the
frictions between cultures today, the predicaments of being human and the
possibilities of human development, we should examine closely, with historical,
anthropological and psychological perspectives, the nature of perception and
the powers of discrimination. These are studies that can be undertaken within
families and in other informal groups. (It is quite possible that, unless
ennugh people do this soon, there may be no further possibilities for
continuing the civilising process this time round.)

19




Many solutions to Mankind's problems don't work because we usually tend to
institutionalise when we want to try and achieve something. (This is the way of
the intellect.) And when we do this we believe that we already possess the
answers. Ipstitutionalising stops the process of refining perceptions (which
essentially draws on the ‘holistic' mode). Consequently institutions are not
able to see the reality of a situation or detect solutions to problems that
appear from unexpected directions.

The moment that striving for Truth and understanding through higher perception,
in any field of activity, ceases to be the main driving force in that activity,
it goes bad. A power structure immediately forms and, however exciting it is
for the participants, the activity fossilizes or regresses to become evil.
This is true of marriages, families, businesses, power groups, legal systems,
governments, religions, cults and educational systems.

EDUCATION & EVOLUTION

Originally you were clay. From being mineral, you becanme
vegetable. From vegetable you became animal, and from
animal, man. During these periods man did not know
where he was going, but he was being taken on a long
journey nonetheless. And you have to go through a hundred
different worlds yet.

Jalaludin Rumi, (died 1273 AD)

Evolution is a continuing process and progress depends on learning more about
what we really are. Major changes might take generations but a start has to be
sade - and, in fact, has been made. For example; we have more information
about human behaviour, the what and the why of it, than all previous ages. The
puzzle is; why don't we learn from and use that information?

The answer seems ta me to be that we forget, in the welter of political,
economical, religious and media excitation, that we behave as we do simply
because of the way our brains have evolved. No attempt to improve things will
work i1f it doesn't start with what is known about behaviour and psychology.
Information and self knowledge are the first steps.

Having evolved over millions of years to suit living in an under populated
world of small tribes our brains, bodies and our biological and mental
assumptions, are adapted to a life of hunting and gathering. Only very
recently, in evolutiomary terms, was agriculture developed. The modern age,
with all its attendant problems and dangers, might as well be just a brief hour
in the billions of years that life has evolved. Historical time has been too
short for evolution to work in favour of adapting us to the way we live now.

So, the problem is tbat there is simply not enough time to let evolution bring
about the biological adaptions that would enable us to cope better with the
modern world. It would take thousands of years ... the need, however, 1s
immediate if we are not to destroy ourselves and damage this planet
irreparably. For all practical purposes biological evolution is at an end. Ve
are changing our planet too quickly for pature to have enough time to adapt us
physically to accommodate the changes. That leaves only time for one
adaption. We must change our minds. In other words, unless we are prepared to
face extinction, we should concern ourselves with “conscious evolution®.
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Developing consciousness is the only way forward. Other attempts to change
things are just tinkering with symptoms. Hence the importance of education and
the need for enough people to bring up their children in ways that encourage
the development of new perceptive faculties and skills - something that, almost
by definition, cannot be done in primitive institutionms. And all schools
inevitably become institutiomns.

As EO families know, there is a whole world of experience available to children
and families outside the conventional system of contemporary schooling. It is
a world in which the developing child's mind can be carefully nurtured.
Vherever possible this process should not be left to the random influences of
others, as largely happens with conventional schooling, for there are some
aspects of it that can only be done by parents and people who care deeply about
the welfare of each individual child.

Ivan Tyrrell, 1 Lovers Neadow, Chalvington, East Sussex BE27 37TE.

Edited by Kevin Fleisch, with contributions from Sarah Guthrie,
Kate Freeman and Janice Owen.

CENTRALISATION ... OR OTHERVISE
"The rigidity, uniformity and closed-ness of educational activities at schaol,
the undue emphasis in society on the educational background of individuals and
the tendency to impose excessive controls on students - all these factors
prevent sound character formation, increase the mental pressures on children,
and create frustrating® (their misprint), the council declared ...
Professor Thurley believes that if British education becomes any more
centralised ... we risk importing the unweildiness and rigidity that have
bampered the Japanese for decades."

19.1.87 Telegraph

"The Bishop of London ... said ... that the removal of education from local
authority control would put Britain on the road to totalitarianism ... If there
are difficulties and deficiences, the way forward is by reform of local
control, not by abolition," he said.

"... In the last year the government has announced its intention of removing
polytechnics and some colleges from local authority control and of allowing
schools to opt out.

30.4.87 Guardian

"In a scheme run at his former school he adopted a homeworking policy which, he
says, reinforced his views that parents are natural educators. Parents were
allowed to have their children at home during the school day to teach them for
some of the time, The school might suggest an activity such as handwriting or
the parent might take the child on a museum visit which he would write about.
Those children whose parents did not want to take part received extra attention
at school while their peers were being taught at home. Mr Benford believes the
vast majority of parents could eventually be persuaded to participate in such a
schene. "

26.4.87 Observer

"The Steiner schools movement has trebled in size over the past dozen years and
is growing at the rate of two or three new schools a year. Around 4,000
British youngsters aged from 4 to 18, are learning the WValdorf way ... Ve are
not widely publicised, but parents whose children are unhappy at other schools
look around and find us.*
26.4.87 Observer
2]




GRIMMER GRANER UND GUD INGLISH
"An outline of the principles for awarding marks, produced by the Associated
Examining Board, says that in answering questions pupils do not have to use
correct English spelling, or even write sentences."

9.2.87 Telegraph

"Few English teachers were considered genuine poetry enthusiasts, while some
seemed afraid of the subject ... The report said that some schools saw poetry
teaching as a matter of guiding children over various technical obstacles such
as metaphor, assonance, alliteration, onamatapoeia and oxymoron, singling out
one department where these terms were learnt for tests without reference to a
complete poem."

17.3, 87 Telegraph

"Errors of grammar by averagely abler, older teenagers studied in an education
project were so serious that almost a third of what they wrote was rated
“unsatisfactory" said a report yesterday. The written work was examined only
for grammatical errors, but the researcher points out that many contained a
profusion of spelling mistakes where students misused such words as 'their' and
'there'".

21.2,87 Telegraph

"Colleges generally find that one in five first year undergraduates require
some form of remedial English - a situation attributed ... to sloppy English
instruction through 12 years ... of school,
Texas has begun "re-educating” a few thousand teachers who failed a competency
test last year, and the teachers-who-can't write story diverts the New York
papers at regular intervals."

2.2.87 Telegraph

*As many as seven million Britons may be unable to read and write ... 26% of
children are "not HOPELESSLY illiterate, perhaps, but so abysmally poor at
reading and writing after 11 years of compulsory schooling that I do not think
they can function in our society."

9.2.87 Telegraph

HOMEWORK
“Most parents do not help with their childrens homework because they think they
haven't got the braimns, a Gallup survey has revealed. The finding follow hard
on the heels of a publication from H.M. Inspectors which came down in favour of
homework but said its potential for helping children's education was not being
exploited to the full,
The education secretary ... commented ... 'Ton often parents ignore their
responsibilities, allow IV to take over homework, and fail toc mske the
contribution they might to raising standards in schools. '™

6.4.87 Telegraph

"It is a poignant sound, the laughter of my daughter and her friends walking up
the street at 4pm ... Now they are beginning to relax: .aey think school 1is
over for the evening
But it isn't My daughter has to do her homework. And the interrogation
begins as soon as she has taken her coat off.
Vhat subjects have you got? Have you any textbooks to help? Do you understand
the questions? Have you covered this ground in lessons? Do you have
calculator, geometry equipment, Prittstick or soldering iron in working order?
I am not an overzealous mother. It is just that I have learned that 1f we do
not sort out information and equipment problems as socon as my tired daughter
aims for the easy chair, we will not have time to chase round libraries,
stationery shops, other friends houses and get what we need."

20.4.87 Guardian




ART Supplement(..second partJ

This is a continuation of the supplement in the last news letter.It is aimed
mainly at the older age group but is also relevent to all our children.
Imaginative work does not only belong to the earlier years......it is important
to keep the creative drive that is evident in the earlier years as well as
encouraging observation and skills.How should work of this age group differ from
the work of the under tens?As an example I'll give you a group of sevens making
clocks.They are using found objects and they are concentrating mainly on
methods,materials and fantasy/imagination i@. aclock for a giant or a clock

for your best friend.A group of eleven year olds could work on the same project
...sideal for mixed age groups working together at homel....)but we would
expect a great deal more acuracy,observation and thinking.Really looking at
details,historical examples ,correct terminology etc.ANYTHING WILL NOT DO....
We must help our children by encouragement,pointing out details etc.

By this age we need to offer more help and an oppertunity of excersising his
imaginative and creative thinking.Take care that art is not just relegated to
illustration with crayons and felt pens.Try to encourage sensitivity tomards
the world around them and to materials.Development of feeling,imagination and
creative response.fhe forming of hypothesis and the testing of them out.....
THINKING.....Children need to be sensitive to materials....what mixes with
what,what can you paint over wax?which type of glue for what job ,will staplers
work better?How long does it take to make something,paint to dry ,glue to a
adhere.....thus being able to plan work properly and sensibly.They need to

be able to persue work throughout it's various stages @specialy when things

go wrong.Getting stuck andnot knowing how is something that happens to any
artist,writer or poet and battling through is nessary to learn.

Try and avoid thinking of art as just a list of things to do,good ideas and
techniques.....art is a learning situation just as important as reading or
maths....Try and structure activities so that the child can develop on what

he knows,building on his previous experience.Think about what tools and mater
-ials we can introduce to extend this experience.Keep up close OBSERVATION.

Try and provide a wide range of stimuli to handle,observe and work Irom.

Some ideBAS....

Natural objects...,look for pattern and Structure,texture in burnt rubbish,

a rusty tin,a dead fish,texture on tree bark,shape of sail shell and the patterns
it conteins.Colours irn the landscape,colours in the sky.Look at objects through
a microscope or a megnifying glass.The wealth of drawing and painting material
around us is limitless .....Ilmaginative work of depth needs this kind of v
vocabulary,resources are all around us.Children need to become aware of the
world around them to help form extensive language concepts that have more
acuracy.lt also makes them more aware of shape and pattern in everything.It
hopefully will make them less willing to make judgements on first impressions,




What materials do we need to provide?.

Well,anything you can think of may be useful=but in addition we need:

Water based inks...Try Brusho,a cheap and ready mix powder..very versatile.
(obtainable from Colour craft.11.Harewoodway Sheffield S11 9QRD

good scissors and sharp craft knieves.

small sharp saw and a surform with various blades.(Not essential but jolly
useful.)

Strong stapler and staples and P.V.A. glue.

Threads and wools.

A good magnifying glass.

A variety of brushes..fine ones to housepainters.

Sponges for applying paint.

fixative for chalk and charcoal...cheap hair laquer will do if you can stand
the smell.

Wood offcuts,fabric scraps{Junble sales againg) junk, found objects and some
clay.

Some ideas for projects...

Stamps..d2sign your own..look at real stamps base the work on observation,
look at shapes.‘subjects-make yours for a real place you know -can be as grand
as the local bealy spot or as unupual as the corner of the garden where all
the rubbish is stored.Cut out the stamps and present them on an enlarged page.
Paint a meal on a large plate...could be your favourite food or fcod for your
hero .Look at paintings by real artists before you begin...Mattise or Cezzane,
talk about the way they have painted the seme subject.Look at th e colours
and the methods used.

My Home.. Talk about your home discuss it's features then draw it from memory.
Then go outside and spend time drawing it from observation.Go and lock at a
terrace of houses(Or boats or caravans if thats your home!) make notes,diagr-
ams and words on how they differ.Make a sectional drawing of your house to
show how the rooms sre used.Invent mythical houses{Why not use a poem).make
an accurate plan of your house...Use the front door as a standard measurement
to relate other measurements to.This type of drawing and information collecting
helps the child to see that drawing is not a magical skill for the favoured
few but a tool we can all use to help us think visually.

Similar things. Take two objects that are similer i.e. pebbles,your fingers
and make comparrisons,et first verbal and them visual.look at subtleties of
form,colour and surface.

Time lapse...Try drawing an apple or a sandwichethen take a bite &nd re-draw
and snother and so on.Or a fruit left over 2 period of days to decompose.
View finders-use different shaped view finders to look and draw-part of a
room,;a landscape,a group of people.Try using natural view findera-the window
frame or window panes;a mirror reflectiovns in a bottle,space between two trees.
Megnifying glasses change things into @ new and exiting context or try drawing
things through reeded glass.

Work from natural objects.Choose an interessting object,look carefully at it
+s+is it heavy,smooth,textured ...What colour is it.Write a brief description.
Use a magnifying glass-look for variations in shape texture and colour.Record
this on paper.

Draw around the shape of the object-cut it out and stick it on black paper
...i8 it symetrical or asymetrical,use the shepe to make repeat patterns-try
overlapping the shapes efc.

Pattern ,Tone ,Texture.

Make studies of fine pattérn inlefes or shells.Take rubbings of natural and
man made textureie,,bark ,car tyres,ironwork.Try working from these using
newsprint print to make tonal collage.

Self portraits.

Try pulling strange faces in a photo booth and draw from these.lse mirrors

to draw from,reflections from spoons,straight forward photos...Write descrip-
tions of yourself looking carefully and recording all the tiniest details
you can observe,




Avon

POSTGATE Selinai Verity 06/813
The Vicarage, Trinity Road, Old Market, BRISTOL, BSZ ONW

Bedfordshice

BAINES Rupert &k Teresaj #*¥ CASSANDRA ¥* 07/77; Storm 03/82; Robert 12/83; Gabrielle 04/85)
Cuthbert 09/86j Csp(wheel) knitting @r(lst aid)
59 The Crescent, AMPTHILL, MKA4S 2883 (03525) 403979
PORTER Jean & Barryj ¥ TINOTHY #% 03/82;
19 Finch Close, Lewsey Farm, LUTON; Dunstable (0582) 45231

Backshire

CLITHEROE Jane & Davidj Resigned.

DONOVAN D Gerald & Antoinettej Michael 05/73f Howard 10/74j Paul 03/76f ¥¥% GERALD #% 07/79)
16 Wordsworth Road, Britwell, SLOUGH, SL2 2NYj (0753) 21755

SHERGOLD John k Annej Dawn 05/6%9) Serena 11/79; Kendra 03/82j
c/o Newbold College, BRACKNELL, RG12 SAN

Buckinghamahire

BAINES Mic & Sally; Resigned.

DOBBY Mr & Mrs Bj Moved to Stafés. 04/87)

GOLDING Dougj #* AMY ¥ 12/79; %% CATHERINE %% 09/77j Rc(Amstrad PCUS12) Tcm Sp
Redfield, WINSLOW, MK18 3LZj (029 &71) 4157

Cambridgeshire

FORSTER Penny &k Peter; Imogen 07/81}) Ta Sbgl+psychology) Ch M Rc(Word Proc.)
13 Trinity Close, HARLINGFIELD, CB3 7LS; Cambridge (0223) 870134

NURPHY Mrs H A #¥ COLIN #% 07/78j
186 Ross Street, CAMBRIDGE, CBl 3BTj (0223i 215265

PATTERSON Mr &k Mrs; Catherine 08/82) Rebekah 09/83j Mp Ra(for overnight visit)
96 Blackmead, Orton Malborne, PETERBOROUGH, PEZ OPYj (0733) 232471

PINION Marcus & Vanessaj Robert 03/86)
37 Woolpack Yard, Newnham Street, ELY, CB7 4PX;j (0333) 67664

Channel Isles

OXENDEN Joyi Francine 03/793 Aa (Radionic Councilling)
La Villaize, Millais, ST DUEN, Jerseyj (0534) 81347

Rerbyshire
WILD Derick k Olivej Resigned.




Revon

BIRD Lorna & Davidj Resigned.
FERRAND Lyn & Mikej ¥ DOMINIC #¥ 07/73; Charlotte 03/83;
8T3d - Drama Sessions/Advice on Courses
42 Major+ield Road, Topsham, EXETER, EX3 OES; (039 287) 4618
LOWE Jackie k Charliej Harry 09/837 Tim 09/85;
49 Torre Close, IVYBRIDGE, PL21 OBX; (0752) 894409
HcLEOD Sarai Angus 11/84;
c/o Combe House Hotel, Gittisham, HONITON, EX!14 OADj (0404) 2756
TINSON Kevin &k Maggiej Gone Away 04/87.
TURNER Mrs Ej #% KATHLEEN #% 03/73; %% SARAH ¥% 10/74; #* KEITH ¥ 01/80; %% THOMAS ¥% 03/82;
Primleywoods Cottage, Totnes Road, PAIGNTON, T@3 3SB

Rocset

BIRKHOLTZ Mariettaj Xplexp. of working/living with)
Monkton Wyld Court, Charmouth, BRIDPORT, DTé 4DR; (0297) 40342

o, Durham

HUTTER Anthony k Sally; Resigned.
LOVELL Jonathan k Lindaj James 03/75; Amy 05/79; Martha 07/77%
Bedford House, 12 Front Street, Wolsingham, BISHOP AUCKLAND, DL13 3AAj}
Weardale (0388) 527276

Essex

FEHLER Mrs Jaslynj % ALEXIS ¥% 09/77; Daniel 03/72;
The Kiln Cottage, Nathan’s Lane, Highwood, CHELMSFORD{ Roxwell (024 548) &14

JOHNSON Roy & Andreaj Emma 03/77; Matthew 06/79) Ckw
‘The Old House', The Street, Elmstead Market, COLCHESTER; Wivenhoe (020 422) 2044

HORGAN Robj BLUE Anniej Lewy Blue 07/83; Suzy Blue 06/85; Ae
35 Jones Close, Prittlewell, SOUTHEND-ON-SEA

TOWNSEND Russell & Lyndaj %% MARK ¥ 03/75; Karen 01/78; Xs

'Orchards’, Colchester Road, Elmstead Market, COLCHESTER, C0O7 7EG

Hampshire

FAULKNER John & Denisej ¥ ROBERT #¥ 10/81; #¥% ANDREW ¥* 10/81; Christopher 09/83;
Q@Tlltalso Xe)
B Eveley Close, WHITEHILL, GU3S 9EE; Bordon (042 03) 2472
HINTON Lee &k Vickyj %% TAM ¥% 07/71) Kez 04/8B2} Tao 06/84;
64 Wilton Crescent, Upper Shirley, SOUTHAMPTON, SO1 28E; (0703) 785717

Herttordshire

GRANT June & Iani ¥k CAMERON #% 07/76; ¥* ROXANNE ¥* 10/77; H
25 Chipperfield Road, The Manor, HEMEL HEMPSTEAD, HP3 0AH; (0442) 64020

Humberside

HUTSON Dawnj Carl 04/84)
1S Dolphin Street, CLEETHORPES, South Humberside, DN35 BNE

RAVEN Grahamj SEMPERS Christine; % MICHAEL ¥¥ 07/82; Alpagans) Tb
17 Meliton Fields, Brickyard Lane, NORTH FERRIBY, HUL4 3HE; Hull (0482) 631496




lsle of Wight

MYHILL Maureen & Michaelj ¥¥ ROSS ¥% 04/76; Ruth 04/80;
'Coppers’, Seaview Lane, SEAVIEW, P034 SDJ; (0983) 413177

Kant #4*% New Co-ordinator: Lois Cook #¥%

BAKER-HUNT Irenej Beth 05/78; Emma 04/81;
48 Servite House, 10 Rectory Road, BECKENHAM, BR3 1HZ} 01-658 0202
CANTELLOW Johni #¥ STEVE #% 01/75; Kristel 11/76;
14 Pinehurst, SEVENDAKS, TN14 7A8; (0732) 63106
HARRIS Ray & Gillianj Jo 01/82; eT
20 Hazel End, SWANLEY, BR8 7LUj (0322) 60367
SIMONS John & Ann Mariej #% EVA #¥ 01/78; Rebecca 0%5/79; Kate 05/83;
26 Speldhurst Road, Southborough, TUNBRIDGE WELLS, TN4 ODT; (0892) 34493

Lancashire

BLADES Ivy & Davidj Resigned.
FITTON Roger- & Leej Eleanor 02/83;

2 Greenbank Cottage, Trawden, COLNE, BBS 8PU; (0282) 8469435
SCOTT Marie k Garry; *% MARTIN % 11/78;

3 Essex Close, BLACKBURN, BB2 2LV

Leicestershire

ALLEN Doloresj #% MICHAEL ¥% 10/73 Cs R-would share small Needlework room
17 Sherrard Road, LEICESTER, LES 3DR; (0533) 27365

Lincolnshire

KETTLEWELL Mrs Jan Mj Resigned.
PATCHING Margaret & Colinj Moved to North Yorks 04/87,
RHODES Mr D & Mrs L Mj #¥ JASON ¥* 07/82; Andrew 04/85
140 Fulmar Road, Park View, LINCOLN, LN& OLA; (0522) 687671

London - East

COOPER Salliej Moved to North Yorks 03/87.

HICKEY Susanj GIRTON Trevorj Jake Girton 04/82; Carla Girton 06/84;
126 Rushmore Road, CLAPTON, ES OEY

ROBINSON Davidj CLARKE Frances;j Elizabeth Robinson 04/84}
7 Reynolds Avenue, MANOR PARK, EI2

STRICKLAND Stella; Resigned.

London - North and Enfield
BRENELLS Paul & Annj; Resigned.
ELENOR Johnj

7 Leigh Gardens, NW10 5HN
KNOOP Nicola; Clare 12/83; Oliver 12/85;
25 Merryhills Drive, ENFIELD, Middlesex, EN2 7NS; 01-343 9693
MAHMOUD Alisonj Ali 11/85;
30 Sevington Road, WEST HENDON, NW4; 01-202 0629
FINNEY Rachelj ‘Children’s Hours' Centre.
28 Wallace House, 410 Caledonian Road, N7 BTLj 01-409 55648




London - North and Enfield (continued)

SILBERG Jusse; Sam 01/71) ¥% FINN %% 06/73j
3b Belsize Square, NW3j 01-431 0129

SWADE Tamarj Doris 08/803
4 Clevedon Mansions, Lissenden Gardens, NWS 1GNj 01-267 0474

VATSON Chris; HARPER Elaine; Helen 09/84§ Robert 02/87j QTe L¥ (both to 'A' level), Ch Tc
15 Cranwich Road, STAMFORD HILL, N1é SHZj 01-802 7960

Loandon - South

AUCKLAND Ms Rachelj #% CHARLOTTE #* 03/75)
S5b Linom Road, SW4 7PB
CLARK Wendy} #% EDWARD ¥* 11/81; Antony 10/83; ari M
108 Sangley Road, CATFORD, SEé 2JP
BRIGGS Mr J R &k Mrs V A3 ¥+ JENNIFER #% 05/77¢ Caroline 11/79;
19 Bunbury House, Fenham Road, PECKHAM, SE1S 1AAj 01-635 8312
STONE Triciaj Robbie 04/86}
22 Lampwead Road, LEE GREEN, SE12 BGLj 01-318 2354

London - West and Middlesex

BEARD Patricia Anni David 12/71§ #% DANIEL #% 11/72; Wast (Secretarial Skills)
36 Brentwick Gardens, BRENTFORD, Middlesex, TW8 %8L; 01-548 2810

MERRITT Juliaj Rc (Commodore &4 Education Programs)l

17 Chenduit Way, STANMORE, Middlesex, HA7 3NX; 01-954 9331

Herseyside

BOYD Stewart & Aileeni Janleen 08/78; ¥% DOMINICA %% 07/72; Christopher 035/6%; Stewart 04/648;
71 Ullswater Avenue, Carr Mill, ST HELENS) (0744) 37439

DROUGHT Mary k Georgej #% PETER #¥% 09/80j TOl (basics) L
46 East Lancs. Road, ST. HELENS, WALl 9ABi (0744) 27341

LAVIN James & Glendaj #% JAMIE #* 05/82j Sophie 08/84}
9 Dominic Way, Sutton, ST. HELENS, WA9 3YD; Marshalls Cross (0744) 821259

NMorfalk

BENNETT Richard k Carolj
25 Lambert Road, Sprowston, NORWICH, NR7 BAA; (0403) 408447
HOFFMANN Peterj HEAP Rachaelj Isla-Jane 08/82) Siobhan 09/86§
Part-time 'school’®/Resources Centre
Mundy's Farm, Mendham, HARLESTON, IP20 OPD; St. Cross (098 482) 428
JACKSON Roy k Pamela;j Gone Away 03/87.
PRICE Mrs Barbaraj +% ELLI #¥ 05/77; %% HENRY #* 08/79; Sophie 06/83; Ryan 09/86}
@r (Radiography! Crs(Machine Knitting)
68 Mundesley Road, NORTH WALSHAM, NR28 ODBj (0492) 404422
VOTHERSPOON Sue &k Alan] #% ALEX ## 03/80j
The Old Chapel, Chapel Road, SEA PALLING, NRL2 OV@j Hickling (069 261) 505
YAXLEY Miss Julie} Student,Rv-4rom France/Italy for English
44 Queens Road, GREAT YARMOUTH, NR30 3JR

Morthamptonshire

CHAPMAN Andy & Patj Eleanor 12/77) Rosemary 01/83; Edmund 04/86; @ Archaeoclogists
41 Donellan Green, Southfields, NORTHAMPTON, NN3 SDJ

GITLIN Marek & Beverlyj #% HAYLEY ¥ 04/76j Xs(Exp. of 'Statementing’)

25 High Street, YARDLEY HASTINGS, NN7 1ERj (060 129) 301
PAGE Sandra & Keithj #¥ DARREN #¥ 09/80; Nicola 03/77; Samantha 03/74j Jessica 02/87;
59 Bugbrooke Road, Kislingbury, NORTHAMPTON, NN7 4AYj (0604} 832543




Morthumberland
ROTHERA Pete k Lizj Moved to Tyne & Wear 03/87;

Mottinghamshire

BOWYER Geotf & Elaine} Peter 12/83) Christopher 01/86; 8 Tm Sp
? Bramcote Drive, Beeston, NOTTINGHAM, NG9 1AT} (0402) 254418

DALE Paul &k Tracey; Luke 05/83; Elspeth 11/84)
71 Portland Road, HUCKNALL, NG15 75F; Nottiingham (0402) 437292

ELLIOTT Peggys #% CHRISTINE ¥¥ 07/78; #* STEVEN %% 03/80; Lg
78 Davies Road, West Bridgford, NOTTINGHAM, NG2 SHY; (0402) 811870

ERDE Mr Jeremy & Mrs Sue; Resigned.

Oxfordshire

BROWN Emiliaj Gregory 05/75; #% LOUISA ¥* 02/82; Peter 08/85} Lpl(Palish) Rv
2 Derwent Avenue, OXFORD, OX3 0AP; (0845) 616664

DUGGAN Denis & Catherine; #% PATRICK #¥ 03/72; Cs F(gardening)

27 Bowyer Road, ABINGDON, 0X14 2EW; (0235) 27849
SIBLEY Ms Lyndaj #¥ SAMANTHA ¥¥ 11/81; Alexis 05/84;
H(Part-time) mT(Corr. Course) Psychology
‘Tarragundi’, 47 Tennyson Drive, ABINGDON, OX14 SPEj (0235) 28175

Salop

CRICHTON John & Lindaj} John 02/85f

Corfton Manor, Lower Corfton, CRAVEN ARMS, Shropshire, SY? 9LD; (0S84 73) 233
PATTER Don & Mandy; 3¥% JAY ¥% 09/80; Chasqui 03/83; Sol 11/84; Bredon 03/87;

The Lindens, 25 Duke Street, Brosesley, TELFORD, Shropshire, TF12 5LS

Somerset

TURPIN Mr Keith k Mrs Sandra; Geoffrey 05/73; Zoe 05/83;
Briddicott Cottage, Carhampton, MINEHEAD, TA24 &R@

Statfordshire

DOBBY Brian & Diane; Gaenor 05/74; Nicola 05/7&
IS The Flashes, GNOSALL; (0785) 822034

Sutfalk

ANGUS Mr & Mrs; Nicholas 07/79;
10 Kingfisher Drive, BRANDON, IP27 0TZ; (0842) 811818
DANSON Marsden & Jackiej ¥% JAGUELINE %* 07/76; Louise 08/81}
5 The Street, Lound, LOWESTOFT, NR32 SLWj (05021 730932
PASSINGHAM Keith & Kayj Luke 09/75; ¥¥ JOSEPH ¥* 09/78; Peter 07/81}
4 Glebeside, Foxearth, SUDBURY, COl0 7JB; (0787) 77845

Surrey

COLLYER Richard k Mary; Caroline 04/86;
36 Russell Road, Horsell, WOKING, GU21 4UU; (048 62) 40481

SHERGOLD John & Anne; Moved to Berkshire 04/87.

TURK Dawn & Barry; *% ROBIN ¥* 07/82; Jason 07/85;
Beech Cottage, East Street, FARNHAM, GU? 7TH

VILSON Christopher & Alexandraj Benedict 02/85; Theone 09/86} Art Xh
25 Fitzjohn Close, Merrow Park, GUILDFORD, GU4 7HB; (0483) 505173




Sussex - East

HINDE Mrs Helenj ¥k MATTHEW #% 01/73j
253 Cowley Drive, BRIGHTON, BN2 6TGj (0273) 37480

PURVES Colin & Carolej #% KERI ¥¥% 08/78; Gareth 03/80j S1 Ac H
35 Lower Park Road, HASTINGS, TN34 2LA

Sussex - West

HEATON Ninaj HEATHER Leaj Tarin 08/7%; Kim 01/82; Skye 04/84j
1% Blackthorns, HURSTPIERPOINT

Iyne & Wear

PARKINGON Trevor & Judithi Anna 08/71j ¥% JENNY %% 11/743 Richard 07/79}
'Honkseaton House', 56 Front Street, Monkseaton, WHITLEY BAY, Tyne k& Wear, NE25 8DPj
Tyneside (0%1) 2521103
ROTHERA Pete k Lizj Leon 06/81) Sam 01/84§ Lisa 03/83j§ At Cb F
19 Grenfield Road, Brunton Park, NEWCASTLE UPON TYNE, NE3 STF

¥arwickshire

PUREWAL Vicki & Dyalj Becca 05/76; Jai 10/77; Nicholas 11/80; Rhiannon 05/83) Wi
Prior’s Close, 24a Birches Lane, KENILWORTH

¥est Midiands

BANNER Gordon & Lyndaj #% LESLEY-ANNE #% 02/78) Rachel 05/81j Michael 10/83§
151 Jervoise Road, Wecley Castle, BIRMINGHAM, B29 SQT
LOCKETT Markj Oliver 01/81j
35 Somerset Road, Erdington, BIRMINGHAM, B23 éNG; 021-384-4619
MAITLAND John & Janicej Amanda 03/754 Julia 03/79;
293 Station Road, Balsall Common, COVENTRY, Warwickshire, CV7 7EF; Berkswell (04676) 32661

Yorkshire - North

COOPER Salliej ¥% HAYDEE #% 11/77] %% HANNAH ¥¥ 04/79; Matthew 01/82j
8 Trl Mep Cello(Suzuki) Xgm

12 Roxby Terrace, Thornton Dale, PICKERING, YO18 7TN
HARVEY Mr & Mrs A Mj ¥¥ STUART #% 09/72; Malcolm 12/78§ Sg
& Barningham Road, Newsham, RICHMOND, DL1L 7Ty (0833) 21419
THORP Marilyn & Johnj Daniel 08/78) Ben 06/81; Jack 04/84%
School House, Glaisdale, WHITBY, Y021 2PZj (0947) 87357
VALKER Eve & Davidi Ornumah 12/74j Christopher 12/75; Timothy 09/78; Shahda 04/79j
Sophie 01/80) Abigail 06/82) at 13
Newton House, Field Studies Centre, Falling Foss, WHITBY, Y022 53D

Yorkshire - West

BGEDDIS Pauly Carly 07/83j 4
1 Norwood Terrace, Headingley, LEEDS, LSé
PATCHING Rev Colin k Mrs Margaret] Katherine 10/74j aTol
4 Kirkdale Grove, LEEDS, LS12 &AUJ (0332) 633909
VOODHEAD Graham & Paulinel #% JAMES ¥ 03/77 |
'Cobble Bank’, Illingworth, HALIFAX, HX2 8URJ (0422) 247320 |
|




Borders

DAWSON Martin & Miekej Andrew 09/82§ Simon 04/84; lamie 02/86;
Barvald School, DOLPHINTON, EH4& 7HIj (09648) 82211

Eife

ROSS Kevin k Ruthj Daniel 01/79; Thomas 04/801 Paul 04/84;
S Plane Grove, DUNFERMLINE, KYli SRAj (0383) 728600

Erampian

COLLEY Peter k Val; Stuart 07/82;
13 Earlsland Crescent, Forbeshill, Forres, HMORAY, IV36 06S; (030%9) 75092

Highland

COLLEY Peter & Valj; Now under Grampian.

Strathclyde
BEAUMONT Mr & Mrs Kevin; Heather 08/81; Mark 01/83; Hannah 01/85;
‘Westsyde’, KILMALCOLM, Rentrewshire, PAL13 4TG; (050 587) 3447

GRANT David k Katej; Torcuil 03/803 Eilidh 10/815 Fionn 09/84;
50 Main Street, BALLANTRAE, Ayrshire, KA26 ONB; (046 583) 347

Elamorgan
KIRKWOOD Katrinaj; Beth 01/83; Matthew 01/85;

34 Rhyd Helig Avenue, Heath, CARDIFF; (0222) 627056
PUREWAL Vicki & Dyal; Moved to Warwicks. 04/87,

Euent ¥t New Co-ordinators: Clive & Ruth Davies HE
PERRY John & Lindaj; #¥ DAVID #¥ 05/74; ¥ ELIZABETH #* 04/77; Matthew 03/81;
32 Pillmawr Circle, Malpas, NEWPORT, NP9 &WP; (0633) 854490

Suynedd

FARRANT Mark & Francescaj #¥ ZOE ## 05/78; Sam 03/81; Amy 10/83}
'Cynlas’, Rhos Isaf, CAERNARFON, LL54 7NL

Eonys

RACE Matthew & Pippaj May 08/77; Hannah 04/80%
Gortanc, Carno, CAERSWS, SY17 SIP§ (055 14) 420423

- Tm to 'A' level

Fr Sn

Ae Sn Br(nurse)

Cb Sel Rc Ac




DVERSEAS

LOWNDES Mrs Lesleyj Resigned.
ROBERTS Andree & Andrewj ¥* TAMSIN ¥* 07/78§ % JO-LIND ¥¥ 08/79) %% THEO ¥* 02/83)

La Radissonne, MORANCE 47480 ANSE, FRANCE] 78 43 08 57
SHERRIFF Muslim Ebrahamj Sakina 01/81j Talib 01/83} Ateka 04/84) Co
P.0. Box 175, AAUSHA, TANZANIAj] Aausha 3671




Looking at works of art.
Collect post cards and reproductions.Cheose two or three works to compare of
the same subject ie landscapes or portraits.Do a written evaluation -which do
you like best?Why.Try and spend some time over this .Work directly from the
one you choose as the best.Use a variety of media,paint pen ,collage etc.
Devide the postcard up into sections and enlarge a section -if working in a
groupeach person can work on a section and the card can be re-assembled later.
Try setting up a scene similar to a well known painting-for example the yellow
chair by Van Gough or a Mattisse still life-spend several days working from
this in lots of media.look at a Monet Garden painting and then paint your
own in a similsr way -or use a Paul Klee to influence your town scape.
All these projects will help give a good understanding of 'Modern' art and lead
to closer observation when looking at objects,people, landscape and paintings.
-look for workshops etc

in yuor local arts centre.Find out
about artists in your area...see if they have studiovs you can visit(lots of
artists take part in educational programs these days.Make friends with your

local art teacher or art group tutor,see if you can join in with visits of this
kind.Join an art group to learn specialised techniques,to swop ideas and observat
-ions.What!None locally?Form your own group-advertise down the library.Give

your selves a grand sounding title i.e. The Pegasus Workshops. ..sounds good

but is only the name on my house!

Remember... ART IS NOT ONE METHOD OR TECHNIQUE BUT AN OPEN MIND AND CONSTANT
OBSERVATION AND RECORDING.thought for the week to be repeated twice on waking!

I hope to write about several t%;xle crafis,some ideas for printing,clay and
threedimensions in the new year..,.i any ideas thoughts or what! please
send to me by HJV?mbET at the following address..Milly Stevens,P aﬁns.Cast]E rd.
Ventnor,.I.0.W.P038 1IG thanks.
Books worth reading..K.Jameson .INFANT AKT. JUNIOR ART.Betty chicken DRAWING
ON THE RIGHT SIDE OF THE BRAIN.And well worth reading STANDPOINT .Peter Dixson.
wich is obtainable from him ) Cherriton Road.Winchester Hants.This is full
of ideas,thoughts Philosophy on education ld be.Send £4 incl.Pandr
(Peter is a poet and an art educator who really cares about our childrens education
he has written many other usefull books listed on the back of standpoint.)

W have




Many thanks to Sandie Cottee for the following ideaB.ea.

Printing from a ph

You need:Teg shirt,fabrie or other absorbant material.Jar filled with 1 part
white spirit to two parts water(you need an egg cup of white spirit jdepending
on how many prints you are doing.)Add afew drops of washing up liquid to mix
the salution.Small brush and & roller(Lino or wallpaper will do).

Photocopy of your choice.This could be a drawing/Artwork of your own design,
photocopy of a photograph.........let your imagination run riot!You will also
need a baking tray,heated with an iron or in the oven.Now for what to do with
this stuff.

Firstly,lay the heated tray under the fabric to be puinted,position the fabric
and smooth.With the photocopy face down,brush the solution over the print you
wish to teke.Carefully turn the paper over and repeat,taking care not to smudge
the ink.When you have done this,carefully lay the photocepy -print side down-
onto the fabric and then applying as much pressure as you reasonably can roll
the print until it is transfered onto the fabric......

Now you can print your own E.O. tee shirt.

Putting together your own comic or newsletter.
X friend of ours is presently confined to bed for eight months ,following a

major opperation.Since he must lie flat on his back throughout this time,we
wondersd what we could do to cheer him up and amuse him. We decided on a perscnal
—ised comic book.Several sheets of paper(SUGAR) ,sewn together to make a book,
gives a good base to stert from.We then searched magazines,news papers catalog~
ues and any thing else we thought might have good pictures to use.We tried to
make it as amusing as possible....adding captions of our own ,cutting up the
pictures and stiking different bits together(people dressd in a wierd assortment
of clothes,human heads on animal bodies and vice versa.)We also made collages
completely covering the paper with with the cut out pictures-it does not matter
too much about perspective as it can create more interest and amusememt by
mixing the pictures up in a casual way. Supplements and magazines offer lots
of pictures to choose from,and even the more uninteresting picture can be
brought to life with a carefully thought out caption,

We also cut out sny suitable cross words ,puzzles and poses as well as making
many of our own. Word searches are very easy to do and more fun if you perso
-alise them.Add lots of cartoons and comic strips,interséing pictures and
drawingz done by all the family and you will have as much fun writing it as
reading it.We plan to send a comic every week.We shall include bits of news
postcards and leeflets of places we visit as well as any features and ideas we
find in old magazines.You can experiment with different print styles,colours
and layout....in fact the list is endless.You never know ,you might enjoy it

s0 much that you'll volunteer to edit an E.O.Newsletter.

And alse details of a new craft she she is enthusiastic aboutecesess
Quilling(Paper filigree).

Quilling consists of basic materials,gives an exiting effect and has endless
possibilities..You need a small tool similar to & screwdriver,with a slit in
the end,into witch you fit the strip of paper hought specialy The paper is
sold in lots of colours and the idea is to curl the paper around the tool
forming a spiral.This is the glued into position ,onto a background and by
combining various colours,tightness of curls and patterns an endless variety
of pictures can be built up.

the spirals can be gentley formed into curls and crescents and make good gift
tags,cards etc.,quite strong encugh to send through the post.Te basic materials
are inexpensive and provide hours of pleasure,quite simple to do and gives
good results first time,In case of difficulties or /and for futher details
contact Sandie Cottee at §7 South view rd. Rettendon Common.Chelmsford.essex
CM3 8DX. (telephone ;0268 733259).




"Salford Council is fo consider a report against a headmaster who sexually
abused mentally handicapped pupils.”
17.4.87 Times

*A 16 year old girl who went to school only nine days during the autumn term
and forged her mother signature on sick notes was found hanged at home after
telling her mother she never wanted to go back to school."

21.1.87 Telegraph

“People think of childhood as a happy state and sc have not been able to see
that children get depressed," Dr Dora Black, a consultant ... psychiatrist at
the Royal Free Hospital, London, said.

"We see children with severe depression, but the way it shows itself depends on
their age. In the under fives it may show up as disturbances in sleeping,
eating and toilet training. In the five to twelves it is more Iikely to show
up in falling behind at school work ... If a child has had a depressed mood for
four weeks or more and developed twa or more of the following symptoms then
medical advice should be sought. The symptoms shouid be so severe that they
interfere with the child's social 1life or thought processes: e.g.
irritability, for example, intolerance of brothers and sisters, refusal to go
to school.”

23.2,87 Independent

“The school grades of Benjamin Barreaux, 11, of Milburn, New Jersey, who gave
up television for a year ta win a $500 (£320) bet with his mother, have
improved from 'satisfactory' to 'very good'.

4.3.87 Telegraph

SEX
*A study by the Birmingham branch of the National Association of Schoolmasters
and Union of Women Teachers says that male teachers are increasingly at risk of
sexual harassment from their pupils."

19.4.87 Sunday Times, 21.4.87 Independent

LIFE

"A new 'package of education' for Britain's 14-13 year cids to provide them
with a coherent training for life after school was launched yesterday by the
¥ational Association of Head Teachers.

All youngsters, it claims, should be given a broad education and training for
adult life, "in all its facets", including work: and that - the beads claim -
involves academic, the practical, the technical, and the vocational.

After the age of 14, for instance, formal school attendance needs to be
mch more relaxed, say the heads, with pupils putting together their opwn
combination of study and work experience."

17.3, 87 Telegraph

LAW
“Labour Party plans to withdraw charitable status from independent schools
would breach the Buropean Convention of Human Rights according to legal opinion
pubiished by the Independent Schools Information service."

24.4. 87 Guardian, Independent, Times, Telegraph

v¢-¢101-'v'14+7vv#tvquf&9¢0++-¢¢-¢¢¢o+-v
+ +
+ “Qur principle writers have nearly all been forfunate +
- in escaping regular education." +
+ Hugh McDiarmid *
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SPORT AND HEALTH
*... Paediatricians are beginning to report early signs of such heart-disease
risks in young children as lack of exercise, high blood cholesterol levels,
overweight and smoking.
... Dr Sharp thinks that, in total, two hours of activity each day is
appropriate for younger children and early teenagers, This would include
walking to and from school, playing in parks and gardens, cycling and so on, as
well as school activities - and would amount to less than the average hours
spent in front of the television,”

6.3.87 Guardian

"The head teachers are in nc doubt that the situation is reaching crisis point.
'Extra curricular activities, competitive games and the provision of a full
physical educational programme are now seriously at risk', they sald. Local
authorities, some of whom are opposed to competitive sports and others who sell
off playing fields for development, come in for criticism "

3.3.87 Telegraph

“The (Physical Education) Association is launching a campaign next month to
promote skipping as a 'cheap and simple' way of increasing activity levels
outside the classrooms.”

10,2,87 Telegraph

*I don't like the idea of putting tiny ones under the water. They aren't fish
and they haven't got gills", he says. "“I've got a nine month daughter and she
won't be going swimming until she's over a year, I'm not worried about her
getting water on the brain - just don't see why she should be made to get
cold." Dr Sibert,

4.3.87 Telegraph

BATTERING AND BATTERED

“Teachers who throw chalk at unruly pupils could soon find themselves liable to
civil actions for battery, according to draft guidelines published by the
Department of Education yesterday. The document defines corporal punishment as
‘any intentional application for force as punishment, including use of the cane
or tawse, but also other forms of physical chastisement including slapping,
throwing missiles such as chalk, and rough handling. "

14,3.87 Telegraph

“A man who was suspensed from school six years ago after refusing to be caned
has been awarded £3,200 compensation by the Eurcpean Human Rights Commission "
6.2.87 Telegraph

CHILDREN HAVE PROBLEMS?
"Margot Norman says we neglect the educational needs of pre-school children
Only about one third of under-fives in Britain attend nursery schools or

playgroups."
20.4.87 Telegraph

"American teaching techniques including doodling are being tried af two nursery
school centres in Britain. Advocates say children are more emotionally stable
and have less delinquency problems in later school life."

21.4.87 Telegraph

*The Assistant Masters and Mistresses Association called for more liaison in
jealing with abuse and for in-service training for teachers to help child
victims. "

16.4.87 Times, Independent, Guardian




PARENTS AGAINST GENIUSSESESES
"Every child could be a genius. Every child could be a Ruth Lawrence who took
an honours maths degree at Oxford at the age of 13. Every baby is born with a
massive brain capacity - but we the parents, we wicked parents, stunt them from
birth.
Ve programmme children from the moment of birth with inferior software,
software of such pap that It precludes future intelligence, inguiry,
exploration and deadens its capacity. (Lewis's) book offers parents a
programme for stimulating children .
"It's a scarey scenaric. Schools hopeiessly fail our children. Parents are a
child's only hope." ... He wauld turn every household into a family therapy
nightmare.
Now we have the computer baby, little superman beamed down to us from a star of
shining intelligence.
The best part of David Lewis's "“computer child" approach is his belief that
every school should treat every child equally as a genius,
He quotes some fascinating research: a group of teachers were selected and
asked to teach a special group of children. They were told these children were
unnaturally gifted, exceptionally bright. After a couple of years, the
children were tested and found to have fulfilled that prophecy - yet both they
and the teachers had been randomly selected.
Similarly teachers of young children who put children onto different tables
according to the fteachers first assessement of them, were found in tests to
bave distributed the children randomly between tables, with no appreciable
differences in [.Q. But two years later when the children were tested again,
they were found to have fulfilled the prophecy made of them - the bright table
children had thrived, the dumb table failed.
Most of the time children are lectured to by teachers and it deadens them. Ve
only herd them together in these large groups containing them all day, for our
own convenience. Here | am certain he is right. Look how many fail.
In Lewis's wiew, short of an educational revolution, parents must compensate
and repair the damage done by school. OUnly you can save your child, Following
his course, every child under the sun can pass their 0 and A levels, no
problem. And by implication, if he fails, you fail."

Polly Toynbee on "Mind Skills" by David Lewls, Souvenir Fress,

£10.95 in the Guardian, 20.4.87

EDUCATION AND POLITICS
"Vhen he (Kenneth Baker) said that a Conservative Government would not close
schools just because they were small and expensive but would take into account
social factors, [ remembered very similar words from Norman St John Stevas,
29.9.78: 'We shall urge them to place educational and speciai factars above
economic consideration'.
Both were preparing for a general election. The difference is that Mr Baker
was trying te tone down his own Conservative Government's policy, while Mr St
John Stevas was promising to tone down a Labour Government's programme.
Ve have just heard Mr Baker say there will be a national curricuium and
attainment tests for all.
Does 1t remind you of a speech, made in October 1976, about the need for a core
ourriculum, and a perspnal preference for attainment tests for all school
pupils? On that occasion it was a Labour Prime Minister, James Callaghan,
speaking."

12.5.87 Guardian

*t 4+ 2 4+ T4 FFerEIEErELrEREEPPFEETER S
+ +
¥ “Education has produced a vast population able to read but *
* unable to distinguish what is worth reading.” t
* +
* G. M. Trevelyan (1976-1961) t
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DYSLEXIA
A lecturer from Bene College,
Nortbampton contacted me to offer
bherselt as help to any family.
Elizabeth Padley said she can help to
diagnose dyslexia and also help with
learning programmes. Sue can be
contacted on 0908-616937.

Valerie Gommon, 19 New Road,
Castlethorpe, Milton Keynes.

PR R TR R T S A S T I SRR

TUPPERNY RICE CLUB

I thought some E.0O. families might be
interested to know of the 'Tuppenny
Rice Club'. They send a really good
package of activities (personalised to

your child's mneeds) including books,
puzzles, games etc. It costs £3.75 a
month, For further information send a
s.a.e. to:

Tuppenny Rice Club, Fairfield Cottage,
Casterton, Carnforth, lLancs.

Valerie Gommon, 19 New Road,
Castlethorpe, Milton Keynes.

D T T T B I T A S R R I S R A

STAINED GLASS WORKSHOP

June Standing, a member of E.O. for
several years, 1is a stained glass
craftsperson and teacher who often

arranges junior workshops for children

aged 8 years and upwards. She is
wiiling to travel to different counties
and arrange similar workshops if anyone
is interested. Please contact her at;
19 Belsize Park, Hampstead,

London RV3 4DU.

Tel. 01-435 8029.

L R A L T T T A T I I S U A B

SUBSCRIPTION BANKERS ORDERS

B A B S S e

Vould those members in receipt of a
Bankers Order Form from Bob Emmett
please complete and return it as soon
as possible (address on inside back
cover).

LR T T T B R A A N B B R R
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VHERE TO GET WHAT

Current & 0ld Newsletters, SINC, Barly
Years and Teach Your Own -

All from Membership Secretaries.

Stationery, Introductory
Literature, envelope re-use
labels (£1.50 per 100),
Membership Forms, Posters and
Handbills -

From Co-ordinators Secretary.

Growing Vithout Schooling -
Jill Gillings, Seacrest,
Baldrine, lIsle of MNan,

Clayhead

R R T R B R A U R NN S )

*SFECIAL NEEDS'
Supplement No. 3 - August 1987

I know you are busy/tired/fed-up with
trying to write anything while the kids
are posting your finished pages/the
cat/ the dinner down the loo but I
need your contribution!

Sylvia Jetffs
16 St. Bernards Road, Solihull,
Vest Midlands B92 7EB

A special greeting to the
Northumberland co-ordinators
*
Congratulations to Rosie and Rik on the
birth of their bonny bairn, Joseph, a
brother for Cassie Lots of love and

best wishes from all at Tyneside and
Durham EO.
N E LR
BIRTH OTHERWISE!
LRI O 2 B A )
Carole, Colin, Keri and Gareth are
delighted to apnounce that Dominic

William Purves arrived safely on 29th
April weighing 81bs loz.
(delivered, at home, by his Daddy!)

R T R R T A R R A A A LR R AL BRI U B
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SOUTH YORKSHIRE:

There will be a meeting of the South
Yorkshire Group on Saturday 27th June
at 2pm with a view to starting a South
Yorkshire Resource Centre.

Venue: St Peters V¥hite Church,
Varmsworth Road, Varmsworth,

Dancaster.

Directions: Just off Varmsworth turn

off on the AlN The white dome is
visible from the motorway.

Public Tramsport: Sheffield &
Rotherbam bus travellers should ask for
the bus stop after the AIN roundabout

at Varmsworth outside the Winning
Post pub.

Please bring things to keep your
children amused during the meeting.
Also, please contact us if you are

coming.
John and Pip Rupik.
Tel: Doncaster 85670

VEST YORKSHIRE:

Our next grown-ups meeting is at Sue
Lyon's home: Rainbow Chalet, 6
Parkcliffe Road, Bradford 2, at 8.00pm

on Monday 22nd June. Ve hope to have

plenty of scrap material available
including paper, card, fabric and
leather.

One small room 1s now ready for use at
our Learning Centre in Pudsey and 1is
proving Just right for workshop

sessions of about elight or nine boys
and girls; the room is also a good base
tor learning expeditions.

Villlams.
Pudsey (0532) 168940

Peter
Tel:

BEDFORDSHIRE:

Our visit to Tring museum on April 7th
was mich enjoyed by sixteen local EOers
even though rain diverted lunch to a

local family's house instead of the
Downs, as hoped for.
Lunch fol lowed by a '*Victorian'

afternoon with a magic lantern show is
to be glven by friends of local EOers
at the end of April.

Please note, for all future contact -

we have now moved to: 59 The Crescent,
Ampthill, Bedfordshire, NK45 2QS.
Tel: <0525) 405979.

feresa Balnes
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LONDOR OUTINGS:

Sunday 14th June
Syon Park, Brentford, Niddlesex.
Meet Butterfly House 2.00.

Tuesday 14th July

Tour round Glasshouse at

65 Long Acre, V.C,2.

Keet 11,15 outside.

Please ring beforehand as [ have to
know numbers.

Thursday 24th July

Doggetts Coat and Badge Race (!)
on the Thames, London Bridge to
Chelsea Bridge. Starts 11.15am.

Monday 27th July

Nuseums. Meet at BNatural History
Museum at 11.15.

Nearest Tube is South Kensington.

Free entry for EO group.

Tuesday 11th August

Trip up River to Greenwich. Neet 11.00

at Vestminster Pier.
minutes. £2.90 adults,
In Greenwich see Observatory,
Cutty Sark.

Trips every 45
£1.40 children.
Park and

Monday 24th August
Museums. As above.

Sunday 6ih September

Kew Bridge Steam Museum,
Kew Bridge Road, Green
Neet here at 2.00,

Dragon Lanpe.

Monday 21st September
Museumsi. As above.

Tuesday 13th October

Farriday Museum, Royal
Institution, 21 Albemarle Street,
Green Park Tube.

Neet in foyer at 11.15.

¥l

Konday 26th October
Nuseums. As above

Tuesday 10th Naovember

All Hallows Church -Crypt/Museum, brass
rubbing,Saxon arch, Roman pavement.
SeeTower Bridge. Tower HiII
Underground - meel In church at 11.15.

Please contact Sue Petzaft on
Lamberhurst 890624 in case of any
changes or queries.




ISLE OF VIGHT:
Fotice of 2 Gatherings

1) Saturday 27th June -

at 11,00 am to 4.00pm to
celebrate Danny's 5th birthday and,
hopefully, Matty's discharge from
hospital.

2) Sunday 9th August, —
at 11.00am to 4.00 pm to
celebrate Leila's 9th birthday.

Both events are at our house and
garden. Ve hope to have painting etc.
in the garden (poussibly building a

Kembers can
resoirces we have on offer

papier mAché cave too!!).
see what

(books, games etc. for loan at a
minimal cost of 10p per month!). Food
will be available, again, at very low
cost (vegetarian). If anyone would
like to come from the mainland, we'd
love to meet them and can probably
arrange accommodation (couches, floors,
sleeping bags etc. - cots avallable)
for the weekends, {if they ring me
first, so I know how many we need to
accommodate.

Ve'd love to see as many EQers as
possible, so do give me a ring and come
along to one or both events,

Look torward to meeting some of you.

Love, Jude, Matty, Leila and
Dan Ashley-Valker

1 The Firs, Dodpits, Ningwood, Isle of
Wight PO41 OTL

Tel: (0983) 78680

A e e
VANTED!

Has anyone any prisms or lenses far
sale or knows where they can be
obtalned relatively cheaply? Also ...

if anyone who lives within reasonable
travelling distance would like to meet
up for visite to places of Interest now
the weather 1s a lot brighter (Gavin is
nearly 13 and bhas been out of school
for the last couple of years and we
both enjoy getting out and about when
we can) please glve us a ring on:
Halifax 205249.

Susan Dent,
7 Vindmill Crescent,

Northowram, Halifax HX3 7DG

EERT:
Neet at 11.30am at the following
places:

12th June - Lympne Castle,
near Hythe

19th June - Aylesford Priory

3rd July - Vhitbread Hop Farm,
near Paddockwood

10th July - Alllngton Castle

17th July - Bodlam Castle

31st July - Hollanden farm,
Hildenbrough.

7th Avg. - Trosley Country Park,
near Sevenoaks

14th Aug. - Romney, Hythe &
Dymchurch Railway,
Hythe,

21st Aug. - Shire Horses,
Haremere,

4th Sept. - Penshurst Place

25th Sept.- Canterbury Cathedral

Flease contact Suve Petzaft on
Lamberhurst 890624 in case of any
queries,

BERKSHIRE:
It was very pleasant to meet so many
old and new EOers 1in Reading on the

28th March. Sixty four of us crammed
into one house! We had families
vislting from Gloucestershire and
Hampshire and we all talked and ate
until the sun went down., The middle of
April saw the first edition of the

"Berkshire Bulletin* giving i{nformation
about local activities, for which we
are grateful to Rivka Videan.

Send £3.00 for 12 monthly issues,

On 22ad April, our second meeting was
at Dinton Pastures. KEUers of all sizes
wenl pond dipping and returned looking
very dipped themselves. Chris Pape
wore a fetching camouflage of greesn and
was almost lost under nets and dishes.
Agaln, eating and talking were our main
ocoupations and we were lucky in having
a warm and sunny day. Our next meeting
is a piconlc at Russells Vater Common
beyond Henley on 29th May

Lynette Cameron
79 Whiteknights Road, Reading
RG6 2BB




ESSEX:

Vednesday 1st July -

Mole Hall Vildlife Park,

Viddington (between Thaxted & Newport)
off All. There is an admission charge.
Neet near the entrance llam. 1 shall
be enquiring if we might be able to get
a reduced rate for a group, although
this obviously depends on how many
people turn up.

Vednesday 22nd July -
Tilbury  Fort, Tilbury
Tilbury/Gravesend ferry),
entrance at llam. Unless the entrance
has since gone up, it costs 50p for
adults, 25p for children. Any families
in the Gravesend/Kent area who might
fancy coming across on the ferry are
very welcome to join us!

(near the
Keet by the

Wednesday 12th August -
to be arranged. Please contact me for
details.

As much as we “regulars® enjoy each
uthers company, it would be nice to see
some new faces at these meetings. It
you would like to find out more about
what goes on, or more details about our
planned meetings, please give me a
call. Incidentally, we are always open
to suggestlions for meeting places, so
1f you've any ldeas or offers, do let
me know.

Sandie Cottee
17 South View Road, Rettendon

Common, Chelmsford, Essex.
Tel: Vickford (0268) 733259
CANBRIDGESHIRE
I'm very grateful to Fiona and Paul
Handley for  having wus at their
delightful home in Little Gidding.
June 16th

Visit to the Zoological Nuseum,
Downing Site, Cambridge. Either meet

at the museum at 2.15,or at my house,
between 1-1.30, to walk there.

July 22nd

Janet Everdell's house/garden,
2-4pm, Bring your own tea. Hope to
see you there!

Sharon Blaukopf, 28 Harvey Goodwin Ave.
Cambridge, CB4 3EV

33

BORTH BUCKS:

Ve have had two very successiul events
recently, on April 12th about ten
famllies met at our house for what
turned out to be a lovely (1f somewhat
chaotic) tea. Ve also visited Stewart
Deuchar's smallholding to see the
lambs, and were made most welcome with
homemade biscuits!

¥e look forward to a long summer packed
with fun and activities - we are hoping
to get together to do woodwork and clay
and hopefully lots of picnics.

Please phone us for details -

and if you've any ideas of places to
visit/things to do we'd be

glad to hear of them

Valerie and James Gommon
19 New Road, Castlethorpe,
Keynes MK19 7EH

Milton

Tel: (0908) 511247
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Dear E.O.

Please may I, through the Newsletter,
thank all those kind people who wrote
to me with their ideas about R.E. and
their suggestions for reading. I'm
sorry I can't reply to each one
personally., If a future supplement on
R.E. were planuned, 1'd be happy to pass
on the reading lists. [ do hope a
useful debate on the topic will take
place through the medium of the
Newsletter.

Some of my correspondents asked about
our life here. Ve have been in India
since 1979, For the first six years we
were working on a large village uplift
programme, living, by village
standards, in comparative comfort (i.e.
with running water, cement floor and
bathroom); now tor the last six months
we have been sharing a farmer's mud and
thatch compound in an isolated village
in the hills about 100 miles from the
great temple city of Madurai. Here we
are helping to set up a community
health education project with a couple
of Tamil colleagues.

Both our daughters (now 2 and 5) were
born in India and are completely at
home in the village. Many people ask:
"What about their education?” I can
only point out of the door.

An Indian village child's life can be a
happy and carefree one. Some take the
goats or cows out to graze all day, and
while the animals fmed, the kids join
the others at the river ta swim, wash
their clothes or, when the water is
low, catch fish and cook them on a tire
of sticks. Sometimes they climb a tree
to get wild honey, or look for wild
fruits in the fields or torest. There
is a spiny catcus that gilves an egg-
sized fruit just 1like a raspberry
sorbet; a tree that has twisty green
pods whose pale green pith is almost
sweet; and the ubiguitous lantana bush
gives something like a blackberry with
a figgy taste.

They know how to make toys with dried
pods and sticks, and play games with
stones and seeds. Sometimes they tie a
thread to a captured butterfly and let
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it flutter like a miniature kite (we
tend to frown on this one). They make
real kites out of old paper and coconut

leaf-ribe 1in the windy season, and
wrestle with logs floating down the
river after a flash-flood. They know

the birds - the slow flap of the white

egret, the blue flash  of the
kingfisher, the chilling scream of the
kite - and the insects: incredible
huge metallic green beetles with gold
spots, the leaf-like mantis, and a big
hairy spider called the tree-tiger

because of its striped legs.

At home in the village, there is always
a young eibling to tote round on the
hip (boys as well as girls take care of
little ones), and plenty of jobs to do:
feeding 'chickens, fetching grass for
the animals, chopping firewood, running
errands. At dusk they play hide and
seek, tag, or singing ganes. Quite
often, becavse religious rituals are
such an integral part of village life,
they play at worship, decorating a
stone with tlowers  and coloured
powders. This community Is noted for
its lawless ways, so we alsp have “cops
and robbers", "woodcutters  versus
forest guards", and alsc, I'm atraid,
"11licit liquor distillers  versus
police"! Sometimes they even play at
funerals;- 1ittle girls sitting round
keening 1in a good Imitation of their
elders, The wvillage child is no
stranger to death,

They hich rides on bullock carts; run
shrieking after the rare lorry, jeep ar
tractor that comes; and stand back in
awe as the elephants go past on their
way to work. (Qur 5 year old, by
virtue ot her blond hair, sometimes
gets a ride if they're going our way.)

So,
and

although we have plenty of books
toys, how can I keep them in with
all this going on outside the dopr?
And how can the village schoolmaster
expecl. these lively and resourceful
kids to sit all day in his tiny, stufiy
schoolroom (equipped with a damaged
blackboard, a broken table and chair
and a piece o1 chalk) and chant the
alphabet? Education here is still
equated with rote learning and
parrotting o1 tacts E




If you have read "A High W¥ind 1in
Jamaica"™ by Richard Hughes, you will
remember the opening pages describing
the children's idyllic 1life out i{n the
sun, After a particularly terrifying
bhurricane however, the parents decide

they must send them all to school in
England. The father's despairing
outburst struck a chord in me, as it

may in other readers, and I'd like to
end with it:

"1 wish schools had never been
invented" he suddenly burst out: "they
wouldn't then be so indispensable!™
There was a short pause he went on:
"I know what'll bhappen: they'll come
away... mugs!Just ordinary little mugs,
like any one else's brats! I'm dashed
if I dom't think a hundred hurricanes
would be better than that."

Amen.

Caroline Walker
Valiparai, Thummakundu,
P.0., Narasinghapuram,

(via), Madurai Dist 626 579, S. India.
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Dear E.O.,

I would like to correct an unfortunate
'‘Guardian' style typesetting error that
appeared in the April Newsletter.

In my article "Elitist?
Vealthy? Anti-Socialist or just
dissatisfied?...” in which I
criticised public schools (among
other things), 1 was quoted as
follows:

"1 accept that it is therefore
right to make such schools
illegal.”™

This was not correct. VWhat I had
actually written was.

"1 accept that a public school
background can be a passport
to privilege but I cannot
accept that it is therefore
right to make such schools
illegal.*

Someone mixed up the 'accepts'.

S. Middleton, 23 Plumstead Rd
Norwich NR1 4HF
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Dear E.O.

I have just received my copy of the
"updated® SINC and if I bad received
this publication when I was considering
deschooling 1 would have been far too
terrified to take the step!

The bottom of the first page states
that this booklet *,..offers only
general guidelines and should not be
used as a substitute for professional
advice®. To me as a new and green EDer
that would bhave dimplied 1 need
professional advice before such a step.

The section on deregistration 1is
particularly and unnecessarily
complicated and daunting. Most EO

familles have experienced no problems
with deregistration at all and yet the
whole section is written presupposing
there will be. I do not like the quote
either “if your child is not registered
at a state school you are under no
legal obligation to obtain permission
from the LEA..." That to me implies
that 1f your children are registered
you need permission, and the words
"permission® and "assent" appear
several times in this context. EO is a

RIGHT not an honour bestowed by the
LEA.
Under Lhe heading " Do 1 need

qualifications to teach my children at

home® SINC says "Qualifications may
give confidence but they are not
legally (or practically) necessary."

As a potential new EQer 1 would much
prefer to be encouraged by the fact

that almost all EO parents are aot
qualified teachers. ¥as it also
necessary to state ®...there may be
problems over qualifications if your
child bas not been deregistered.®? How
often is this really a problem In
practice? Almost never I should guess!

There are a few lines of facllitles
available to EO families and virtually
no advice on how to help the LEA
fulfill 1ts duty, 1.e. keeping a dlary,
a record of books, TV and radio
programmes etc.

I would alsp like to know why the first
section on view to hopefully new
members 1is a section slagging off




schools. They need real practical and
supportive advice, something  this
publication is desperately lacking.

My comment to a fellow EOer on the
telephone Jlast night was that this
publication had been written by someone
not actually involved in home educating
their own children. [ was told someone
not practising EO had been paid five
hundred pounds for writing it!

So I am officlally asking:

The author's name?

Is he/she a practising EOer?
Vas a fee paid to the author?

1f so, how much?

If a fee was paid, is this
incompetent plece of work really
what my subscription has been
spent on?

R Lauaies

I have asked the committee for answers
in this newsletter before and received

nothing. I think this time every
member should know why such a
publication was accepted as one

suitable of attracting new membership,
and who has the right to dispose of our
funds so recklessly, if this is Indeed
the case.

This time I look forward to an answer.
Pip Rupik

17 Vestmorland Street, Balby,
Doncaster, South Yorkshire DN4 QAQ
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Dear E.O.
Further to my request in the February
Bewsletter, for information about

existing embrionic educational projects
for the forthcoming directory, thank
you very much for contacting me with
ideas and questions about what's going
on all over the country. Please
contact me with any further information
and particularly let me know if you
have been able to set up a community
resource centre or are able to use
local schoole part-time or work within
an existing family workshop or
community project.

Vith many thanks.

Poppy Green, 42 St. Marks Road,
London ¥10 6NR. Tel: 01-960 5797
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Dear E.O.,

Are there any E.D. teenagers
with interests in the
countryside, drawing and
painting, travelling and
walking that would be interested
in meeting an enthusiastic
teenager, 1f so please contact
James Goodman at the address
below or telephone 0480-890347,

Ann Goodman,
High Street,

Primrose Cottage,
Alconbury Weston,

Huntington, Cambs,

R e ey
Dear E.O.
I am a 13 year old gir}) wanting a
penfriend overseas of similar age. Ny
hobbles include swimming, dancing,
walking, cycling, music, drama,
spinning, weaving and most other
crafts. 1 love reading Agatha Christie

books and adore animals.
I*1]1 answer all letters.

Kate Stobbs
Rhyd-y-Santwn, Moyle Grove, Cardigan,
Dyfed SA43 3BL
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Dear E.O.

1 am 17 years old and would like to
write to a boy or girl in France or
Italy. At college 1 study French,
Italian, art and American history. My
interests are most sports, languages,
camping and photography. I'd like to
give them the chance to visit England

and for me to visit their country as
one day I wish to work in these
countries. I would also like to hear

from other people in the U.K. who would
like to visit these countries too.

Julie A. Yaxley
44 Queens Road, Great Yarmouth,
Norfolk NR30 3JR




May 1 contribute to the discussion on
religious education in the newsletter?
I think there are different ways of
approaching this task, and of course
the first way for a Christian would be,
as Christopher Shute says, reading the
Bible and following what Jesus taught.
Even a parent who was not committed to
a particular religion could do that.
But 1f you are non-committal and take a
wider view, how do you convey this to
your children? That, 1 think, was
Carolipe Valker's gquestion.

1 would say that young childres don't
have the capacity to study comparative
religion. If you teach them that one
set of people thinks this, but another
set of people thinks that, it confuses
and worries them. They want to be told
simple truths. Really, they need a
firm foundation in oune religion, from
which they may later begin to look
around and compare the different
beliefs. It's only in adolescence,
when they question everyone's autbority
and every dogma, that you can begin to
have theological discussions with them,
and then 1t belps if they have a firm
platform from which, or agalnst which,
to argue. Thus, the parent who sits on
the fence is somewhat limited as to
what he or she can glve to the child,

Rudolf Steiner brought a new approach
to religion. If you look at it from
his point of view, you see that of
course all religions are interconnected
and somewhere bebind them {s one truth.
But different religions are appropriate
for different cultures. 1 would say,
go towards the religion that seems most

suited to your feelings and
clrcumstances, and wuse that as a
starting-point with your children,

This will not prevent them from taking
a wider view later on. 1 find the
study of Steiner's anthroposophical
teaching very helpful for myself, as a
remedy  against the rather fixed
approach of the established church we
attend. Anthroposophy 1s full of
surprises and seems to bring everything
coherently together Christ, Buddha,
reincarnation, astrology, evalution,
anything mystical you care to mention.
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I would like to recommend the reading
of fplk-tales to the young. This might
not seem  relevant to religious
education, but for the child to sit
quletly and listen to the words of an
old, much-loved story from the mouth of
someone loved and respected, is one of
the most spiritual experiences a parent
can provide. The folk-tale works on
many levels, Superficially {t way
appear sexist, racist, violent and
brutal, or whatever, but this is not
what speaks to the child. It is the
adult wha criticises: the child
absorbs the symbolism. The oft-
repeated theme of prince resculng
princess, for example, is not really
about how marvellous men are and how
belpless women are. The symbolism
comes to us down the ages and something
deep within us reponds to it. It we
tried to up-date the story and make the
princess rescue the prince, we might
well produce a clever story which would
appeal to the aduli intellect, but we
would have destroyed the story for the
child. Just watch bow the child
responds to the well-chosen folk-tale:
drinking 1t all 1in, sighing with
satisfaction at the end, and asking for
the same story over and over again.
Stelner sald these stories provide
nourishment for the soul. A child who
has grown splritually strong on such
stories i{s best equipped as an adult to
find a way through the jungle of
materialism and dogma to the castle of
truth.

For anyone who is Interested to know
what possible spiritual significance
there may be {8 grim old Grimm's, I
recommend "The interpretation of fairy
tales™ by Roy Vilkinson, obtainable
from the author at Forester's Cattage,
Highgate, Forest Row, East Sussex. RH18
5BA

Julia Galvin
11, Firtoft Close, Burgess Hill,
Vest Sussex RH1S BEE.
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Dear E.O.

1 am writing in reply to Teresa Baines
letter In the last issue on the
"obscene  practice® of “inflicting
corparal punishment®™ on children at
home. There seems to me to be some
false assumptions sbout home education
couched in the language of her letter
which needs to be examined.

By describing the act of smacking a
child at home as *inflicting corporal
punishment® she bas redefined something
which occurs in the home in terms of
something which occurs in schools, and
is thus, in effect, defining home
education as simply a version of school

education (would Teresa describe a
home-educating mother as a “Head
Nistress"?). Nothing, for most home
educators, could be further fram
reality. Children growing up and
learning 1in a loving family may
sometimes be smacked or physically
disciplined in other ways: the

principles upon which such discipline
is administered wiil perhaps vary from
family to family but will bhave no
possible relevance to the delegated
bureaucratic violence inflicted in
schools.

Some counties (and some countries) have
abandoned the practice of corporal
punishment. Ve should be aware,
though, that this policy is not the
result of any conviction that physical

discipline of children is wrong
intrinsically (would any government
dare legislate in that direction?). It
comes about rather from the
(enlightened) belief that the
exercising of such powers belongs

firmly in the hands of the parent. The
up-shot of this is to recognise that
Teresa Baines “obscene practice™ can
be obscene only in her own mind: while
she is perfectly welcome to hold that
view with regard to her own children, 1
believe that such a view is wrong, and
that any attempt to regulate the
behaviour of other parents by it would
be misguided.

The reponsibility enjoined upon us of
considering our children's wishes (in
the 'Aims' on the back caver) are
regulated by the phrase ®“with due
allowance for their age and
understanding®. A child may dislike a
smack as he dislikes vaccinations; but
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both, 1if administered wisely, may do
that child good and render further
medication unnecessary.

Simon Alderson,

2 ¥oor Barns Farm Cottages,
Kadingley Road, Coton, Cambridge
CB3 7PG.
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Dear E.O.

It always seems that E.O. parents are
exceptionally kind to children, sa 1
was dismayed to read Teresa Baines'
letter about corporal punishment. It
used to be the norm that childrea's
spirits should be broken by spanking,
but most peocple no longer believe in
"original sin®. They lilke and trust
their children, and are ashamed of the
quick slap in a moment of stress and
exhaustion.

The sexuality of spanking may not be
clear to parents who are unthinkingly
bringing up their children as they were
brought up, but it emerges very plainly
in psychotheraphy. Here it can be seen
that suffering such experiences as a
child can merge with inflicting them on
one's pwn children to produce a murky
tangle of (often subconscious) sexual
fantasies. Apparently there is even a
magazine for parents who believe in
spanking they share all the fine
detail of how long they make children
wait after they send them to their
rooms, and all the ways they humilate
them by meking them participate in
their punishment, such as by fetching
the instrumeat and removing clothing,
and so on and on.

If a child behaves sc badly that a
parent needs to spank as a desperate
means Of regaining temporary control,
then E.0. parents in particular should
realise that there is something wrong
with the whole situation, and something
in their way of life needs radically
rethinking. Is the family too rushed
and pressured? Do the parents want
their own way too much - are they so
insecure that they can't tolerate
imperfections in their children which
may reflect on themselves? is there
samething worrying the child; with
which (sdhe isn't getting help? Is
somebody allergic to something? Vorst
of all perhaps, sre children not being



seen as people in their own right, but
as possessions which the parents are
moulding to their liking? Ve all find
ourselves in this situation to varying
extents, and with this problem as with
others there is scope for a greater
degree of mutual support among E.O.
families.

The 1law talks about “reasonable*
discipline, which means in effect that
the legal position changes as society
changes, Social institutions such as
the §.5.P.C.C., social service
departments, and ultimately the courts,
will rightly interpret the law in the
light of the prevailing ethos.
Punishment which reflects the thinking
of a generation ago may no longer be
Jjudged so appropriate by the standards
of today.

Anne Vade
19 Perkin Close, Vembley,
Hiddlesex HAO 2LY
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Dear EOQ,

1 was greatly annoyed by Heather
Farquharsons letter about religious
education (April Newsletter p.13) -

peddling the myth that Christianity has
a monopoly on the truth - "...1 believe
the whole truth is embodied only 1in
Jesus”, This blinkered view of
spirituality has led to the three major
religions of the world, Christian,
Jewish and Muslim, being three of the
most opprassive organisations in
nistory [ only haope she teaches her
children about the persecution of the
witches, the Spanish Inquisition, the
‘missionaries' treatment of the natives
ot Africa, North and South America and
all the other atrocities carrled out
in the name of Christianity.

It is interesting that the spiritual
teachings of native peoples throughout
the world make no such claim to have
monopolies on the Truth. They are far
more concerned about people fulfilling

their whole potential in life. 1 would
suggest that anybody looking for a
csuitable set of spiritual teachings

to the beliefs of EOQ should
try looking at native teachings, the
most accessable probably being those of
the American Indian.

anpatible

53 Clarence St., Burnley.

Dear EOQ,

Ve are a French family living in Paris.
Our son Jesselin, born in January 1979,
would like to live with a British
family — with a son of the same age -
during several months to learn English
and share another way of life.

Then, your son would come home and live
with us during the same period.

We are both teachers and devote our
time to our children (we have a second
bay, Ulysse, born in December 1984).

Martine & Jacque Pujo

27 Rue Saint Blailse, 75020, Paris.

Child Benefit
Inefficiency and procrastination
bedevil the Child Benefit Appeals now

before the Commissiorners. Pages
omitted, questions unanswered, arrogant
assumptions made without legislative

right - this is the plcture of a battle
against the DHSS. How empty life will
be when we have won!

Qur battle continues for the 16 year
olds who want to begin to be educated
at home or who have never been approved
in their home education by the LEA. Up

to now, the DHSS has Iignored all
educational evidence and turned down
such clalmants on DHSS law alone.
Since an Act of Lords' finding last

June, this may no longer be possible.
Ve may have to go to Judicial Review,
however, to win this point.

EOers now approaching 15+ may expect
enquiries about the continuation of
their education. As long as the answer
"home education as approved by the LEA
will continue before and after the 16th
birthday® 1s pgiven, Child Benefit
should now continue up to 19 years
while in full-time education wherever
received.

Lynette Cameron
79 vhiteknights Road,
Reading RG6 2BB.




BOOK REVIEVS

Please send reviews direct to the
editor of the next newslettier. If you
wish to review a pewly, or shortly to
be published boock, please write to
Helen Holland giving the title, author
and name and address of the publisher.
Helen will ask the publisher to send
you the book, but PLEASE WRITE A REVIEW
PRONPTLY 1f your request is granted.
Please enclose a stamped envelope (A4)
for each publisher you wish approached.

‘

SCIENCE EXPERINENTS

Helen Holland

‘

HELP YOUR CHILD
books 1 — 4

by various authors
Published by Hodder and
Stoughton, price 95p

Ve discovered these excellent books
about six months ago and have found
them invaluable. The experiments are
fun to do and require easily obtainable
household items. Each book covers a
different scientific concept and 1s set
out with amusing line drawings which
make learning science fun. 'Machines'
is about skills and concepts Iinvolved
in mechanics. *Electricity and
Nagnetism' is the most interesting of
the set as {t involves the use of
magnets which are quite easily obtained
in good toy shops. All of the
experiments 1n this book are safe
because 1in the electricity section of
it only a 4.5 volt battery is used.
All in all a very useful set of books.
Highly recommended.

The four books are:

Biology

Nachines

Physics and Chemistry
Electricity and Magnetism.

Jennifer Linsel
5 Haven Valk, Hartlepool,
Cleveland T824 OHL
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The following were all reviewed
by Helen Holland:

WILL YOU READ NE A STORY
by Tony Bradman
Published by Thorsons
(paperback £2.50)

This is described as the parents guide
to childrens books and the author does
indeed discuss why books are important,
which books are right for your child,
how to choose and use childrens books.
There 1is also a 1list of childrens
bookshops around the U.K.

THE PUFFIN BOOK OF BRAINTEASERS
by Eric Emmett (paperback £1.95)

A really satisfactory collection of
tantalising puzzles that need logical
reasoning and ingenuity if not
mathematical skill. There are some
good general suggestions as well as
individual hints and the puzzles are
graded into three categories.

HOV TO CATCH TIDDLERS
by lan Russell
Published by Puffin (£1.50)

A really interesting and useful book
full of information about how to catch
these fascipating creatures either in
the sea or from the banks of a river or

pond. You can also learn a lot about
the lives of many different kinds of
tiddlers and how to treat them
carefully.

KINGS & QUEERS
by Eleanor & Herbert Farjeon
Published by Puffin (£1.50)

A collection of peoms to remind us of
every English monarch since V¥illiam I,
There are amusing line drawings by
Robin Jacques and this minor classic
will entertain historians of any age.




TU PARLES! and TU PARLES ENCORE?
by Vee Harris and Liz Roselman
ABGENACHT!

by Sue Scullard

published by Arnold Wheaton

These books actually come in pairs and
are designed to be used by two people
practising dialogue in French and
German. Having acquired a basic
knowledge of either language you and
your partner can practise such
situations as shopping for food,
explaining how a car accident happened,
arranging a meeting. Useful vocabulary
and expressions are given and there is
a cassette to accompany the German
book.

PETER IN BLUEBERRY LAND
& CHILDREN OF THE FOREST
by Elsa Beskow

Published by Floris Books
(hardback £5.95 each)

These are two enchanting old fashioned
picture books published for the first
time over a century ago in Scandinavia.
They are totally whimsical and many of
today's children may be far too
sophisticated to enjoy them, but others
may love the bright clear pictures of
forest scenes and 1dentify with the
"wee folk®™ who sail in nutshell boats
and feed the squirrels, ride on cobweb
swings and collect cranberries.
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HONE EDUCATION AND THE LAV

by David Deutsch and Kolya VWolf,

A4, 13  pages, price £2.00 (now
available in a Jaser printed version
which replaces the original dot matrix
printout)

Ve were delighted to read this paper by
David Deutsch and Kolya Wolf (see April

Newsletter, pages 11-12). It is a
closely argued, well writtem and
authoritative account of the legal

rights and duties of parents with non-
registered children. It will increase
the confidence of home educating
parents and help them to stand up to
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officlals who try to intimidate them.
Ve hope that it will enable a lot more
co-ordinators and experienced members
openly to support families who are
being bharassed. It is also a very
appropriate document to send to both
LEAs and solicitors.

Our only reservation is that a very
uncompromising parent might interpret
“no legal duty® to do various things as
"no need” to do any of them. It is
important to be confident, but it is
also important to be “reasonable®™ and
not unduly obstructive. (One family
who won an appeal had to pay bheavy
costs because of this.) If you refuse
to do something, explain why
courteously in writing, and offer to do
what you are prepared to do. Conflict
is not always the LEAs fault - we have
seen some rude and arrogant letters to
them from members.

One of the points made by the authors,
then, is that evidence of education may
be submitted in a variety of forms, at
the <choice of the parent. In
particular, LEA {npspectors bhave no
automatic right to enter the home or to
have access to the child. The majority
of EOers have always argued that it is
easier to co-operate to the extent of
letting inspectors visit by
appointment; but we are concerned at
the number who feel pressured by this
to force the children into conventional
exercise-production. The Tweedie Case
(Deutsch and Wolf, p.6) clearly shows
our right to refuse visits, but we
should only do so if we are able to
provided evidence in an altermative
form. We ourselves have not explicitly
refused visits, but our own LEA appears
s0 far to have been satisfied with a
detailed report, 1n which we translate

our free-flowing activities into
categories with which they may be more
comfortable, One solution to the

debate on access to the children might
be to ask a friend who is a health
worker to confirm that the children are
physically and emotionally well cared
for. (This is not strictly relevant to
the 1944 Act, but in practice it should
resolve any doubts about the child's
general welfare and pre-empt any
consideration of care proceedings.)
Other friends or B0 contacts may
provide expert witness to the quality
of certain aspects of educational




provision. All this may or may not be
more trouble than a home visit,
depending on your particular adviser.
A suggestion from Julie Lyons is that
one could bargain over a home visit,
laying down conditions such as
receiving a copy of the actual report
the imspector makes. Personally, we
would never allow testing.

Ve are also concerned about members who
have been barrassed, who've been helped
to stand up to the LEA, but who still
feel threatened and keep a low profile.
The family has taken back control over
a major part of its life, and should
delight in the freedom this creates -
not feel as some do that they daren't
let the kids out during school hours.
The feeling of autonomy spreads into
other areas of life, so it's easier to
cope 1in gemneral but this cannot
happen if parents are anxious about a
knock on the door. Ve hope this paper
will give them the confidence to enjoy
their home educating.

Anne and Rob Vade
19 Perkin Close, Vembley,
Middlesex HAO 2LY
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INTO GBOGRAPHY

Books 1 and 2

by Patricia & Steve Harrison
and Nike Pearson.

Published by Arnold Vheaton

Subtitled "The Geography of the
Environment" these two books are from a
series of four, aimed at primary and
middle schools. Accompanying teachers
books are avallable, I consider them
well-suited to home learning.

In this home, geography starts from our
own community how local geology,
history, resources have influenced our
surroundings. Book 1 carried on from
there, describing the environments
observed by four British children (two
of Indian origin) and their pen pals in
the USA and India. Thus subjects such
as weather, direction, farming and
transport are dealt with in ways that
many children can identify with
personally. It introduces the use of
ple diagrams, pictograms, record
keeping, bar graphs, charts, symbols
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and dlaries,
maps.

There are question and answer
assignments in each two-page section,
some of the "what if..." type which
actually 1nvolve intellectual effort
rather than regurgitation. There are
also "“one step further" assiguments
which include ideas suitable for
projects lasting minutes or weeks (e.g.
recording the weather). This might be
useful for siblings of different ages
learning together,

as well as the abligatory

The first page of Book 1 annoyed me by
implying that all animals have a fixed
home - a wild inaccuracy for many buman
animals (nomads? tramps?) let alone the
four-legged kind. Once 1'd got over
that, I  thought this colourfully
illustrated, lively book was smashing.

Book P reaches out further, to
communities beyond our experience, and
introduces more sophisticated ideas
energy conservation, scale drawing,
water services. I award it top marks
for actively attacking stereotypes of
foreigners (as well as sexual and
racial stereotypes) and for facing such
awkward facts as Third Vorld child
mortality and homelessness in Britain.
In fact, the section on homelessness
was so powerful, it worried me. Having
shown how a child and her mother become

homeless, it leaves the situation
unresolved. This needs sensitive and
well-informed follow-up to avoid

creating anxieties and arm the reader
to cope with such situatiovms.

Bach book shares the same varied and
interesting format. Each contains a
spread sheet at the back, showing which
skills bhave been exercised on which
themes, These would be useful models
to use for other subjects: have we
used questionnlng skills, furthered
open-mindedness and world-citizenship,
conveyed the concepts of self-
suffiency, cause and effect or
conservation? [ shall learn more than
geography from these books.

Ken, aged 8, whose
riveted by Book 1
reading it in bed, comments: “These
books are good. They go up in stages,
getting harder and harder, If you read
the first one and llke it, you can go

attention was so
that bhe continued




on to the other three. They are about
proper life: a dairy farm, choosing a
house to buy, a superstore, using
water. Book 2 has got more plans than
Book 1, e.g. the floor plan of a
leisure centre. They cover a wider
range of subjects and countries than
the geography book | used to have at
school , Book 2 tells how they put a
pump in at an Indian village which
didn't have clean water and how they
still needed a man to service it
afterwards and check that the water was
clean.®

Jan Shimmim
5 Southview, Ditchling, Hassocks,
Sussex BEN6 8TQ
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CREATIVE FORN DRAVING - workbook 1
by Rudolf Kutzli, translated by
Roswitha Spence

Hawthorn Press (£9.95 softback)

‘Form drawing is an artistic activity
using the art of line'. It was used in
the Middle Ages in manuscript
illuminations as well as wood and stone
carvings and is also found in tribal
cultures for body ornamentation,
clothes and architecture

The ©book consists of a series of
exercises to develop drawing skills by
showing how the art of form drawing can |
be used. 'Through following the
exercises we can become aware of
capacities within us, such as self-
confidence and equilibrium, The

rather than rushing on to the next. It
therefore takes over all your
concentration as you progress and this
is very stimulating and chalienging.

The four sections of the book are well
introduced and the background
information on the history opf form
drawing is fascinating to read.

My review copy appeared to have a
printing error on page 93 where a
section of the text describing
exercises 56-61 was omitted and was
printed out of sequence on page 95
Presumably this has been corrected by
the publishers already.

Form Drawing is a fascinating art form
and this is a clear introduction to it
People of all ages and abilities would
find it interesting and stimulating
provided they work at their own pace
and in their own manner.

Hilary Forster
3 Hendrick Drive, Chepstow, Gwent.

activity of form drawing may become a
path of self discovery.'

It's a fascinating book to read and
work through, yet uot so easy to do
justice to by way of review. I have
worked through three sections of
exercises. (The book is divided into
four such sections.) it takes time,
however, to master various exercises
and it's not possible to rush through
these and do justice to them and gain
satisfaction with the results, There
are clear \instructions and directions
and guidance on ‘the path of self
discavery'. Some of the exercises
appear fairly easy, but as I came to
explare further I began to want to
experiment with wvarious 1line forms
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I LIKE THIS STORY
chosen by Kaye Vebb
Pulished by Puffin (£2,695)

A collection of excerpts that give an
excellent taste of the best of modern
children's literature. This is the
2,000th Puffin to be published. Kaye
Vebb, who was editor of Purfin Books
for eighteen years, explains briefly
what she likes about each author and
why she has chosen each extract. A dip
into these pages will praomptly
encourage visits to library or bookshop
in pursuit of the originals.

Helen Holland




ACCESS TO PERSUNAL FILES BILL

Letter from Archy Kirkwood K.P.

The following is an extract from the latest letter from Archy Kirkwood
concerning the Access to Personal Files Bill. The shortened, revised Bill he
refers to is not his own amended draft which included access to records on home
educated children and which was approved in its S8econd Reading in February.

"As you know, the government bhad made it clear that
the Bill would only be allowed to proceed in a much
restricted form, possibly covering housing, social work
and education records.

Following more discussions with ministers I agreed to
introduce a shortened revised Bill, based on a draft
prepared by the Home Office. The Bill was considered by
the Committee, and approved by it on April ist. It is due
to have its Report stage in the Commons on April 24th.

The new Bill is an "enabling Bill®. It replaces a
general duty on authorities to give access to records in
accordance with regulations which are to be made under it,.
The regulations will specify the exemptions that are to
apply, and the procedures for obtaining access or
correcting records.

The government has given a commitment to introduce
the necessary regulations and to make every effort to do
s0 by the end of 1988,

The regulations will cover three areas: housing,
social work and school records. Because powers to make
regulations on access to school records already exist
under the 1980 Education Act, the regulations will be made
under this Act rather than under the Bill....... "

1 am probably being very unfair to Archy Kirkwood in saying that this looks a
bit feeble but nonetheless, it looks a bit feeble, It was inevitable that
medical records would be dropped because of strong opposition from the BNA, but
now employment records, immigration records, bank and building society records,
benefit records and education records, other than those relating to school
pupils, have all been dropped too.

However, we do not have to accept this and forget about having access to the
recards affecting us. Ve have a strong bargaining position in that we have no
legal duty to allow the likes of education advisors into our homes or to give
any particular facility to education authorities. Our relationship with LEA's
is based on co-operation and there is no reason why that co-operation should be
one-sided. Families who want to see advisors' reports can ask the LEA for
access, and perbaps, consider making the right to access a condition of
allowing future visits. It may be more effective if a number of families in an
authority make a joint request. It would certainly be difticult for an LEA to
Justify refusing access to such records in the face of a determined joint
approach. Anyway, I would be interested to know what happens 1f anyone decides
to request advisors' reports or other records. (Incidentally, Barnsley LEA
have agreed to supply coples ot advisors' reports and 1f Barusley can be
persuaded any LEA can)

Julie Lyons
56 Newtown Avenue, Royston, Barnsley. S70 4HB
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17th to 21st August

Ve are again arranging a camp for children
between the ages of 9 and 14 who are
educated out of school.

THE CENTRE: Thornham Field Centre is set among fields, woods and parkland in
central Bast Anglia just south of Diss. It is equipped for the study of the
plants and animale of the locality., The Centre is surrounded by nature trails
and is part of a complex of buildings which include s sawmill, craft wor kshops,
a tennis court and a small swimming pool.

TINE: The camp will run from mid-day on Monday 17th to the afternoon of Friday
21st August,

ACCONNODATION: W¥Will be in tents on a camp slte near the centre. Tents may be
hired or brought.

AGE: Activities are designed for 9 to 14 year olds who are fairly confident
about being away from home,. Eight year olds may be considered 1in special
circumstances. The camp 1is for children who do not go to school but again
others may be considered.

ORGANISATION AND SUPERVISION: The camp is organised by Bruce Cox, Grey Row,
St. Margaret S. Elmham, Horleston, Norfolk IP20 OPL (tel: 8t. Cross - 098682 -
315). Groups will be supervised by the staff of the Centre and by E.O,
members. There will be a variety of organised activities at the camp, though
there will be some free time each day. Detailed activities are not yet planned
but we hope to include comservation, woodcraft, orienteering, drams and the
making of a magazine. The camp is desigped to give experience of learning and
working as a group and is not simply a camping holiday.

FOOP: This will be malnly wholefood vegetarian but we will try to ensure that
other foods are available. Dietary supplements may be obtained from the local
shop!

FEES: Baslc cost 1s £27.00 per head, £32.00 {f a tent is hired.

TRAVEL ARRANGENENTS: Sometimes shared travel arrangements may be possible.
Children can be collected from Diss Station.

BOOKINGS: Should be sent to Eleanor Cox (see address above),

Cheques should be made payable to Education Otherwise, elther the full cost or
a deposit of £5.00 per child. Full payment should be made before the end of
July. Enquiries should be made by telephone 1f posslible. Vhen booking please
glve age of children and some idea of their interests.




Launch Pad at the London Science Nuseum
Launch Pad is a large new permanent exhibition at the London Science Nuseum in
South Kensington, on the theme of technology, where all the exhibits are ‘hands
on' experiments for visitors to do themselves.

At any one time about seventy separate items are included, which are replaced
at the rate of one every six weeks. Ideas from the public, especlially
children, are welcome. Any suggestion 1s seriously considered, and If
possible, put through experimental stages in adjoining workshops.

Exhibits at present include:
Beamed Volces:
Send a message to your friend at the other end of the gallery by bouncing the
sound waves between two parabolic reflectors.

Bnergy Store:
Co-operate with other visitors to pump water up into the storage tank. Then
see it pour down and drive the Pelton wheel to produce electricity.

Grain Pit:
Use hand operated conveyor belt, bucket chain, augars and other equipment to
move real grain around the exhibit.

Look Here:

Explore the possibilities of prisms and otber optical items by looking through
these giant monocles.

River Bridge:
How wide a bridge can you build from seven blocks? The boat must fit under it

Teach a Turtle:
A turtle shaped robot moves around its pen controlled from a computer with an
infra-red link. Program a simple set of instructions into the computer to make
the turtle do what you want.

. to name but a few.

Demonstrations of more messy or dangerous procedures or experiments are
performed each day by trained staff.

Nichael Villiams, the director of Launch Pad, is very sympathetic to visits
from E.O. families, and would welcome ideas for future exhibits.

Ve are meeting in Launch Pad every fourth Monday in each month,
Fext meeting is on 29th June at 11.00 am. Entrance free.
Please ring Anne Wade on 01-904 7155 to confirm.
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NATURAL HISTORY NUSEUN
Since admission charges were introduced on 1st April Rob Vade has applied for
individual free entrance for E.0. families. Results of his efforts hopefully
by August Newsletter, red tape pending. Meanwhile, a group entrance is being
booked for the fourth Nonday each month. Please ring Anne Vade on 01-904 7155
to confirm.

As ‘'teachers' we can gain free admission at any time to research our
forthcoming 'school' visit - but childrem must pay (ages 5 to 15 at £1) if we
take them with us! Bntrance for adults and children as part of a 'school’
booking is free. (Contributed by Poppy Green, with special thanks to Jo.?
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INPORTANT MESSAGE TO OFFICERS AND CO-ORDINATORS

AR R S T LR R S O S S R SR R Y

For the audited accounts to be an accurate statement of EO's financial
position they must mention amongst the debts all expenses which officers and
co-ordinators have incurred, but for which they have not been reimbursed on the
day of reckoning.

EQ's day of reckoning is June 30th, and I would be very grateful if all
officers and co-ordinators could complete the form below and return it to me by
the end of the first week in July even if their expenses to June 30th are nil.
Only in this way will the auditors be able to be certain that all debts will
have been counted.

I apologise for the formality which is so much at variance to the traditional
manner of conducting affairs within BO but which is, I'm afraid, one of the
prices that has to be paid for the benefits of being a limited company.

The completing and despatching of this form should only constitute "extra" work

for those whose total expenses to June 30th are nil, For all others the
completed form will be treated as an expenses claim and so will forestall the
necessity of claiming expenses at a later date. = Alison Matham ~

STATEMENT OF EXPENSES INCURRED BEFORE BUT NOT SETTLED BY
JULY 1st, 1987 BY:

Printing/Photocopylag OtE. s nr g e st wn v o o oraAltlbiem a0 W4 U 25 sies

PRODBICALYIOY ¢ i iis viv o5 sstwiiressnss b Bl 08 did o33 vl ssiiesscd mar B3 g ol L AEv ntg o

Signature: DRSS oo v isia Sl s ot &

Vhen completed pleae return this form to:
Alison Matham, 3 Park Road Vest, Curzon Park, Chester CH4 8BQ
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Enquiries Secretary
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EO OFFICERS

Joan Hoare

25 Moor Oak Road, Sheffield,
South Yorkshire.

Tel: 0742 666605

Bruce and Christine ¥allace
25 Diabaig, Achnasheen,
Ross-shire 1V22 2HE

Tel: 044581 225

Janet Everdell

25 Common Lane, Hemingford
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Telephone Help Line:
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Andy Anderson

A4S Derrington Avenue, Craewe
Cheshire CW2 774

Tel: 0270 £64060

Joseph O'Conner

4 Coombe Gardens, New Malden,
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Tel: 01 942 0286

Lesley Kilbride
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Tel: 052 05 278

Alison Nafham
3 Park Road Vest, Curzon Park, Chester
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Bob Emmett

L2 Taylor Avenue, Dolgarrog,
Conway, Gwynedd, LL32 8JN
Tel: 049269 355

Helen Holland
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Scotland (Brenda Holliday) 0786 832042
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Education Othervise is a membership organisation whose principle
aim i{s to provide support and an inforsation noetvork for families
whose children are being educated outside school, and for those
who vish to support the freedom of families to take proper
responsibility for the education of their children.

Our principal aime are as follows:-

Jo: Encourage the provision of alternative learning
situations outside the school syates.

To: HRe-affirm that parents have the primary responsibility
for their children's education, and that.they have the
right to exercise this responsibility by educating
them out of school.

To: Establish the primary right of children that full
consideration, with due allowance for their age

and understanding, shall be given to their wishes
and feelings regarding their education.

FOR FURTHER INFORMATION:

Send a 9" x 4" s.a.0. tO:
25, COMMON LANE,
Hemingford Abotts,

Casbridgeshire,
PE18 9AN




